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The purpose of this study was. to identify the 
d teach-ing competencies that will be of potential use 
teachers if they are to develop the reading skills 
class room instruc ticn and job success.' Questionnaires' 
1 teachers in all areas of vocational educa*tdon« 
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to vocational 
n'eces^ ary , for 
were sent to 

Quest ionimire items were rated according to degree of importance as 
perceived by the vocational teachers f9r their particular program 
ar-^as. I^esalts revealed six tlsk^ which were- generic t"c all programs. 
Tasks included the foli^wing; (1), determine studenVs" strengths and ^ 
w«^>aknesses; (2) select teaching techniques that *meet the 
instructional needs of individual students; (3) 'assign students to 
master specialized technical , vocabulary related to course of 
instruction; (il) ^ encourage- students to use the correct def initions of 
words; (5) encrfuiraqe students to interpret i nformation, draw 
co«iftlusions, and predict outcomes when reading; an^ (5) assigp. 
students to read a sequence, of 'events, methods or steps, .or to follow 
written directions. Each individual progr^.m identified, twelve to* 
twentysix competencies unique to their area. (Survey instruments are 
appended;) (LRA) - ' ' 
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- ■ >-r- C ^ ' SUMMARY - ' 

' ' The purffcs- of orojecr described _n tjiis final r was to ** . 

- • • r ' ' , - ' ■ 

.deV'elqp^ a ecHnpe - -nc^.^^ ir-^rructione ^livery sVstem 

to traimfo ::nx^:ners r:: incorgQrate refine mc im v instruction 

into their- sub ;^ . - Tua^i.^r beacir.ing-, Wi't^u:^ iiajc ig r aacir a ^ath experts: 

of them. • The 3-'^- z.zLse^ ja a^V^a^li^ or ay he ..y, 1977),. 



which identif 1 * --rala::ec3''raac)ij|k^ .-j^itirnetzenc^e. ri.de & Industrial 



(T & I) >teachi^ - ir*t~^-2nent-' ^a^e - n the instrument 

used in thfe-'e -u=r ^ist wcr.z ^nt f?^ a 3tirE_u_^_eL — .e, based on the' 

V- 

-otal state poo . : vopa-^^ \rr: . egfeart -.un te-rn=^.r 1:.. -_ne following 

^Hl^carional pr-^iiw , .^r. -^-ic .t:--re, ' ness 'uci:ir: istributiv^ 

--'iuc^tioni. Div It iiiV* j ^jS p fer -^on- - Indu mial Ar . ^^||^ ' ^^^^ Economics, 
^•^tid -''ubiic Ser / Jceuparions . - ' ' i 

Question i I IX r sent -6"'5,3|^ vera- nal teachers ir - ibt to receive 

t" * - \ 

^ Minimum of 4 ^^>:-le- neecjecj^^r th* isi-uciv. Based or. the actual mailout', 

return rate ^ i w? - i;^cpL^j%d; however, for me needed sample size of 
40C , a 10% retur rate 417 questiohnai^r^s: was received. This response 
rare was more tha:. ate for the nee zne survey, and therefore a 

formal followup Wc _ necessary. \ . ^ * 

i The survey re3;:^nia*=r-its identif 1^2 -Zr^ ing-related teaching'^asks -based' 
on a list of 58 que? .ouinaire items. Tne _tems were rated accor^jLng to 
degree of importan-- perceived by tiV% ~cational teachers -fo^ theirf par-. . 
ticular program arte Results reve^ ^ .ix tasks which were generic, to 
all program areas; ^ :ach individual :r--~up identified from 12 to 26 com- 
petencies unique tc _r given areas. rr.e report details the^ generic and* 



specific reaaing-r.^'latec teeuriiing ccrsnpr=-iencies ;fcr eagh group of vocational 
^,educatic\n teacher? . - 7 

' . Jt f^^V^drs ^fr^x th< teach^g-' taskH i^enti^iec that vocational teachers 
would l>^«#ftr it froac ive^xjilr.q tnat, would ::sevelop teuching .competencies in 
the fo:_-ow:Lnc brc^a^ catr -ori-es c:f,reac_z:i instruc-tion: diagnosis^, readability/ 
re^dim na-ari.aJL ^repar .ncf^ mat^xlals, -rc^ulary nstmction, comprehension 
instrurr ... s *^ sk Is iasrr ctiv _ It wa^ ^>.erefore recommended 

that t.*.ft^ >*eii£^-. and dpec-Lixc r'r-aa:Lir=:*r elated -eacr --t -competencies e in- 
cluded _n pi:-ser"\ fen<3 ^.nservice, xeaciie" tra-ninc : -mponents for v-^ca^^ons^^l 
educatJLOn teachei: ir. apellec out in r-iif icatii:- i « ruir erne nts . for tea^ne 
training ±ns r^t^ziz:^ ad di st: staff developm=u ^.^mners.^ 

"The teac_-in rr^ipe teivcies ,ien:zif :.=hd . this s^zzz" /ill ser:ve as the 
basi - for - ne tiiu^rher tJraining sysrem b>v — deveion-ii .loder zhis readinc 
cind laath "CBTE ^rr ct *r.i_cr. i descril>ed nefein. -^s rem will center 

arounc: s^lf-r^-^-ed -n- 1 %ud^;all zee learn, nc modules wr : rr. -II include asse - - 
ment crijter a anr Ii?^;-rij.nr/ acti^vities Z-l^x each compeTrancy identified Otn -.r 
components tn yst-m w-11 Include ^ -aacher handbook and" trainer guici^: 
as well as deL 1 very -'-^fm . v , ./ 
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CHAPTER 1 • ' 



r^ODUCTION 



It is evident from Florida's statewide Assessment Progr^ that there^^ < 
Is a need to ij^rov)^ the •basic reading and math skills of secondary , students . 
S^nce group statis4:ici^are not pre^ntly available, "i^t iS' assiomed that 
there is little diffeAnce between the non^vocational and the vocational 
student's re^f&ing and miPth abilities. The reading deficiencies of vocational 

' . ^ ' . ' c ' . 

stud^ts^has been verified in several studies ^nie in other states (Bentley 
i& GSalloway, 1961; Calhoun & Homer, 1975; Fields, ^972; and ^I^Kell/ 1970) . 



jhese studies revealed a wide range in the reading aJbilitieS" among voca-^^ 
tional students with* a substamtial percent of the students being reading-T 

. ; ' ■ ■ k . _ ' ■ ) ' ' 

limited learners (those students who are unable to comprehend a considercilJle 



part of their reading ^terials, 'but who are not functE^^l illiterates) 
For example; the. results o^ the Vocational Reading Power V^urvey administere<i 

by the Oakland County School, Michigan (1972) revealefl that the majority of- 

> \ - " ^ . - * , / ^ . . • N % 

their students in four aijea vocational education centers were reading- 

, - ■ ' ' / " ■ 

limited -learners. The instructors in^^e^ center's ^ndicated that about 
half - of their students) cduid not dread inafependently;' consequently , the - 
majority of the instructors had^ tb spend tijne»:explaining the textbooks. 
Also, -a majority of these instructors felt that thdir textbooks were only 
partially effective and, therefore, 80%- of the teachfers had to prepare their 
cwn instructional materials. It's also-assimed that Florida does' not differ, 
'significantly from Michigan and other -states in the type of sntudents served 
and in theii^' learning deficiencies. 

A review 'of literature indicates that, vocational^ teachers* lack profi- 
ciency to satisfactorily ^eal with vocational students who have reading and, 
math lefioning deficiencies. Few actual teaching techniques have been sug^- 
gjested fo»^j^oviding reading instruction in the secondary, school classroom. 
Most of the inst^ctional 'techniques that have ^ en developed have^beei^, 
techniques to help the tdacher amalyze the reading level of- the student and 
the readability qf materials, rather than techniques to imptove the students ' 

A" C . ^ - ' 

reading^ 'Ski3J.s. At the saipe time, most teacher training. institut±ons have 
not incorporated into ^their, teaching methods coursers, the -few reading and 

. V- " ' ■ . ' . ■■ - : , f 

math teaching techniques Already developed. , ' 

Florida has recently chamged its teacher certification requirements to 

iftclude tradLning in the -teaching of reading 'for secondary school teachers. 

^ ..... \ ^ 



<The State Board of Education Administrative Rules (Chapter 5, sectiqn 6A-5,62, - 

■ • '. ■ . ' ■ ^ . - ' * 

/Para. 2(j) 4,p, 115), requires tha^all teacheLts 'develop an awareness off 
and the competencies to deal* with, a child's ability to read as it relates 

to the course taught. It is the intent of this certification requirement /to . 

- ^ V • • . ^ , ^ ■ 

help teachers ; identify • the reading problems'" that their students are encounter- 

% ' . - •' ' ■ ' . ' t . ' \ f ' ' ^ L ■ ' ' * ' 

iHg and provide the necessary instruction to . insure- learning. /It is, not the 

o intent of this certification Requirement to ^ make teacheirs liecome, reading 

. specialists, but to integrate reading instruction into content teaching. For 

Example, auto mechanics studen.ts need to pogsess the necessary' reading 'skill's 

to iise a' parts, catalog, an^. this type of instruction can be provided by the' 

ins tnoctor . Accordmig to John .'S Staples (Administrator , Certification and 

Program Approval, SEJE) , the ;e^act reading teaching competencies that ^secbndary 

teasers must demonstrate have, not been spelled out', but the responsibility 

for providing this reading instruction lies with teacher education institjitions 

for preservice teachers and with local school diS'2ricts for inservice teachers. . 

One approach to ^^j^her training that has gained national visibility. 

and momentum is Competency-Based Teacher Education (CBTE) . The strength of this. 

approach is the mastery' of identified con^etencies needed for successful 

teaching. Thus far, the application^ of CBTE to vocational education has 

centered, on ' the teaching » 6f occupational theory and practice: Little has 

JDeeh done to systematically identify teaching qompetencies illecessary for 

secondaiTy; vocational teachers to pjjovide reading and math instruction in 

conjundtion with, sub ject-in^tter teaching. One study that has been -done for 

vocational education was the Identif icatiqn of Competencies Needed ^by Florida 

Trade and Industrial Teachers to Incorporate -Reading Instruction into Subject- 

Matter TeachA ig (iiorlivy, 1977) . , . . 




' OVERVIEW OF ' ■ ' ■ 

THE VOCATIONAL .-READING AND MATH CBTE PROJECi;^ '^vo 

Need. for a Teacher 

Training System ' . - c^' 

In order to insure a high probcibility' of student succei^s in *the class- 
room, it bournes essential that vocational teachers increase their awareness of, ^ 
" . . ■ • * ' ^' ■ ' . 

and . competency, to deal wjKh, students ' reading and math learning deficiencies. 
■ • . \ ' * • ■ :•' ,', ' ■ ■ 

, The need fs great therefore for developing an instructional delivery system 

that would provide vocational teachers with the opportunity tp master the ^ 
necessary competencies to teach those reading ajid math skills needed by their 
students for classroom learning. * - 

. . \ • . 

0 

A review of existing teacher training programs and teaching techniques/ 

matef ials for the teaching of reading in the content areas revealed that, they 

would not meet the needs of vocational teachers. The existing progrs^^ and/<^ 

materials were- either hot designed for vocational teachers, did not adequately 

teach concepts -that could be readily used. or adapted for classroom use,- or were 

not feasible because they required additional materials or hardware such as 

computer ^ terminals. Most reading teacher training systems are geared to elementax^y 

preseryice teachers or reading specialists. ' Those gea^d to content , a^ea or ■ ^- 

vocational teachers did not apply enough practice for use in the classroom. 

Nearly all required purchasing materials or using other soiorces'in conjunction 

' with, training programs , thus lacking. a self-contained instructional approach. 

Some of the materials and programs reviewed are as follows: (a) Vocational 

Reading Power Project,- Reading the Content Area Modules , White Bear Lake, Minn: 

Minnesota Instxuctional Materials Center (no data given); (b) J. Simmons* 

modularized preservice course developed for Teaching Reading in the Content 

* ' . ■ • * * *• .. ' ■ - 

Areas, FSU, Tallahassee FL 1975 (Exxon Project - title unofficial)"; (c) Inservice' 

Reading Resource Kit aDd. Project Reading Alert , New York State Edupation Dept., 



Id 



Albany^ Bxireau of Reading Education, 1974; (d) H. P:organ and C. Mangrum, Illr 
Teaching Corvtent Area Reading ^SkilTs ,' Merrill; Coliimbus OH, 19,76 (published 
revision of program deig^^ped for Florida ? s Dade Goxinty School System) ; (e) 

Sartain and P. Stanton, eds»/ Modular Preparation for Teaching 'Reading; , A * 
Professional Program for Preserva.ee ancj. Continuing Education , iJewark-^ IRA, 1973; 
and '(f) E. Steglitz^ and R. Ryde,' Methods .ajid Matgyials in TeagHjrig Reading ; 
A Competency Based Approach , Providence, 1974 • . 



Purpose: and Objecjiives 



< In order to meet the need for suitable teacher jtrainiog programs with 
techniques^ for t^!a<:hing reading in)the classroom, a project was funded at 
Florida St^te University in 1978, . The project extended the Horlivy study - . 
cUid its purposes were to: develop, disseminate and evaluate the effectiveness 
of a vocational "reading and math competency-based teacher educaltion delivery' 
system. The sysj:em was designed to train preservice and inservice vocational 
teachers to teach reading and math in conj^xmction with 'their s.ubjedt-matter 
teadhing. It was not .in£en^^d-J:Jiat the system would make'" reading amd math 
specialists of the Vocational teachers, but that it would enhance, their' over- 
ail tieaching strategies which in tuim will improve the lear|iiing abilities of 
their students. - 

Specific objectives of the study were to: ' * • 

a. identify reading related teaching com;^etencies needed by vocational 
teachers in program areas, other than Trade & Industrial (T & I) Education 
(competencies in this bx^^ had already been identified in the Horlivy study) ; 
.JN,' b. identify the math-felate'd teaching competencies needed by vocational 
teachers for all vocational progircim -areas; ^ ' 



. i 

I 

I 



'develop a competency-based teacher education instructional 
' de]|ivery system to train vocational teachers to. incorporate reading an^ 
math instruction into content teaching; and 

d. develop a dissemination and diffusion model. 

Characteristics of the " ' 

Teacher Training System ^ ' . 

The Teacher Training System to be developed iincjer this project will: * ^ 

a. be designed on a competency-based teacher education approach including 
the following components: ^ ' 

^^^1) identification of teaching corftpet^ 

(2) assessment criteria for eadh ^qompetency identified 

• (3) learning activities for each ^Icompetency 

(4^ individualized self-paced' learning piodules 

(5) a manageir^ent system fpr lea:pni?iigf activities and materials (modules) 

' (6) a delivery system; • " T* ; 

/ b,* be designed, develpped and evaluat^cl- using a systeins model of 
instructional design; ; . i'- .' . / 

,c« contain pro^ammed instructionalviJ^its , using pretesting, identified 
^ ;enj:ering competencies, br'anchirigV' jlearning options, posttesting, 

extended activities for alternate J^leaij-'ning, and glossary of terms; 
d« be available for use in -its entirety or ^ in individual units as needed; 

e. -^be used to Supplement or siibstil^ute jinservice training' programs 
designed by local school distfictis^'t^^ cTertifi cation reqpairements ; 

and, ' ' ■ . ■ . ;■>'■ \^:, ■ 

f. be used to supplement preservide teacher trainirig programs designed 
to meet certification requirements • 

■ ■ ■ ' r.. ■ ■ . ■ ■ . ■ ■ 

Potential Impact ; - : " 

of the Project / . " : 

Imprdvement of Vocational instructors' teaching techniques should bear 




.a direct relationship to ^student performance. The introduction of reading 
and math ins t^piictibn' into the classrdom should provide students with the 
ability to master their learning deficiencies and utilize these basic skills 
by applying thein to the real world; As students improve their basic skills,' 
they enhance their employment opportunity through improved, job skills, and 

,by possessing the ability to update (retrain) themselves, are able- to ke^^ up 

^ ■ • • . . I 



r 



with rapid" technoloc . jal changes. Also, there is a high probabili^ty that if 
students ^-succeed in the classroom^ there will 'be a marked improvement in ^eir 
scores on the Statewide Assessment Test, This could lead to a positive long 
range effect on the economy by increasing the quality and: quantity of the 
nation ' s mcuipower*. ^ ^ X . 

pother benefit accurin^g from the project could -be the alleviation of 
the problems of local school districts and teacher training institutions in ^ 
how to train their teachers ro teach reading and math in content areas. The 
CBTE . instructional delivery system proposed for this project would provide' ^ 
a means for training large numbers of teachers quickly and efficiently. This 
system could provide a solution tlijat would greatly reduce the time, money, 
material and human resources subh agencies would expend t{&, accomplish the 
same objectives, as well as> eliminate duplication of efforts from one' district 
or institution to another, 

IDENTIFICATION OF 
READING-RELATED TEACHING CO'MPETENCIES 

s 

since the H<4rlivy (1977) study had identified reading competencies 

'i ■ . - ■ i " , 

for T Sl I teachers, the -first objecriive of this project was -O conduct, a 

survey to identify reading teaching rojiipetencies in the eight: other vocational 

program areas; The methodology used in this T & I ^ttidy served as a basis 

for identifying tfie reading-related competencies needed by teachers in the 

other program areas, which are describe'd. below, 

• • ■ , 

Agribusiness and Natural Resources Education is an organized^progpi^ 

^ ■ ; 

area combining instruction in agricultural production and management;, manu- 

facturing and distribution of agricultural equipment and supplies; preparing, 

storing, and marketing agri products; 'and environmental Drotection and use of 



■ ' .- \ ^-^ J. ■ 

natiaral' resources. Occupy tionaL clusters in which programs are offered in 



Florida are as follows: 



Agricultural Production 
Agricultural 'Supplies/Services , 
Agricultural Mechanics 
Agricultural Products ^ 
Ornamental Horticul^ture 
Agricultural (Natural) Resources 
Forestry^ ^ < 



Business and Of f ice Education ' is ^ planned specialized instiructional 

program stiructured to prepare students for employment in a cluster of business 

occupations or in a specific occupation chosen as a career objective. The \ 

clusters of Business Education programs offered in Florida are: 

Management and Personnel 
Accounting andvData Processing 
, 'Clerical and Secretarial ^ ' 

V, t Material Processing 

Word Processing 

Distributive Education iis comprised of programs of occupational instruc- 



tion in the field of distribution, marketing, merchandising, and management. 
It combines classroom subject mattep learning with on-the-job learning to 
prepare students for occupations that deal with the f^ow of goods and services, 

including their appropriate util^lzation, from producer to the consumer or 

■i 

user. Ijearning act-- -/i ties include selling, and -i-:ch sales-supporting functions 
,Vas buying, treuispo2r":ing, storing, promoting, financing, marketing research 
ar^ management . 



^ Diversified Occupations Bducati:^" is comprised o^ Diversified Cooper- 
ative Training (DCT) , Work Experience, and Job Entry programs, which provide 
students with the opportunity -o _.earr. occupational skills from on-the-job 
training. Work Experience programs are offered in grades 7 through 12 for 



.1 
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for potential school dropouts. This program is preventative, preparatory, 
and sometimes remeciial in natufe. The program is preventative in that it 
encoxirages students to remain in school by providing relevant .education, i.e., 
developing a realistic understandi^ig of the ^ct^nnettion between the world of 
. work and study. It is preparatory in that it gives ac1:ual wo A experience 
which helps the individual to ch6Dse a vocation, DCT programs are offered 
at the^ secondary, level in grades 11 and 12 and at the post secondeiry level, ^' 
This, program is Resigned to prepare individuals for employment through exper-r i 
i^nces provided by . cooperative methods which invplve the correlation of 
knowledge and skjLlls gained through class instruction and on-the-job training,? 

,, ■ - . , ^ . 

Class instruction supports the on-the-job training- by providing the job- 
related information needed by each student in a given 'occupation. Job Entry 
prograiifs are designed to provide selected twelfth grade students with an 
opportunity to secure entry level job experience under school supervision 
prior to graduation from high school. This program does not require related 
classroom instruction, A_ V, 

Health Occupations Education is an instructional program designed to 
train students at the secondary and post^ secondary levels to acquire the 
knowledge and skills needed in providing care and health, service 
''Instruction is organized to prepare individuals for occupations' 




diagnostic/ therapeutic, preventive, restorative, and rehabilita\ 

to people,' For occupations that render health services directly to patients ^ , 

instruction includes experience in appropriate clinical situations. For 

occupations that render health services which do not involve direct services 

1 

to patients, the 'instructional program provides experience .in laboratories 

and/or appropriate work situations, ' . ^ ^ . 



Home Bconomics ^Education programs include various- combinations of 

subject matter and learning experiences designed for pre^ring individuals 

for the occupation of homemakihg and f orN<tage-S#Srning* io food' management., 

production and services; cipthxng managemejit, production -and services; home 

furnishings, equipmen-^ ^and services; child care, guide^ce and 'Services/; 

^ \ % 

and institutional and home management and supportive services, ^ilome 

'* . ■ ■ . . ■ ^ * ' " ' 

Economics education is comprised of the following ^subject" matter^^reas : 

^Human Development ^ 
Housing and Home Furnishings' 

Textiles and Clothing ' ^ . 

* Food and Nutrition ' 

Management and Family Economics 

Technical 'Oriented Industrial Arts Education is a cluster of coiir. :. 

offered at .'the upper senior high level designed to prepare individuals . :r 

enrollment ^n advanced or highly skilled vocational and . technical educa^_on 

programs at the post secondary level. It is not the intent of this procrram 

to prepare individuals for entry level employment, but rathef to provide an 

array of basic skills pertaining to further or advanced skilX development. 

These pre-technical high school courses cover the following -subject areas: 

Technically Or^iented Architectural Drawing 
Technically Oriented Engineering Drawing 
Technically Oriented General Electronics 
Technically Orieqt^d Graphic Arts 
Technically Oriented Power Mechanics 
Technically Oriented Construction - 
Technically Oriented Research and Development 
^ Technically Oriented Industrial Materials and Pro: ^ 

Technically Orientea^Aviation Careers 

Public Service Occupations Education programs prepare individuals 
for employment in occupations ^at deliver services needed by society as 
whole — services that are in the public interest, normally supported by 



10 , 

20 



— revenues. These^ccupa^o»s perform the functions rs^sary to accomplish 
irpLssion of l^cal, county, state, and*fedaral govern» 



mili^a^ 'servy.ce. The public ^ryice education progr 



^■-rixceTC for 
grc red into 



recomnend^S^ by 



the .following ei^bt inajor occupational ^eas'that haye 

i ' ^ • ^ _ ■ 

the U. s'. Office of Education: - ^ 

' ■ • ■ ^ I 

I Government Agency 'Mana^gement 
Social, and Economic Services 

Educational' Services . . . , 

Resources Mcmagement 

Urban, Rural, and Community Develcpmeilt 
Public Safety, Corrections, and Judicial Services 
Regulatory Services and Records 
Transportation ^anagement 
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CHAPTER 1: 



METHODOLOGY 



The procedxires used to identify readingjrelated teachinc rompet- 
encies for vocational teachers are based on jfehose used in a prevj.ous study. 
Identification of Competencies Needed by^Flbrida Trade and Incusrrial' 
Teachers to Inco rporate Reading Instruction- into Subject-Matter Teaching , 
1977. Modifications were made in \he methods as needed to suit thje. 
breadth of the study discussed here. 
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/ ■ • DEVELOPMENT OF INSTRUKENT ^ 



: • > - A list of reading-related teaching tasks was -repaid and divided 

into two major" groui^' — teiUher'-orientedl- teaching rasks aid^ student- , 

oriented teaching takjcs. *The teachers-oriented teaching tasks- were broken 

V dbwn into four categories.' \(1) Diagnosis; (2) Readability/Reading 
■ . u . . . . ■ 

.tv. Materials; (3). Preparing Materials; 4nd (4) " Other. The four categories 

\used for student-oriertted teacljihg tasks were: (1) Types of Materials Read 

ang Their Use; (2) Vocafcu_ary; (3) Comprehension; and (4) Study Skills. 

This preliminary list of caching tasks -was first submitted to the panels 

of expetts for review and reaction. 

• - ^ * 

; Tljese panels of experts were chosen to represent the following ~areas: 
'/'Tl^aing, Instructional Deteign, Test and Measurement rade s Industrial (T s I) 
^, Apiculture, Business Education, Distributive Educatim, Diversified Occupa- 
^tions. Health s Public Servxces, Home Economics, and Industrial Arts,. Panel 
^ members were selected to gferve on, ^e appropriate pane_ re^resentii^g 
their ex]?)&rtise.>nd experience; thev were asked to advise the Vocational 
Reading s Math CBTE Proflect in the^- areas of experris- with relation -o 
■ the teaching' competencies tc be idenrxfied, the cor -ent of the develooed ' 
4 material, and/or the design of the instructional training system. (See 
^Appendix A for cover letters and Panel of Experts Acceptance Form.) In 
order to meet the first objective of identifying teachihg competencies , .^the 
reading panel and, all panels representing the vocational program areas (with 
the exception of T s I) , were asked to critique the preliminary list of 
reading teaching tasks in the following manner: by indicating whether each " ' 
task was n- valid one for their subject fields; by revising; task statements 
Where needed; and by adding to the list any task they felf to be important 

13 
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to vocational teachers in their areas. (Se4' Appendix B f or> copy of Pre^lim- 
in^ry List axid cover letter to panel members.) ' > ' ^ .\ 

^ Iii a'ddition to .the |5anels of experts, the pr'eliminairy list \^s ^'erit 

to the Department of ' Education regional consultants representing the following 



vocationaQ. prbgram areas { • ^ - ^ ' . 

. / \ Agribusiness and Natural Res6iirces Education* 
^ ' Business ^Education 

* . 'Distributive Education ^ i 

/ Diversified Occupations (DCT & Wor^ Experience^ 

* ' Health bqcupations ^ " ' * ' 

Home Economics, Education o 
. _ Technical Oriented Industrial Arts Education 
Public Service Occupations 



. (A copy of the cover, lettetf is found .in Appendix B.) The combined comments 

of these two groups of educators were used as a basis for the questionnaire. 

♦ ' f ■ ^ ■ ■ 

that was designed for vocational classroom teachers to identify' those teach- 
ing tasks considered to be important. The questionnaire format fieldtested 
in the T & I study mentioned previously was used on this study. 

The vocational classroom teachers s^Irveyed were asked to indicate 
the degree of importance of the list of 58 rea^dihg-related teaching tasks 
on a rating scale of 1 to 5, with 5 being "very Nlmportant" and 1 being - 
"not important." The respondents were informed that their opinions would 
be pooled with that of other master teachers, like themselves • from, around 
the State to arrive at a general (Consensus of the importance of these 
tasks to their occupational training areas. Space was provided for respon- 
dents to add any tksks not included in the instrument which they felt to 
be important to their siibject areas. Appendix C provides copies of the 
questionnaire and co^er letters from the State Director for Vocational 
Education and the project director for the Vocational : Reading & Math CBTE 
Project. ^ 
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- . --In-torder to secnjude a picture of voca'tional teachers' needs for 
'training in teaching, reading in thfe content^ ^prea," tl{e Professional Data 
Section of the questionnaire iuglude^d questions 'An thejtypps and adequacy'^ 
of' teading teaching training/ desired information on reading, and the d^gr^'^j 
of usage of Various types of instructional materials.'v 



1^ 

SELEtTION.OF THE VOCATIONAL ' 
TEACHER -RESPONDENTS 



• • The respond^ts selecte<3 for this study were vocational teajhers from 
occupational preparatory programs at the high school, adult education, area , 
vocational-technical center, and community college levels representing 
Agriculture, Business, Distributive, Diversified, Health, Home Economics, 
'Technical Oriented Industrial Arts at the senior high school level, and 
J51ic Service Education. . X ' 

/ ^ 

According to Florida Department of Education annual reports for 
Vocational Education, FY 77-78, to the U, Office of Education (OE Form " 
346,2 S ,3), there. were at that time 16,841 part-time and full-time voca- ^ . 
tional, teachers in Florida responsible for an enrollment of 997,309 
vocational education students. The largest, concentration of -yocational 
teachers was in the area of 'Trade and Industrial Education — 3,707 teachers. 
Table 1 provides the total* mimber of vocational teachers in Florida for 
the other program areas. These figures do not include pre-vocational ' * 
teachers; teachers for remedial programs, or teacf^^rs in the IMTS program. 

The total niomber of respondents needed "for this study was 400 (based 
on k population of 10,395 vocational teachers). This sample size of 400 
teachers provides for a 95% confidence level and a one-tenth standard 



rdeviajiion' for acpuracy usin^' K. Bt^^i^s formula for adequate sample 
size (1979)-^ In o^der?: to . determihe the sample siz^ for each of the pro- 
gram ai:^s/. the- sample^ sizfe pf 400 was stratified using the number of 
teachers, '^dh progr*am*^rea- aS compared' to th^ total number of teachers. 
*Fot; example; the' 504''agriculturie \:eachers represent •4. 84% of the^l0;395 



; total; the^fore the sample S\ze fo^'thi§ small group of Vocajtional teachers 
was, 19 (4.84% oF 4.00) ^ ^ ' • \ . \\ ' ' 

In order to insure the minimum return *of^ 400 questionpaires^ an ' 
additional 200 questipnnaij^es were sent. TheseA200^^were^^^i^o^ 
based on the relationship of e^ach group's number of teachers to .the total 'h 
numbe'r^f all groups. The stratified minimuiff sample size, bas^d on 400, 

and the stratified maximum sample size, based on 600, for the entire State^, 

. "*■ ' " — -\ 

provided, in Tsible.l- To- have equal representation throughout Florida, 

< / • . ■ \ ' * 

the nu^nbefl^ of teachers heeded for the st^y was divided among the five 

regions (see Tsible 1) . Poptilatio'n density was not considered a factor in^ 

the distribiTtion of the number of teachers from the five regions because 

of the disproportionate numbei* of - programs in relation 'to population, ^'ilg.', 

agricultural programs in rural areas . 

i ^ ... ^ • . ' ^ 

The State level ""DOE consultant for Industrial Arts Education and the 

r - . .- ■ 

regional level DOE consultants representing the other vocational program 

areas were cabled 'Upon to recommend outstanding vocational classroom teachers 

from their regions to participate in thfe study. CNOTE: Since the^re are no • 

regional consultants for 'Industrial Artfs; the State level consultant was 

called upon.) The rationale for asking DOE consultants to. make the teacher 



■• ^ ■ ^ • • • ■ . 

^ James K. Brewer, Adequate Sample Size for Interval Estimation ahd 

Hyjfogjiiesis Te^sting; A (Comparison , ^Tallahassee , Florida: Florida State 

.University, 1'979. *, - ' - • ' 



' The Number Of Vocational teacher Respondents Selected 



state. Minimum ' Maximum Minimum . Maximum 
'Vocational Program Area Total i . Sample Size » Sample Size, Sample for .Sample for 
' (ExcMing Pre-Voc) ' . Teachers . for State* .. for State Each Region Each Region 



Agri^Business S Natural 
Resources Education 


— a — 

S64 

WW J 


'i' 

19 


, • e 

■ • 1 ,' . 
^ 29 


A 


0 


Biff'siness Education ^ 


,2,245 / 




V, 130 


: 18 


26 


Distributive Mueation. , 


1,514 


58 


V 

. ' 87 


12 


17 


Diversified -Occupations 

■*>. • . ■ 


644 


25 

9 


17 ' ' 


c 
J 


0 
0 

1 


Health Occupat;ions 


1/587 


61 

' "if ■ * 


' 92 

; # ■ 


V' * v ' ■ , , J, ' ■ . 

:■ •■II ,■ ■ M 


1ft 


Hone Economics ' 


2,414 I 


93 

. 4 


'139 


19 ' 


.28 


Tecllnical Oriented Ind. 
Arts "(at Sr. Hi. level) 


379 


15 , 


22 


■ 

3 


5- 


Public Service Occupa- 
tions 


1,108 


43 


.64 


9 


13 


Total 1 of Teachers: • 

• • 


i(),395, 










Minimum Sample Need for 'Entire State: 


400. 








Maximum Sample,Need for Entire State: 




600'^ 







Total Number of Questionnaires §ent: 



selection is. that their ^pb function requires them to be in constant ' con- 
tact with teachers throjagh program reviews, field-work, workshops, etc.. 

.These consultants were asked to provide a list of professional teacherS 
who, would be representative of secondary post secondary, and adult pro- 
grams, and whom the consultants felt would be'O^ery knowledgeable in their 
subject areas. The teachers were also chosen' to , represent a geographical . 
cross-section of their legions. The number of recommended teachers requested, 
from each progr^ area was based on 'the maximum sample si2B|er region for 
e^ch!' program area Csee Table 1). 



ADMINISTRATION OF THE QUESTIONNAIRE 
FOR VOCATIONAL TEACHERS 



A total of 591 questionnaires was sent to the vocational classroom 

teachers representing the eight occupational areas surveyed for this study. 

■ ■ ■ . " ■ -'' ' 

Table 1. provid?s\ breaJdaown of the total ntSiber of instruments sent for 
each occupational program area. A letter of endorsement from Joe D. Mills/' ' 
State p±rect;or for' Vocational Education, accompanied the project director^ 
cover letter and ti>e questionnaire (see Appendix C) . 

The questionnaires we^ mailed out within 'a two week period. The 
last group of teadhers to receive the, survey was- Distributive Education; 
this accotots for th^ delayed returns of this group. Each regional con- 
sultant received a complimentary copy of the cover letters and questionnaire, 
- along with. hi§/lier recommended list of respondents. Appendix D provides 
copies of the memoranda. iat» were sent to these consultants. (NOTE: There 
is^o memoranaum for the DOE consultant for Industrial Arts since his 
complimentary copies were hand delivered.) " ' 
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The respondents were provided with a stamped pre-addressed envelope 
and were requested to retiim the questionnaires within two weeks-. Since 
the response rate for these questionnaires was outstanding, only a partial 
follow-up was done by making follow-up telephone calls to regional pro- 
gram areas from which a minimvmi sample size had not been obtained. 
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CHAPTER 3 



ANALYSIS OF DATA 



■ ^ V : chapjper ^jf:^s^n|^ s^at^.ati^4Lv anali^ {6^:^ti^^ re sponse s 

of 

//reidittg.":?:e is tb " 

identify, generic :'and:ap^ education 

teachers to dncorjKiirat;^^^^ content area teachiijg. 

■'■»'■• * ■"" v " * 1^ ' ■ 

>• ■ ■ ' . ^* • 

This chapter also presents profile da'ta on the respondents, as well 

as |i view of the .teachers' perceptions, of their training needs for 

te^^ing reading in their classrobms* . ^ 




\ 



COMPLETED QUESTIONNAIRES 



A total of 429 questionnaires were returned by vocational classrooii 

*■ * , • •"^* ' 

teachers — a return rate of 73% based on 591 questionnaires sent, and 
a return rate of 107% based on the 400 minimum number of respdnses needed 
^pr the study. Of these 429 questionnaires, two were partially completed 
(one for Home Ec and one for Public Service), and ten arrived\^ after the cut-* 
of £ period for the analysis of the data (foxir for Distributive\, three for 
Home Ec, two for Industrial Arts,^ and one for Public Serviib^e) . \ Therefore, ^. 
the cuialysis f^'this study is based on 417 completed cjuestiqnnaires. Table 
2 pr<^.d^^the breakdown of the number of respc^ndents by program area, the 
rate of returns based on the total number of questionnaires sent for each 



areai and the rate of returns based on the minimum sample size ne^dH^^fbr 
t±Lfe study. The geographic representa:^ion of the respondents by the five 
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Table 2 










Questionnaire Rate of 


Return 






. ■ -y 

Progrcun Area 


Question- 
* naires 
Sent 


Minimum 

Sample 

Needed 


Question- 
naires 
Received 


Rate of Retiifn 
591 Q 40b a ^ 


Agri 


30 " 


19 


23' 


77% . 


121» 


Business 


132 


86 


93 


70% 


108% \i 


DistriButive 


. 83 


58 


59 (55)* 


71% 


102% 


Diversified 


42 


25 


31 


74% 


124% 


Health 


83 . 


61 




^ 80% 


108* - ' ' 


Home Economics 


141 


93 


96 (92) 


6^% 


103% 


Industrial Arts 


.23 


15 


16 (14) 


70% 


100%- 


Public Service 


57 


43 


45 (43) 


79% 


104% . 


TpTALS: 


591 
^ -• 


400 


429 (417) 


73% 


107% ' ' 



21 



32 



state regions for each program area, as well" as for the entire state is* 

- ■ / 

Table 3 " 



presented in Tcible 3, 



jNumDer or 


Respondents 
« 


by Region 


and 


for 


Entirfe 


State 






Minimum 


' Total 








V 






Sample Needed 


for 












Program Area 


for each Region State 


.1 


^ • II 


III 


IV 


V 


Agri 


/ 


23 


3 


5 


5 


5 


5 






93 


21 


16 


18 


20 


18 


Distributive 


12 


55 


15 


8 


12 


• 11 


9 


Di ver s i f i <af3 


5 


31 


D 




8 


, 7 


5 


Health - 


13- 


66 


13 


12 


11 


16 


14 


Home Economics 


19 


92 


20 ^ 


20 


19 


20 


13 


Industrial Arts 


.•3 *' 


14 


'4 


1 


2 


3 


4 


















Piablic Service 


9 


43 


8 • 


{ 


8 


^ 5 


•"14, 


TOTALS: 


78 


417 


90 


75 


83^ 


87 


. 82 



. ' The return rate of 73%/107% is more than sufficient for this study. 
The equal dispd%ement of'^^pondents represents the entire state with a 
high of '90 responses from region I and the lowest representatitm of 75 in 
Region II. Region II was the only area of the state to fall below the minimi 
sample size needed, and at that it was ..below by only three responses. The 
representation of the eight program areas was adequately met for this study. 
The completed questionnaires re^e^ved before the deadline period fell slightly 
short for three programs. Fop^stributive, 55 questionn^res were used for 
the analysis r-.=*representing 95% of the needed 58; for Home Ec the 92 used 

. . \ ^ ■ • , 

represente d 99 k of tt^,. needed 93; and for Industrial Arts, a total of 14 

. . ^ - ' ^ ' ■ 

wais 93% of the needed TL5 questionnaires. 



The Professional Data Sheet attached to the questionnaire sought 
information on the respondents' professional background, needs/desires 
for^training in teaching reading in the content area, and the degree 
of usage of various types of instructional materials. Tables 4 through 
8 pfovlde a profile of the ifespondents relative to the data received. 
Since all of the 417 respondents did not comt)lete the professional data 
portion of ,the questionnaire, the figures in the tables do not reflect 
this total number. S ' v 



g The number'^rf^ars the respondents had taught vocatigAal co\irses 
is indicated in Table 4. Twenty-four percent of the^teachers had between 

one and five years of teaching eacperience in vocational education and 

■ ••A 

seventy- four percent had six or more years of experience as vocational 

' ' -9 . * 

teachers. Twenty-six percent of the respondents had fifteen or more 
years of teaching experience. ' ■ ^ 

The number' of years of fuil-time experience in the occupation in 

which the respondentia were presiently teaching xs presented in Table 5. ' 

. f ■ 

A total of 373 teachers had related occupational experience and only 
10% (44/417) .of the teachiers lack this experience — Home Ec. had the 
highest concentration of non-r'felated work experience of 30% (28/92) . 
The niajority of the teachers^ 52%^^ had six or more years of related * 
occupational experience, and 37% had less than six years. The data 
presented in Tables '4 and 5 appears to support the criterion that 'the 
respondents selected be outstanding vocation^il education teachers who 
are knowledgeable in their subject areas. 
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Table 4 

Number of Years of Teaching Experience 




Hymber of Years 



H^me Economics 
Industrial Arts 
Public Service 

TOTALS: 



* 93 
. 55 
31 

•6 

92 , 
14 
43 

417 



%■ 



1-2 

2 
4 

11 
2 



28 



3-5 

5 
12 

" 14 

14 
.9 
1 
11 

73 . 
Table 5 



6-9 

19 
19 
10 
18 
,26 

3 

9 



'^07 



10-14 

4 

25. 
11 ■ 

9 
13 
19 

3 

8 ' 
92 



15 olT^re 

9 
33 
^ e 
3 
8 
33 
7 
10 

109 



Number o:^ Yeax^ of Full-Time Occupdtional 

Experience in the- Occupation Taught 

■ " ■. * 



Program Area 

Agri ' ' ^ 

Business 

Distributive 

Diversified 

Health 



N 



23 
93 
55 
31 
66 
92 



1-2 

3 

27 -'■ 
5 ■ 
2 
2 



3-5' 

5 

'( ' 

33 
19 
13 
7 



6-9 



Home Economics 
Industrial Arts . / 14 
Public Service 43 



?19 "'^^S 
3 1 
2 3 



TOTALS; 



417 



63 



93 



4 
9 

9 

4 
16 
12 

2' 

5 

61 



10-14 

' 1 . 
14 

8 

5 
16 
10 

1 - 
11 

66 



15 or more 

8 
10 
13 

3 

-23 ' 
11 . 

2 
•20 



1 



90 



The types of professional teacher preparation, received by the"^" 
K 

respondents related to teaching reading in the content area is shown in 
.Table 6. Only seven respondents failed to complete this section of the 
questionnaire. The majority (52%) of the respondent^ had not received 
any training in teaching reading-related instruction. ^ Of the 194 res- 
pondents that had received training; 36% indicated that the training 
adequately met their needs, while 64% felt that their training had not 
met their neecjs. Most of the training received was in the form of 

inservice workshops at the district level, as indicated by 123 respond-- 

■ -9 - ^ 

ents. Another form pf inservice training, which was received by 54 
teachers;, was* a course at ^ihe university level for recertif idatioiT 
credit. Twenty-eight respondents had reading teaching training as part 
of their preservice training' 

Based on this information, there appears to be a need to develop 
system to provide training t:o vocational education teachers so that 



''they can teach reading as part of their subject m^tt^r teaching. 

To provide a further picture^ of ^vocational teachers* need for 
training in teaching reading, the ^respondents were asked v^ether they 
would like information or; training in eight cireas of reading. Table 7 
provides the types of information or training the different groups of 
vocational education teachers indicated a desire to^receive. 

For the purpose of determining what reading and non-readinj^' 
materials were used in vocational classes, the respondents were asked^ 
tQ indicate their degree of usage by rating-ten instructional materials 
on a scale of Ito 3, with 1 = not at all, 2 = sometimes, and 3 = often. 
Table 8 illustrates the mean responses of the eight groups of vocational 
teachers based on the ^ale of 1 to 3 for each of , the materials. Since 
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Table 6 ' 



Types of Training R-eceived by Respondents ^or Teaching Reading in the Gont£nt Area 



1 

Prooram Area 


N 


Training 


inservice 
workshop 

at UiStriCtv \ 


University 
^ course 


Pre-Service 
Training 


Other 


Adequately 
Meet Needs 
yes no 


Agri 


23 


14 


7 


• 1 


. r 

4 ,. 




5 5 


Business 

J [ 
DistriDutive 


93 


53 


24 


7 


. 6 


6 


14 23 


55 


31 


13 


■7 

# 


4 


1 


10 14 


L'J. VCiOliXwU 


Ji 


Li 


1 1 


,4 


3 


1 ^ 


4 13 


Health 


66 


40 


13 


12 " 


4 . 


^ 4' 


8 l7 


Home Economics- 


92 


28 


43 


13 


6 


_14. 


25 36 


Industrial Arts 


14; 


' 9 


4 ' 

1 


1 ' 




[ ~ 


1 3 


Public Service 


43 


28 ; 

J' 


■ 7 


,9. 


.1 


■ 5 - 


2 14 


TOTALS: 


, 417 


216 


■ 123 ! 


54' 


, 28 . 


V31 


, 69 125 



3)' 
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Jypes of Infojiiation o.r Training on Reading Instruction 
. that Respondents Indicated a Desire to Receive 



PrograiD Area 


N 


Act of 
I Readina 


Diag- 
nosis 


Read- Content, Area Voca- 
, ability^ Reading Skills bulary 


) 

. Coii{)re- 
hension ' 


Audy 
Skills 


1 

Rewriting 


Agri 


23 




4 


1 


ao 


r 

6 


6 


11 


4 












> 










Business 


93 






14 


.:■ ' 45 


^2 


32 


30 


.20 


Distr^utive 


55 


9 




.8 


21 


10. 


~ 20 


■ 19 


' ' 20 


Diversified 

« 


31. 


9 


8 


. ;6 


"13 ^ ' 


10 


15 ., . 


12 j 


; 9. 


Health 


66 


12 


?l 


^17 




18 


31 . 


35 


'24 


Home Economics 


92 


15 . 


21 


16 . . ■ 3^ ■ 


15 


.26 


35 


28 


Industrial Arts 


14 




1". • 




3 


3- 


'4. 




1 


Public .Service 


43 


'6 


9 • 


7 


9 


lo 


18 . 


. 12 


14 ^ 


TOTALS: 


417' 


76 • 


.106 


69 - 


159 


104 


152 


154 . 


> 120' 



i 



JO 
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Table 8 

Mean Frequency' of Materials Used, As Indicated 
by the Respondents Based on, a Scale of 1-3* 



M 
00 





Overall Mean 


Agri 




D.E. 


D.O. 


Health 


'Home Ec 


Ind^t 


Public 


Materials 


Total N=417 , 


N=23 


N=93 


N=55 


N=31 . 


'N=66 


; ■ N=92 

J „ 


N=14' 


N=43 


1. State( adopted 


■ 2.492** 


2.565 


^.744, 


.2.654 


2.448 


1.914 


2.744 


2.571 


1.812' 


texts 


(388)*** 




- (90) 


■ (52) 


(29) 


(58)- 


(90) 


(14) 


(32) 


2, Texts not on . 


' 2.361 


2.348 


2.2:8l 


'2.358 


2.357 


2.644 


'2.187 


2.538 


2,486 


state adoptecl 


(391) 


(23)' 


(89) 


(53) 


(28) 


(59) 


(91) 


, (13) 


(35) 


« list . 






t 














3.. Hand books & '^^'^ 


2.533 


2.609 


2.615 


2.547 


2.666 


2.583 


2.295 


2.571 


• 2.625 






['•J.I 




fill 






■ /flfl\ 


Mil) 




4. State developed 


2.227 


2.652 


2.281 


.2.269 ■ 


2.286 


1.864 


f 

2.454' 


1.769 


1.871 


materials 

\ ■ ■ "' 


(383) 


; (23) 


(89) 


(52) 


^ ■ (28) 


(^9) 


■ (88) 


(13) . 


(31) 


-;5k Own prepared 


2.714 ' 


2.609, 


2.703' 


■2.641 


2.711 


2.825 


s 

2.780 


2.615 


2.600 


materials 


(402) _ 


123) . 


,'(91) ■ 


(53) 


(2'8) 


(63) 


(91), 


(13) 


(40) . 


. Audio tapes 


2.188 ' ; 


2.043 


2.242 


2.173 


2.345 


2.483 


2.023 


1.500 


2.229 


.7. Vided tapes 


'(392) ■ 


(23) 


(91)^ 


(52r- 


(29) 


(60) 


■ (88) 


(14) 


(35) 


■ 1.987 


i 1.609 


1.773 


2.064 


2.071 


2.254 


1.964 


1.714 


2.270 • 




'(384) 


(23)' 


(88) 


(47) 


(28) 


(63] 


(84) 


■;(14) 


. (37) 


' 8. Visuals, e.9^, r 


2.414 ' 


2.304 


2.293 


2.321 


2,250 . 


2.693 


2.461 


2.214 


2.525' 


transparencies , 


my ■ 


, (23)- 


(92) 


(53) 


(28) 


■ (62) 


(89) 


(14) 


(40) 



r 

) 



Table 8 (continued) 



Overall Mean Agri B.E. D.E. D.O. Health ■HomeEc Ind. Art ' , Public 
Materials. Total N=417' N=23 >N=^3 N=55 ' N=31 N=66 ■ N=92 N^U N=43 - , 



9. Individualized 
progranDQed 
materials 



2.215 
(395) 



2.130 2.374 2.545 2.518 2.161 2.092 
(23) (91) (55) (27) (62) (87) 



1.857 \ 1.667' 
(14) . (36)' 



10. Low reading level 1.662 1.869 1.589 1.480 2.m .1.541 1.9^1 1.538 1.176 
materials (388) (23)' (90)' (50) (28) (61) (89) (13) (34) 



(0 



*1 = Not at All, 2 = Sometimes, and 3 f Often. 
**Mean response based on a scale of 1-3 
***Nuniber of responses that the mean response is based on. 
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not all respondents answered this^ eighth question on the Professional 
Data Sheets the nmber of responses on >*iich each individual mean is 
based appears in parenthesis below each mean; e,g., state adopted 
t6xts had an overall mean of 2.492 or 2.5 based on 388 responses, a high 
mean of 2.744 based on 90 Business teachers' responses, and a low m*an 
of 1.812 from 32 Public Service teachers. The instructioiial material 
that received the highest oV^all mean response (2.714) was "own pre- 
pared materials." Since 402 respondents indicated that they prepare 
their ovi^ materials for their students to read/use, it would appear that 
vocational teachers would prol^ly find it helpful to receive Gaining 
in writing techniques cind readability in order to insure that the 
matej^ial? developed will meet the reading needs of vocational students. 
Video tapeg, received a low rating, and this may be due' to the high cost 
of 'video ecjuipment. The lowest rating was recorded for low reading level 
materials ^(1.662) which is probably explained by the low availability 
of this type of material for occupational training programs. It appears 
that the ^Public Service teachers either have a lack of access to low 
level materials or do not have a need for t^tem (as indicated by their 
low mesui of 1.176). . ^ 

' . I 

. Of the 417 teachers participating in this study, 379 indicated 
that they would like to have the results of the survey. Table 9 provicjes ^ 
a breakdown by program area of the numbers of respondents desiring and 

•* 

not desiring the results. 



Er|c • . 30 4 5 



Table 9 

Number of Respondents Desiring 
the Results of the Survey 



Program Area 


N 


Yes 


Agri 


y 

23 • /■ 


21 
91 


Business 


93 


r... 

DxstraJDutave 


55 


48 


Diversified 


31 


28 . 


Health 


66 


61 








Industxial Arts , 


14 


10 


Publxc Service 


% 43 


' 38 


TOTALS: 


417 . 


379 


ANALYSIS 


OF THE RESPONSES 




ON THE 


TEACHING TASKS 





No' 



30 



Correlation of D.C.T. and W.E . ' ' 

Teacher Responses ~^ . . ' / 

Since the Diversified Occupational program area is bomposed of 

DCT (Diversified Cooperative Training) and Work Experience (W.E.) 

teacher-coordinators, with DCT being offered at the 10,- /l'2th grade 

level and Work Experience at the 7 - 9th grade level,' the decision had 

■ ■ , ■ ■ . . ■ / ■ ■ / 

to be made on whether to combine^ these two groups or to, keep them 

separate. To determine whether each group agreed on! the degree of impor- 
tance of the 58 reading-related teaching tasks listed on the question- 
naire, a t-test for significant difference was computed for each item. 
Only three tasks received, significantly different degrees of importance, , 



31 



46 



/Table 10 

Degree of Agreement Between DCT and wTe. Teachers 

on All 58 Questionnaire '"Items 

» 

J ' . 



Teaching Tagks 



Mean 
DCT W.E. 



df 



T Value 



Select/obtain reference books, 
technical manuals^, periodical , 
for student use. 



17. Assign students to read text- 
^ book^ & other materials out- , 
side of class. 

39 . Assign students to answer 

review questions from text- 
books 



4.875 » 3.933 



3.875 



4.187 



2.800 



3.333 



21.83 3.62** 



29 



29 



,15* 



2.14* 



as shown in Table 10. The first task, that of selecting refei?ence mater- 
ials (item #4) had the highest degree of significant difference, but both 
groups gave this task a high rating for importance. Item 17 received a 
,ow importance rating fi^m Work Experience teachers (i.800) as compared 
to' tjie DCT teachers' mean response (3.875). Work Experience teachers 




t 



may be more reluctant to assign out-of-class reading because their pro- 
rgram is geared to the potential drop-out (who is also younget than the ' 
DCT students). The same explanation probably ^applies to item 39 — 
assigning students to answer, review questions from textbooks. Since 
there were only three teaching; tasks that received significantly dif- 
ferent importance ratings, the decision was made to combine these two 
groups' responses under the category of Diversified Occupations. ' 
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Comparison of Responses from the * 
Groups of Vocational Teachers ' 

■ . * k 
Table 11 provides the comparison of the responses received from the 

eight groups of vocational t^eachers cpncerning the importance of reading- 
related teaching tasks performed in vocational classes. For each 
teaching task listed on the. 'questionnaire, nine sets of figxires are 
provided. The first set of figures supply ;the inean importance rating 
(M) basiad on the total nxambet of respondents (N = 417) , and the rank (R) 
of each item based on the/toeaii importance ratings (in other words, an 



indication of which tasks were perceived to be most important to vocational! 

' J 

training) . The same information is provided for each of the eight groups 
6t vocational teachers. In addi^iion, the F-ratio is provided for each 
item to indicate the degree of variance cunong the responses made by the 
eight groups of teachers. Basedlon this one-way analysis of variance and 



the Duncan test of significance, 



Table 11 includes a listing of those 



teaching tasks for which a significant difference appecired cimong the 
responses made by the eight groups of teachers at the .05 level of sig- 
nif icance or better. » 

Also sjilown on Table 11 is an indicator of where significant differ- 
ences were found among the mean importance ratings as reported 'by the 
various groups of teachers. Pairs of ratimgs that were significantly 
<|ifferent cu:e identified by the letters in- parentheses appearing below 
the mean rating (A = Agri, B = Business, D = Distributive, C = Diversified, 
H = Health, E = Home Ec, I = Industrial Arts, and P = Public Service) . For 
example, in Task 1 on Table 11, the mean ratings fopc Agri (4.364) and 



Industrial Arts (4.357) were .significantly lower than .^thet^fmean ratings 

for. Business (4^736), Diversified (4.839), and Health (4.828) at the .05 

■ ^ 

\ 

' . I ■- • " 

O . . 33 
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Table 11 

COMPARISON OF THE RESKMSBS, RECEIVED FROK THE 8 GROUPS, OP- TEACHERS 
ABOUT THE IMPORTANCE OF TASKS PERFORMED IN VOCATIONAL EDUCATION 



Agii. B.E, D.E. D.O. Health Hone ^ Ind. Art Public' 
Itea > TEACHING ''^v TOTAl \ 'A' 'D' 'D' 'C' ' 'H' 'E' 'I' 'P' 
I TASKS N«417 „ N-23 N»93 N»55 H»31 N=66 ' Nii92 N"14 N=^^ P-Ratio 



01 



1. Determine students* 


R^lst 


K^otn 




A"^nci 


lv>lSt 


Dal o4<^ 


K"jra,. 


R»otn 


n'^nci 


1 i£1i ^ 


strengths and ' . 


H«4.673 




li-A Tit 






' U^A DID 


U-i CIA 


M'4.Jl)/ 


UaA 


^weaknepses 




{B,C,H) 


(A,I| 




(A,I) 


lA.I) 


|B,C,H) 






2. Select teaphin^ tech- 


R"2nd 


R»l8t 


R»3ra 


R'jrd 


R«3rd 


R^btn 


l^lst 


R3i3tn 


R»otn 




niques that meet t^e 


M>4.663 








(P4.742 


n*4tQyo 


n"4>oij 


M«4 J4J 


VtsA 01 A 




instructional needs 




(i,p) 


(i.p) 


(i,p) 


' ii,p) 


(i,p) 


(i,p) 


(A,B,D, 






of indiv. students 


V 














CH.fc) 


W) 




3. Select/obtain text- 


R-lOth 


R^lSth 


R>10th 


R'7th 


R'-eth 


R=16th ' 




R>i28th 


. R-17th , 




books for student 


M-4.307 


M-4.055 


H^4.4d4 


HM.404 


H>4.467 


H'4.422i 


',#4.308 


M33.786 


{^4.000. 


2.230* , 


use . 






II) 


(I) 


(I) 


(I) l 


%) 


' (B,D,Cj 
H,B) 


r 




4. Select/obtain refer. 


ft-l?tl|. 


R»7th 


R='32nd 


R=9th 


R»9th 


R«22nd 


R»llth 


R«21st J 
M-3.929 


R=17th ' 


\t027 


books, techn. manuals ' 


M-4.184 


M»4.318 


H=3.978 


M=4.'2a8 


M>4.419 


H'4.203 


M»4.330 


H»4.000 




..,for student ustf 






















5. Mtermine the reading R-24th 


R»28th 


R»31fit 


R«18t|i 


RaSth 


R-27th 


R*10th 


R':28th 


R»35th 




level or difficulty 


K*4.089 


H>3.954 


H"4.000 


H»4.075 


H>4,419 


M»4.1l7 


'H>4.348 


M»3.786 


M-3.595 


3.131** 


of reading materials 


I' 








(I,P) 




(I.P) 


(C,E) 


(C,E| 




6. Provide low lev^l -' 


R-35th 


R"16th 


Rt<33rd 


R»47th 


R«15th 


R'«45th 


R«17th 


R«32nd 


R»54th 




reading material for 


M-3.745 


H=4.043 


K»3.921 


H*3.461 


M>4.290 


M-3.371 


tt*4.286 


M-3.714 


M<'2.S48 


11.761*** 



poor read()rs ■ . ' (H,P) (P) (C,E,P) (D,H,P) (A,C,E, (D,H,P) (P) (A,B,D, ' 

P) C,H,E,I) 



N ■ .Number of ^sponses *Signiflcant at the .05 level 

R - Rank order \t the mean ratings »*Signilicant at the .01 leVel 
H • Me^n of the ratings «»»Sighif leant *t the .001 level 
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Tab^e U (continued) 



^ romance objectives (H) (h) (h) 









Agri. 


B.E. 


D.E. 


Iten 


TEACHING 


TOTAL 


'A' 




!D' 


1 


TASKS' 


H17 


N>23 


N»93 


N-55 












— V 




Provide higher level 


RF33rd 


Heth 


R»35th 


R«34th 






M"3.B37 


Urn. A tXA'i 


Ma3.854 


H-3.769 


• 


lor D6tt6r reaaors 

• 




(P) 


(P) 


(P) 


- 

8. 


Rewrite coDonerically 


IJ«57th 


Ibi57th 


ft-57th 


It-56th 




^iV^QiCU MlCILciiaiSI 




H*iCi/Q3 


M»2,473 


H«2i717 
















8)anual for students 










9. 






n*oui 




R»2Ucn 




tflnt outlinp. or Mr- 




UmA 9A1 




H»4.0I)0 




frtrtimnro obipctiVAQ 








(H) 




for student to use 


• 








10 




K'jstn 


A"4UCn 


Ra43ra 


R»>44th 






JPPJiOO/ 




|J*>) COS 


M33.49I 




t*Q» f AC t* in for shfipfc 

Wt^l ^WVb AllitV* 9IIWCW 


\ 








11. 


Develop original in- 


R-20th 


R-20th 


RB21st 


R»15th j 




oLiuviiondi DiaLeriai 


H"4.io0 


tl^A AAA 

M"4.000 


H>4.204 


M*4.132 




'^'assigniuent sneetSf 






(P)? ' 


IP) 




lesson or job sheets 






1 


ii% 


rrepare tesc items ^ 


R"5th 


R=28th 


R'14th 


R«5th 




or written tests 


H-4.444 


H»3.954 


M.355 


H>4.453 








(b,d;.c, 


(A) 


(A) 








H,E,P) 






13. 


Provide rejnedial work 


R-44th 


R^33rd 


R-39th ' 


R»4Bth 




In the content area 


M^3.558 


H'3.818 


H>3.648 


H'3.396 




for poor readers 




(P) 






14. 


Provide reoiedial ygrk 


R-47th f 


\ ■ 

R>4etii 


R»50th 


R'SOth 



D.O. 
N»31 



,.. for poor readefi H"3. 
with help from « ' 
reading tpeclaliit 



IP) 



Rp57th 



R»42nd 



(P) 

R>6th 

N-4.51 

(A.I) 



IP) 



Health 


Hone Ec 


Ind.Arf 


Public 




'H' 


'E', 




'P' 




N>>6& 

• 


. N-92 


, N"14 


N-4:j 


P-Ratio 


R«37th 


Rs28th 


R»37th 


R»45th , 


r 


M'3.778 


K>4.076 


M-3.571 


H»3.195 


3.066" 


(P) 


(P) 




(A,B,p, 


1 








C,H,E) 




R-55th 


R»57th 


R-5lBt 


R«57th. • 




M«2.672 


H"2,72S 


H-2.923 


«>2.326 


1.430 




i 








U-A lAn 
fP4. /UJ 






U—A AlA 

M»4.070 


A f\AA^^ 

4.044" 






/Ml — 


(u\ 
InJ 




E,I,P) 










R»35th 


^R»38th 


R-25th 


R«39th 




H»3^953 

™/— 


M«3.772 


M«3.857> 


H='3.372 


1.603 


/ 

R»i9th 


R»13th' 


R-athi' 


R°32nd 




H^.344 


^.315 . 


MJ57 


M=3.60S 


3.176** 


(P) 


(P) 


(P) ' 


(B,D,C, 




/ 






H,E,I) 




Rf3rd 


R^Sth 


R'17th 


R'lst 




i ^ If A 

M=4.750 


H-4.380 


1< A A^l 

M=4.07l 


M34.628 


3.514** 


(A,I) 


.(A) ' 


(C,H,P) 


(A,l) 




R=46th 


>36th 


R"40th 


R=49th 




H-3.297 


N»3.813 


H»3.357 


M=:3.048 


2.813** ^ 




(P) 




(A,C,E) 




'H3rd 


R-42nd 


R"39th 


R-48th 




)i"3;468 


H-3.689 


)i-3.538 


M-3.095 


.988 
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Jable II (continued) J 

Health Home Ec ind.Art Public 

Itm TEACHING TOTAL 'A' 'B' 'D' 'C' 'H' 'f 'I' 'P' 

I TASKS . H-417 N-23 N-93 N-55 N-31 . ' N«66- N»92 N«14 N«43 F-Ratio 



15. Direct atudenU in R^48th ,R-4lflt R-49th R-37th R-53rd R-48th R-4Sth R-Uth R-46th 
instructing other M-3.442 H-3.591 M-3.409 M-3.679 M-3.516 H-3.125 11-3.522 M-4.214 M-3, 

■ . (I) ' (I) ' (I) ID' II) ■ II), lA.B.'D, II) 
/ C,H,E,P)' 

L.J. ' ' ■ '/ 

16. Assign^students to R-50th R-49th •R-48th • R«37th R»38th R-51st R-illst R^iieth R-55th 
read texttiboks and* M-3.3" ' 



other materials in |P) / / |P) ,|H,P) |H,I,P) |D,C,E) |H,P) |C,P) 

class 



Agri. 


B.E.' 


O.E. 


' D.O. 


'A' 


'B' 


•D' 


'C 


N-23 


N-93 


N-5S 


N«31 . 






R"37tn 


R-53rd 


H-3.591 


H-3.409 


'M-3.679 


M-3.S16 


(IJ 


(I) 


(I) 


ID' 




A"4btn 




* 

R»38th 


>3.348/ 


/ M-3.419 


M-3,679 


H-3^935 
|H,1,P) 


/ 

/ 


(P) 


lit T\\ 

(H|P) 


R"53rd 






ft"jOui 


M-3.130 


H«3.533 


H-3.396 


M-3.355 




IH) 


/it n\ 

|H|P) 


lit 

|H,P) 


R-20th 


R-Uth. 


R-5th 


R>6th 


H.doo 


K-4.376 


;M>4.453 


H-4.516 


|D,C,I, 


U,P) 


|A,I,P) 


|A,E,I, 
P) 


R-13th 


R-20th 


R-lOth 


R-20th 


M-4.087 


H-4.215 


H-4.283 


M»4.16r 



% 



|A,B,D, 
C,E,I) 



17. Assign students to • R«42nd ,R-53rd R-45th .R-48th R-56th R-24th R-47th R»50th R-15th 
read textboo)(a and H-3.5B6 M-3.130 M«3.533 H-3.396 H-3.355 ' H-4.172 M-3.429 M-2.S 
other Mterials out- . (h,P) (h) (h,P) (h,P) (a.'b.D, |H,P) |H,P) (A,D,C, 

5 . side^of class / > e,E,I) > , E,I) 

18. ' Assign students to R-23r( 



4.854*** 



R-20th R-29th Rji"37th R»42nd 

, , H-4.297 H-4.033 • H-3.571 M-3.326 

programed ^t'l... ^ p, ^,^„^jj ^^^^^^ 



'9.985*** 



19. Assign students to R-12th R-13th R-20th R-lOth R-20th ■R-9th R-15th R-Wth R-llth 

naster specialized M-4.272 H-4.087 H-4.215 H-4.283 H.4.16r H.593 H-4.297 M-V. 000 H,U6 1.762 
technical vocabulary \ 

"20. Assign students to 
. master abbreviations. 
& symbols related to 
course of instruction 

2h Assign students to 
master vocabulary 
words with coflUBon 

neanings,.. ^ . * ^j' 

•22.^ Assign students to >9th-^4th R-29th R-18th R.37th R-lOth R-2nd R.4th R-13th • 

I^lTLT '^^•^"i W^'S" H.4.500 H.4.024 7.?10*** 

, .pTaL;;^:;^:;.... '\ t 



R-14th 
M-4.238 


R-25th 
H-3.913 

|H,E) 


■R-18th 
H>4.258 


R-30th 

H-3.830 

IH.E) 


R-30th 
H-4.064 

IH) 


R»7th 
H-4.6S6 
|A,D,C, 
E,I,P) 


R-6th 
H-4.494 

|A,D,H, 
I,P) 


R-25th 

M-3.857 

|H,E) 


R»19th. 
H-3.953 
' IH.E) 


1 

6.261**** 


R-16th 
H^4.226 


R-30th 

H-3.870 

|H,E) 


R-17th 
H-4.312 

II) 


R-25th 
M-3.962 


R»18th 
M-4.25B 

II) 


R-lBth 

H-4.406 

|A,I) 


R-7th* 
H-4.406 
|A,I) . 


R-2Sth 
H-3.786 

'■|B,C,H, 


H-4.023 


3.048** 



Table 11, (continued) 



. • Agri. tf.E. . D.E. D.O. Health Hone Ec Ind.Art Public 

Iten TEACHING "TOTAL 'A' ' 'B' ID' 'C 'H' 'E' 'I' 'P' 

I im N-417 • N-23 N-93 . N»55 * N-31. N-66 N«92 N-14 N-43 F-Ratio 

, ^^^^^^^^ta^^M^^^^^^^mfc iH^^rfiimmm wih^mmm hb^^m^m nvn^^m w^mmmm 

23. ' .Encourage Student* . R-28th R-35th R=25th R«3Sth R-20th R«21fit mth R-15th «R=27th 

to uae new words in H-3.99S M=.3.739 M»4.130 >3.755 ' M-4.161 H-4.265 ■ H-3.911 >W.077 H-3.767 •2.377* 

. ' writing / (H) # ' (A) „ . 

' . • •■ ■ . 

,24. Encourage students ^ R^6th. R»25th R»2nd R«8th R»4th R»12th R»2l8t R»3riJ R=13th 

■ ;\ fo use the diction- M.4.433 M=3.913 M=4;817 {M.396 H»4.677 M»4.531 M=4.200 ' M=4.538: M=4.023 7.575*** 

^ • • (B,D,C, fA,D,E,. (*^B) (A,D,B, {A,P) , |B,C) ' (A,P) (B,C,H, , 

. ' ' it.I) P) , P) I) 

■ ■ 3 ' ■ , ■ - , ■ • 

25.. Encourage students Mth R-25th ■ R»8th R-Uth' R=9th M2th. R-9th R»4th R'20tlt 

to use glossaries N.361 H='3.913 H«4.565 >4.264 M=4.419 H'4.531 H'4.367 H»4.500 M=3.930 3.BM*** 

S ' " ^ found in texts S (B,C,H, (A,P) . . (A,P) (A,P) • M M ^|B,C,H, • 

other reading mat'l. E,I) ' ' J E,I) ' 

' 26. Encourage students R-3rd R»13th R>6th R=4th „ R^Sth >2nd R»4th k«7th ''R»4th 

; to use the correct M-4.562 M=4.087 H»4.677 M-4.461 H»4.581 H=4.825 M-4.571 M»4.385 H=4.326 4.25'7**» 

• ' definitions of words- ■ ^ |B,D,C, (A) ' (A,H) (A) (A,D,I, (A) • (H) ~> (H) 

: ' H.B) . . . P) , . ;, . ^ - 

■ ■ ' ' • ■ J ' ; . ' 

27«. Assign/encourage Resist H7th ,>47th ■ R»52nd\ R.5Btti ° R=40tl?, R-52nd'. R-54th R-50th^ 

. ; students to keep a, H.3.^76 >3.391 H=3.452 M-3.077 'H=3.581 H-3.578 M»3.l78 . M»2.538 M=2.884' ' 3.478** • 

, record of, aejrj^ords , (I) , , • |I.P) (I,P) (I) . 'V (A,B.C, « 

28. Request students to R-.25th:; R=2oth R=19th R-?7th R-28th\/ Wth^" R»24th R-32nd R=36th ' 

.' '.r^ad for inain idea M-4.0^l' M-4.000 U.4.236 H-3.B68 «»4.097 M>4.14| H=4:i52 H=3.714 H=3.535 ,2.988** 

• ■ ' •. ' M (P) ' IP) : IP) (B) , |B,C,H, 

■ * ■ ' •■ . ■ ' ■ ■' ■ , ■ '■ y ■■" 

7||9. . Request Students to'* -KgUj R-30th R=23td R«41st R"28th ' R»33rd R-37th -R-32nd H»24th 

-^^ , read for detail-s H-3.903 M-3.a70 M»4.161 H»3.5B5 > M-4.097 H-3.985 H-3-.791 H»3J14 ^»3.7S!1 2.158* 

' l| . ■ , ' . (D) ; (B) . . ■ , '. ■ , , 

, . 30.^ Assign students to R-15th R-llth R»22nd R"14th R»24th' R-14th ,' ,p-3pth R-2lBt ll-5th " 

■ readtonaJtejl^e-' W.229 H-4.130 ».4.193 >4.151 Ii-4.l29. H-4.476 H-4.220 M-3.929 M-4.'279 1.122 
* . nenti 6 evaluate info 



Table U (continued) f 



7 



Itei 



bJ 
«0 



I 







Agrii 








neaiui 


nouie tz 


, xnOiArc 


rUDilU 




TEACHING 


TOTAL 


'A'- 






•c 


'H' 


'E'. 


'I' 


r 


1 


TASKS 


N«417 


N«23 


. N-93 


N-55 


N-31 


;N-66 


' H? 


N-14 


i H3 


P-Ratlo 


1 

Assign students to 


R-18th 


R^flth 


R?24th' 


R-17th 


R-20th 


R-14th 


' R>22nd 


R»17th 


R»6th 




interpret infor-draw 


.H«4,214 


M'4.261 


H04.129. 


H-4.113 


N.16I 


' M=4.476 


N-4.196 


M«4.071 


M-4.233 


.971 


conciusionS'predict 






















i' 

Assign studenti; to 


^R*32nd , 


R>34th 


R>i36th 


R-37th 


]^40th 


R»32nd 


8»3lBt 


R-35th 


R>=28th 




make con^arisons of 


1(>3.854 


H-3.783 


11-3.785 


I1-3.679 


M-3.B71 


M-4.00a 


N-4.011 


H-3.692 


'H-3.744 


.817 






* 


















Assign students to 


l-4th 


R«5th 


R-7th 


R»12th 


R-lith 


R=4th: 


R-Sth 


R"2n4 


R»6th 




read for sequence of 


,N.504 


M>>4.3^1 


M«4.645 


M»4.245. 


K-4.323 


M=4.734 ' 


H-4.S54 


H-4.571 


H'>4.233 


3.390*» 


evencSi mecnooSf or « 






(P) 


(H) 


(H) 


.(D,C,P) 






(B,H) , 




CO loiiow directions 






t 

■ 












- 




Request students to 


R>2l8t 


R>16th 


R»llth 


R»27th 


R^19th 


Ra24th 


R»18th 


R»lst' 


.R-21st 




visualize • • •outcome 


VmL 111 


n^4t043 




IpJ.ooB 


H=4.193 


M»4.172 


H»4J72 


M=4,643 


H=J.BJ7 


J.UU5"" 


of follow • directions 




(I) 




(I) 






• / 


|A,D,P) 


(Bfl) 




Request student^ to ^ 


R«37th . 


R'42nd 


R=4iiKj 


R-20th 


R»33rd 


R=47th 


• R»26th 


R-48th 


R=39th 




recognize pr9paganda 


M-3.699 




H»3.S6r 


1^^.056 


M»3.968 


H»3.270 


H-4.110 


M-3.077 


H»3.3)2 


4.e22**» 


or emotional writing 


' r 






(H,I,PJ 


|H,I) 


(D,C,.E) 


,|H,I,P) 


(D/C,B) 


|D,E) 




Assign students to 


R*26th 


fti26t^' 


R»30th 


R-23rd 


R»24th 


R<>22nd , 


R»30th 


R"43rd ' 


• R=24tK'/ 




organlze-sumrize 


M-4^015 


M.0B8 


H=4.021 


>4.038 


H=°4.129 


H«4.203 ' 


M=4.022 


H»3.231 


M»3.79l 


1.846 


information read 






















Encourage students 


R"17th 


R'leth 


R-2ath 


R<=13th 


R»24th 


R»Bth 


R>lBth 


R<>35th 


R-lOth 




to relate what they 


H.216 


M>4.043 


M>4.065 


tt'4.226 


H-4.129 


M.609 


H-4.272 


M-3.692 


N-4.139 


2.946** 



,read to prior know |H) (H) (I) (H) (A,B,C, (I) (D,H,E) (H) 

ledge £ past experl. , l,p) ■ c . ' 

38. . -Encourage students B^,13th R"20tJ» R-9th R"25th R-13th RFl6th W-lSth R-8th R='24th 

• to use book parts- ll«i|.243 M.OOO . H-4.452 M-3.962 • M«4.323 M-4.422 /H.297 H»4.357 H-3.791 3.889»»* 

table of content, - |D,P) (B) (P) (P) / (P) |P) |B,C,H, 

index.., *ppendix,etc. - 'J ^'^'* 



J 



Tablt 11 (oontinued) 



• Agri. B.E. D.E; 0.0. Health Home EC Ind.Art Public 
Itea TEACHING TOTAL .'A' ''B'' .'D' 'C 'H' 'E' 'I' 'P' 

• TASKS 3 N-417 'k-23 N»93 .N-55 N-31 N«66 ■n-92 N-14 N»43 F-Ratio 



. 39. , Assign students to BF43rd P>51st H6th R«44th R-42nd R»39th R»46th R«27th ' K"30th 

answer review ques- >3.570 fl»3.26I «-3.527 . H.3.491 M-3.774 M»3.703 1(.3.467 H-3.846 M-3.721 .861 



tions fron textbooks 



40. Assign students to >3l8t R"36th R-3Bth R-32nd R»3l8t R»3lBt R=32nd R=»Uth R»32nd 

read graphic Mterial »i3.864 H.3.696 H-3.710 l^3.774~J!"4.032 ■M.031 H=4.000 M»4.286 M»3.605 1 914 
•-pictures/sketches/ 

illustrations/figurei " ' 

41. Assign students to R-45th R.36th R-54th R>55th HBth R»44th R»25th «-4th R-37th 

■ re-Hd graphic material M.3.518 M.3.696 M.3.109 M»2.906 • M»3.742 H»3.-375 M»4.121 " M.4.500 , H=3.512 8.553*" 

-^diagraas/scheK^tics {D,I) (C,E,Il (A,C,E. (B.D.I) (E,I) (B,D,H,- (A,B,D, (H,I) 

u I, blueprints/patterns.. . ■ I, > p, ' c,h,p) 

42. Assign students to Ri56th R-55th ■ R>55th R-57th R-53rd R»57.th R-58th R-52nd R=43rd 
use/read napt, m.2.695 H.3.043 M-2.913 H»2.491 H»3.516 M.1.841 »!-2.S33 M-2.714 M-3.317 7 735*" 
globes, atlases (H) (h) (c,h,P) |D,H,E, (A,fl,D, (C,H,P)' (C,H) (D,H,E) 

. , » ' I) C,E,1,P) 



43., Assign students to R-58th R-58th R-5Bth I^Bth R.58th R»58th R.55th R-55th R-5flth 

rijad- cartoons H-2.363 M.2.217 H-2.441 H»2.283 M-2.839 M-1.714 M-2.989. H-2.385 JW.610 9.207"» 

(E,P) M M |H,P) (B,C,E, (A,D,H, (H,P) (A,B,D, 
. • ■ . • / ' I) P) C,E,I) 

44.' Assign stikents to R-53rd R.56th il»52nd R-46th R=42nd .R=52nd R»55th R-42nd R«44th 

read graphs, such as M.3.185 H-3.000 H:i3.258 fr3.472 M«3.774 H=2.859 H-2.989 M»3.286 H-3.210 2 486* ^ 

.■ line or bar graphs (c| (a,h,e) (C) |C) 

. 45. Assign students to . Ri40th R-36th R-37th Hist R-39th R.4l8t HOth R-13tl> R-37th 

.read charts/tables/ M-3.634 H-3.696 .M-3.731 M-3.585 H-3.903 H-3.540 M-3.725 H-4.143 M-3.512 888 
schedules 

46; Request students to R.46th H7th , -R-41st ' R-43rd R^2nd H2nd R-43rd R-48th R-46th • 

locate info in li- 11-3.511 11-3.391 11-3.582 ,H-3.590 M-3.774 U-3.469 «-3,659 H-3.077 H-3.139 1.224 
barary tafd catalog/ f 

' bibliographies... 



• r 



Table 11 (pontinued) 

. Agri. "B.E. D.E. D.O. Health Home ^ Ind.Art Public- 

ItM TEACHING . TOTAL 'A' 'B' .'D'; 'C • 'H' 'fi' "'I' 'P' 

I TASKS N-417 N-23 B«93 N-55 N«31 N»66 ' .N-92 N-14 N»43 




47. Request students to R-5'lth R"52nd R-53rd R-Slst RB41st R»53rd R-Slst R-53rd R»52nd ' u 
■ locate infoniatiort M-3.129 Mi3.217 H-3.118 M-3.113 M-3.839 «>ir?66 M-3.341 M'2.667 «»2.837 '^ 2. 

in encyclopedias * (C) (C) |B,D,I, (c) IC) (C) .?».- 

P) 

48. Request students to R-36th' 'R-30th R=40th R-24th R=20th , R»34th R»49th R»23rd R*3l6t 
locate info in trade H-3.744 H-3.870 M»3.645 M-3.982 M=4.161 M«3.984 M-3.385 M»3.923 M»3.651 3.0bo« 
ref. books/journals • (e) (C) '* 

49. Request students to R«49th R=50th R*16th R"29th R=12th R»56th R»49th R»55th R»S3rd 
locate information M-3.399 H-3.304 M=4.344 ^M='3.849 H.355 tt=2.143 i^i.385 M=2.385 H=2. 605 '28.258* 

g in telephone books/ (B,C,H, (A,H,E, (H,E,I, (A,H,E, |A,B,D, (B,D,C, |A,B,t), (A,B,D, 

directories . I,P) i.p) p) i,p) c,E) H,I,P) C,E) C,E) 

50. Request students to R»55th R-45th R»56th R-54th ' *'53rd R»49th R=53rd R=58th . ' R=5l8t 

outline a88,igned H-2.983 H-3.435 H=2.731 H='2.924 M-3.516 H-3.109 Il»3.088 H»2.000 M=2.860 3.351" 

readings (B,C,I) (A,C,I) |I) (B,I,P) (I). (I) • (A,B,D, (C,I) ' 

- C,H,E,P) \ 

51. Encourage students R»30th R"20th R»43rd R»3l8t Ra42nd R»28th R'33rd Ra40th _ R=3rd 

to take lecture notes .M-3.895 K=4.000 M»3.559 iJ»3.792 M'3.774 «»4.109 M»3.967 • M»3.357 M=4.500 4.184**' 

, «nd/ornoteson (I) (p) (p) (p) |i) (i) (a,H,E, |B,D,C, 
reading assigranents P) j) 

52. Assign students to R»7th R»3rd Ra4th ■ R^lst R»2nd R«29th R=llth R^Wth Mi/ 

'■ , practice filling out H-4.426 H«4.522 M»4.785 H-4.758 H-4.806 f!»4,047 M»4.330 H=4.000 M=3.8A 8.29W* 

actual forms, such ^ (H,I,P) |H,I,P) |H,I,P) (H,I,P) (A,B,D, (P) (A,B,D, (A,B,D^ 

as repair orders... C) * C) c,E) 

^ ' ■ i ' . . ■ 

. 53. Assign students to fti27.th R-8th R-27th R-20th'^ R"i2nd K9th ; R-35th R«15th R-21st* 

dateninawhat M-3.998 H-4.26i MM M-4.05i M»4.000 H-4.047' H«3.824 H-4.077 M»3.e37 .930 
mat^Arijilii ¥ri road * 



uterials to read 

to solve a problen ^ 



Table 11 (continued) 

i 

, Agrl. B.E. D.E. b.O. Health', Home Ec Ind.Art Pilblic 



Itea, TEACHING TOTAL' 'A' 'B' 'D' 'C 'H' 'E' 'I' 'P' 'p 

TASKS N»417 N-23 N»93 N«55 '"n.3i' N»66 N»92' N=14 N»43 



F-Ratlo 



54. KequBSt student! to ■R-52nd >54th K3th ll>53rd feist R»54th R=53rd R.S5th R=56th- / 
alphabfltiie M-3.247. >3.045 M«4.370 M»3.ei9 k.548 H»2.703 M?3.0B8 M>2.3^5 H'2.419 16^" 

! I^P'C, (B) (fl,H,I, |B,C) |M>) |B,C,E) (B,C) 

H,E,I,P) P) / 

55. Encourage students Hist ' "R»4l2nd vR-34th HOth Insist R«3Bth R-lsth R»43rd Mi^^ 
to adjust their read- H-3.610 H-3.565 H»3.882 K-3.623 M-3.548 H»3.766 M. .418 M-3.231 M»3.357 1.643 
ing rate t techniques 

56. Request students to R-34th R»44th R'lst R=32nd R=33rd R=50th R»44th 1(^6th • R=32nd 
proofread y I*-3.815 , K-3.522 H=4.849 M=3.774 H=3.968 M-3'.015 M=3.S.71 M-3.143 M=3. 605 15.522*" 

IB) .|A,D,C. {B,H,I) (B,H,I) (B,D,C) (B) (B,D,C) (B) 

' Cr H|E|I|E) 



% 



57. Assist students in Rjillth R-2nd- R^14th R-15th ' R=15th R-llth R-23rd R.23rd R»9th , 
developing good H-4.298 M-4.565 [1=1355 M»4.132 H=4.290 M»4.562 M-4.178 M-3.923 M-4.209 1.818 
study techniques 

it 

58. Assign students to R-38th . R-36th R-Slst R-35th R.33rd R-36th R.39th R-43rd' R-28th 

wite papers in which M.3.676 M-3.696 H-3.391 M.3.755 M-3.968 M.3.781 H-3.769 H.3.231 H-3.744 1.277 
they have to use the u . • 
schobl library... ' ' ^ 



'J- 



level of significance; but not significantly different from the other 
three groups of teachers — Distributive, Honie - Ec , . and Public Service • 
Since this first teaching task had received^ mean ratings from all eight 
groups of 4,000 or higher, it appears that this task is important to all 
groups, with slightly varying degrees of in^rtance. This slight vari- 
ation in responses to the first' task is evident in the ranking^^^^rven by 
each group; e^g,. Diversified and Health teachers ramked this diagnosis 
teaching task as having N^he highest priority of importcince, whereas 
Ihdtistrial Arts teachers ranked it eighth. 

Items which had the highest degrees of disagreement among the groups ' 
of teachers were tasks 49, 54, 56, and 11, Requesting students to locate 
information in telephone books/directories (item 49) received a low mecui 
rating of 2,143> 2.'385, and 2,605 from Health, Industrial Arts, and Public 
5ervice teachers respectively, as compeared to the high mecui^^pating received 
from Business (4,344) and Diversified (4,355) teachers. The three remain- 
in|g groups mean ratings range from 3,304 to 3,849, VProm this type of ^ 
information, it can be concluded that- task 49 is unique only to EBusiness 
Education and to Diversified Occupational programs, using a mean of 4*000 
or higher as a criterion, * 

R^^esting students to alphabetize (item 54) and requesting students 

a 

to proofread (item 56) appeared to be important only to Business, Education 
. with proofreadi^, receiving the highest rank for all 58 teaching tasks 
' listed on the questionnaire for Business programs, ^ 



Rank Order of Teaching Tasks ^ * 

Based on the information in Table 11, Table 12 was prepared. 

Table 12 provides a rank ordering of the teaching tasks based on the 

mean in5>ortance ratings given for each task or item by. all respondents 

^ and by each of the eight groups* of vocational^ teachers? -^ose teaching 

tasks that received a mean rating of ' 4,000 or higher are marked by one, 

asterisk, and those teaching tasks that -received a mean rating of less 
- ' i ' 

tl^an 3.000 are indicated by, two asterisks. Twenty-six teaching tasks 
werevfound to have a mean importance rating of 4.000 or higher by the 
total group of respondents (N = 417) as shown in the first column of - 
ranked items. For the individual groups of vocational teachers, 24 tasks 
were important to Agri; 31 to Business; 23 to Distributive; 32 ^ Diver- ^ 
sified. Health, and Home Ec; 20 to Industrial Arts; and 18 to Public 
■.^ Service. 

: ' - s - ~ . 

The teaching tasks that received low rating^ from the total group 
of^teachers, thA of less them a 3.000 mecui rating, wer^ four items that 
wer^ ranked 55tJj through 58th. For the individual groups ' item rankings, 
two items were ranked as "not important" for 'Agri/ four f^ Business, 
five fbr Distributive/ two fbr Diversified, eight for Health, four for 
Home Ec, pjie for Industrial Arts, and nine for Public Service. 

Two tasks that steuid out as being unimportant to all eight groups - 

/ ■ - <• • , 

v< of vocational teachers are: ' ^ 

■ , ^. * • • 

Item #8;* Rewrite commercially-prepared materials such as 
textbook peurts, pamphlets, mantials, etc., for 
student use 

Item #43. Assign students to read cartoons ^ 



43 



ERIC " / m 



\ 



■ Table 12 - 
The Rank Order Of Teaching Tasks By Mean Ratings 



DanV 


lOLdl 


Agrit 


B.E. 


D.E. 


, D.O. 


^ Health 


Hone Ec 


Ind.Arfes. 


Publie 


Order 


. N=417 


N=23 


N=93 


N=55 


N=31 


N=66' 


N=92 


N=14 


N=43 


1 . 


1*. 


2* 


56*, 

. \ 


52* 


1* 


\ 

1* 


2* 


34* 


12* 


2 . 

i . 


2*' 


57*. 


24* 


1* ' 


52* 


26* 


22* 


33* 


1* 


3. 


26* 


' 52* 


> 

2* 


2* 


2* . 


■ 12* 


1* 


24 ' 


51* 


' A 


JJ , 




CO* 


If* 
26* 


24* 


33* 


26* 

> 


22,25,41* 


26* 


'5 


12* 


' 33/ ■ 


1* 


12,18* 


26* 


9* . 


33* 


■ 


30* 


6 


24* 

b 


1* 

/ , 


.26* 




■ 12,18* 


( -2* 


20* 




/'3I.33* 

V 


7 


52* 


4* 


. 33* 


.3* 


4 


20^l'\ 


, 21*. . 


26* 




Q 
0 






25* 


24* 


3* 


37* 


12* 


' 1,11,38* 


2* 






















9 


122* 


1 


38* 

{ 


4* 


4,5,25* 


19* 


• 25* 


i 


57* 


10 


3*' . 

1 




3* ' 


'19* 




22* 


5* 


MM 


37* 


1 1 

. 11 ' 


* i 

y * 


30* 


34* 


O P X 

25* 




V"" 


,4,52* 


40,15* 


19* 


12 


19*^ 


36* 


18* 


33* 


49* 


24,25* 






9* 


,13 


38* 


















19,26* 

1 


54* 


31* , 


33,38* 




11*. 


' 2,45* 


22,24* 


14 ' 


20* ■ 




12,57* 


30* 




■ 30,31* .r 

< 


3* 


w 





♦Teaching tasks that received a mean rating 4.000 or higher. 



ERIC ' 



Table 12 . (continued) 



Rank 

» 

Order 
15 



16 . 
17 

18 . 
19 
'20 

21 \ 
22 

23 - 

25 

26 , 

27 - 

28 



Total 
N*417 



.30* 
21* 

37* 
31* 
• 4* 

11* 

34*. 
9* . 
18* 

.5*-. 

28* 
36*' ■ 
53 
23 



Agri. , 
'n=23 N=93 



D.E/ 
N=55 



D.O. 
N=31 



Health 
N=66 



.3* 

6,7, 
34,37* 



11,57* .6,11,57* 



49* 

,r . 

21* 

,20* 
28* 



11,18,28, 19* 
38,51* 

4-1* 

30* 
29* 
31* 



31* 
5,22* 



9',35,.53* 



36* 



48 



20,24,25 



9,23* 21,38, 



,5,12 



29 ' 29 



53* 



37* 



22* 



. 28,34 



3,38*. 

■ a'" 



21* 
34* 

•19,23,, 
31,48* 



■ 7,30. 
36,37* 



28,29* 



r .21* 
11* 
18* 



23* , 
4,36* 



17,34* 



28* 
5* 
51* 



Home £c 
N=92 

19,38* 



6* 

34,37* 



,30* 

24* 
31* 
,57* 
28* 

41*' 
35* 
9*' 



Ind.Arts., 
N=14 

23^3. 



49 



19,52* 



"4,30 



48';57 



'10,20 



39 



7* 3,5,9,21 



Public 
N=43 

17,21* 



12,31* 3,4* 



20 
25 



34,53 



52 

29,36,3 



23 ■ 
32,58 . 



52,53* : 18* 



•©'"laching tasks that received a mean rating 4. OGO or higher. 
ERIC 



4. 



Table 12 (Continued) 



Rank ' Total 
Order • N=417 



30 



ligri. 
N'=23 



, B.E.. 



D.E. 

Ns55 



D.O.. 

N='31 



Health 
N=66 



Home Ec Ind.Arts. Public 



N=92 



>14 



A. 



S=43 



'51 ' 21,29,48 



36* 



'20 . 20,40,53* 



36* 



39 



31 > 

• • " 


■ 40 . 




■•■ 5*' 


51 




40* 


32* " 




48 


32 


32 ' 




4 , 


, 40>56^ 




32* 


40* . 


6,28,29 


11 ,40,56 


33 


7 


U 

X J 

< 1 


D 

1 


J 


1 

56,58 


■ ) 


1 • 
51 


" • ! 


J 


34 


56 


32 


55 • 


7 ' ' 


— 


48 


23 


-- , 


.. — ', 


35 ~ 


^ "6 . 


23 


7 

t 


23,58 








' 32,37 


5 


'36 


48' 


T 

40,41, , 
" 45 5l 

t J| JO 


12 




— • 


58. 


■ 13 


> 


*j 28 

( 


37 • 


35 




45., 


15,16,32 ; 


2^ 




..29 


7,18 


' -^^,45 

> 


38, 


" 58 


■ 1 

t 


40,.^ 




, 16 ' 


. .^55 


.10 


^ / 




39 


10 




13 




' .45 


°39 : 


58 


.14 . ^ 


, 'l0,35 


40 


45 




4i' ■ 

i ■ 


t 

55. 


32 


s 

' > '.27 * 


45 


13,51 




4l' 


55 ^ 


15 ' 


46 

i, 1 


'29,45 . 


47 


45' • 


16 . 




55 . ' 


42 


17 


• 35,55 


* 




,9,39,44 
46,51 


: 46 r' 




■ 44 . 


• 

ie 

» 


43 


-39 




10,51 


} ' ■ 

46 






46 


36, 55', 58 


42' 


44 


■13 


56'" " 




l0,39 

j 










44 



♦Teaching tasks that received a n^an Ming 4.000 orliigher. 



ERIC 



( 




Table 1" (continued) 



Rank Total 
irder N-417 



, 45 
46 
47 
48 

49 

50 

51 

52 

53 

54' 

55 

56 
57 
58 



41 
t 

46 



14 
15 

'49 
16 
"27 
54 

44 ■ 
47 

50** 

42** 
8** 
43** 



-Agri. « 

N='23' ' 



50 
14 

27,46 



16 
49 

39 - 

47 

17 

54 

42 

44 

.8** 

43** 



B.'E. 
■N=93 



^ 17 
39 
27 
16" 
15 
14 
58 
44 
47 
41 

42** 

50** 
8**' 
43** 



D.E. 

"W. 
— — r 



44. 



' D.O. 

N=31, 



13,17 



If 
47 

27 



10 • 
41 

14 ■ 
27 

■ 54,55 



54 15,42,50 
50** 

41** * - 

8** 17 

'42** . 8* 

43** } 43** 



*Teaching tasks that received a itlean rating 4.000 bi? higher. 
^ **Teaching tasks that received a mean rating of less than 3.000. 



Health 
6 

35 
15 

50 ■ 
56' 
16** 
44** 

47** 
54** 
8** 

49**, 

42** 

43** 



Home Ec 
N=92 . 

15 

39 ^ 
17' ■ 
55 

48,49 



JndVArts. 
N=14 



47 

27 

50,54 



43,44** 



8** 
42** 



16,56 



35,46- 



17* 

8** 

42** 

47** 

27** 

43,49, 
54** 



50** 



■ Vi 

1 . 

Public 
N=43 

' 7. ^ 
15,46 



14 . 
13 

27* ' 
50** 
47** 
49** 
6** 
16** 

54** 

8** 
43*i- 



er|c73 ■ 



7^/ 



Those items that ^fell between a mean of 3.000 and 3.999 might be \ 
considered moderately important to vocational teachers and could be used 
in teaching training programs as optional teaching competencies to be 
master^ by ' vdcation^l teachers, depending on the particular needs of the 
students they are serving and the reading demanc^s of th^ir course of \ 
'instruction. ^ ^ * i ' ^ - 

Generic Reading-Related ( ^ 

Teaching Tasks ~ 

• • ■ ' ' , ■ • V 

It appears from the infonination presented in-Tables 11 and IZ that a 
considerable number of r'eading-related teaching tasks were rated "impor- 



tant." The overall ratings, bj[sed the Qi)inions' of all the respondents 
as a" group, indicia ted that there were ^t^msmy as 26 tasks (45% of the 58 
items listed on the questionnaire) rated as importcint (mean of 4.000 or ' 
higher). However, only si^ of these 26 tasks were generic to each of the 
eight group I" of vocational teachers. These; six common teaching tasks had 
#11 received mean ratings of 4.000 or higher by each of the eight groups ' 
of respondents, with varying degrees of importance; e.g., questionnai*i4 
item 1, ''Determining spAdents^ strengths and weaknesses" ^ was ranked 
sixth by Agri teachers, fifth by Business teachers ^second by D. E. and ^ 
Public Service teacher's, first by Diversified arid H^klth teachers, third 
by Home Ec teachers, and eighth by Industrial Arts teabhers. « 

Table 13 provides a li^ of the six generic reading-related teaching 
tasks important to all eight groups of vocational teachers.. T^e ques- 
tionnaire item- number is referenced in parenthesis. The rank order of the 
teaching tasks, based on the overall mean ratings from the 417 respondents, 
is also provided in parenthesis at the end of each t^sk* description. The 



Table *13 

"("""The Six Generic Reading-Relate'dj teafching Tasks 
Important to Vocational^ eachers ' . 

Item* " ' - '. 



> ^ Diagnosis 

1. -CD Determine students' strengths and weaknesses (ranked 1st)** ^ 

■ ■. '■•\ Y ■ - • ■ 

- . \ Readability 

2. (2^) Select teaching techniques that^m^et the instructional needs 

of individual students (ranked 2nd) 



' Vocabulary 

3. (19) A3 sign students to, master specialized/technical vocabulary 

"^related' to course, of instruction (ranked 5th) 

, 

4. (26) Encourage students to^use the correct definiiions of words 

(ranked 3rd) ' ' .1 > " ^ 

• Comprehension 



5. (21) Assign/encourqge stiMent^^d^ interpret information^ ^drai) . - \ 

conclusions^ <xnd/6r predict outcome^ when reading (ranked 6th) 

6. (33) Assign students to read for sequence of 'events^ methdds or 

st^pe^or to fqlldrw, written directions (ranked 4th) 



• *Itein # refers to' the tWchin^g t|Lsk number used on the questionnaire 

*^Rank order of teaching tas^Hfer in^ortance by all vocational 
teachers , based oh the overa!fl meajn ratings 



six: teachings tasks represent four categories' of reading 'instziaction — 

;:agnosis, readcdbility, vocatijlary, and comprelj/ensicta • The first two 
'categories represent teacher-oriented teacfiin^ tasks, of tasks that 
f are perfonaed by teachers that may affiect student learning indirectly, 
e.g., selecting textbooks for 'students to use. The other two categorieg»^ 
of x^eading instruction are classified as student oriianted teaching t^sks 
that invdlve students directly in jiie leeurning proce3s; for example, a 



teacher req\iiri"ng a student to' read a textbook fbir ri^l^ted inf oration 
or procedxares. 



Reading-Related Teaching Tasks ' 
Unique to each Group of ' ^ 

Vocational Teachers ~ » ' ^ - , 

Tables 14 through 21 list the generic and Specific reading-relat'ed 
teaching tasks important to the individual groups of vocatiojial teachers 
Each table includes a list of the generic teaching tasks tin italic 



print), and a list of the teachings tasks' unique to the given group, ^he 
rank order of importance^ of each tafek^ a^ rated by the given v individuals^' 
-garoup of vocational teachers, ^s provided in parentheses following each^ 
task description. The reading-related teaching tasks are^clustered into 

categories of reading instruction, ., The categories for teacher-orientAi . 

^ ■ ■ , ' ■ . ■ . 

teaching tasks ,are' diagnosis, r^adability/reacjilig'' materials, and'prepar- 
ing materi^s. The student-oriented t;eacWing task categories include 
vocaJiiulary, comprehension, 'and^study' skiUtls. ^ * 



/ Table 14 

The 6 Generic .and 18 Specific' Readinrg--Related Teaching* 
Tasks Important to Vocational Agri Teachers 



Item* 
# 



Generic** 



1. 



Generic** 27\ 

3. 
4. 

6. 
«18. 



Diagnosis 

'J ■ 

Determine students^ strengths and weaknesses (ranked 6th)*** ^ 

• ■* 

Readability/Reading Materials 

Select teaching techniques that meet the instructional^ 
needs of individual student^ (ranked 1st) \ * 

Select/obtain textbooks fbr student xise (ranked 15th) 

Select/obtain reference books > technical manuals , periodi- 
cals/ pamphlets, brochxiresj newsletters/ etc., fo'i* 'student,, 
use (ranked 7th) - ^ ' \ 

Provide- low level reading material for poor readers (ranked 16th) 

Provide higher level reading materials^ for better readers 
(ranked leth) . . ' ' 

Assign student:^ to use se^f -instructional materials sucH ' 
as progrsunmed materials, assignment sheets, lesson sheets, 
study guides, etc. (ranked 20'th) , ' 



Preparing Materials 



r 



11. 



Write syllabus, content outline, or performance objectives 

for students to use throughout a unit of iJistXMct±on^( ranked 8th) 

Develop original iiisttructional material such as assignment 
Sheets, lesson sheets, job^sheets, study guides^ etc. 
(ranked 20th) 

' \. \ ^ ' ^ ■ ^ 



/*Item # refers to the teaching task number used on the questionnaire . 

' **Gen6ric - those reading related teactiing tasks that are important '* * 
to all- vocational teachers ' ' , , ' 

***Raiik order of teaching tasks for importance by Agrri teachers based ^ ' 
on the mean ratings ^ ' ' * 



Table 14 ( (continued) 
Vocabulary 

Generia** 19.. Assign students to rmster' speazalized/teahniaal voaabularn/ 
'related to aotirse of instigation (ranked 12) 

22. Assign students to master the j^eunes of tools, patterns, 
, , plans r equipment r materials ^ etc. (ranked^ 4th) 

' ■ ' ^ ' " , ■ , r . . ■ 

Generic** 26. EnooUrage students to use the correct definitions of words 
^ (rioiked^ izm 



/■ 



m 



' Com^rehens ilbn - J 

28. .Inquest students to 'read-, for main Tdea (ranked 20th) 

30, Assign/eiiy^itirage ^tuderrks to read to make judgements and/or^ 
evaluate information YrciTzfedii 11th) / " ^y^' 



Generic** ^ 31. Assign/ encourage students to interpret information^ draw 

/ ^ '^<>^'i^sions, cmd/or predict outcomes when reading (ranked 8th) 

' Generic** 33. J Assign!' students to read for , sequence of events^ methods or 

^^8>tepSj 03S to follow wr^ten directions (ranked 5th)' 



34. Request ^udent4-^o visualize what the final product or out- 
come of following directions w,ill be (ranked l^th) 

36. Assi^ students to organize/summarize infonnat/ion read 
(ranked 12th) * , ' 

>■ ■ / • ■ ' ■- 

37. Encourage students^ to relate what they recid-,to prior know-*" 
.V ledge and^. p^st experiences /ivin/ced 16th) 

'"^ . Study Skills 

\ ^ , Encouragfe students to use\book parts or te^^ctbook aids sueh as - 

. table con^ntSr index r '-chapter headings, introductions^ 
siiftmciriesy ^lossary^ appendix^ etc. (^'of^e^ 20th) ^ 

^51. Encourage sjtudents to take lecture notes and/or notes on ' ^ 
\^ ' reading aasigrments (ranked 20th) 

53. Assign/encourage students to determineNwh'at ma*^^^ ^ 
'\ \ " ' read to Aolve a problem (ranked ^h) r^^\Z^ - ' 

. ' ' ■ ' ' . . ■ ■ ■ • ' . : >^ 

^2. Assign students to practice filling out actual iforms, siich as 
\ Repair orders ,s supply order forms ^ job application^ forms, etc 

(written simulations )t (ranked 3rd) ^ ^ 



J > 57. Assist students^ in deyeloping good stT^dy techniques (ranked 2nd) 



v:^able:i5 « ^ 

/ , 

The 6. Gelieric and 25 Specific Reading-Related Teaching 
, y, Tasks Important to Vocational Business Teachers 

; - ■ ■ / ••• .■ ' . 

' .Item* I * ■ ■ , ■ ... • . 

■ ^ i ■ ■•■ ' ' ' ■ " 

V Diagnosis 

. \ ' > ' • . . . " • 

Generic** 1. Determine students^ strengihB and weakness'es' Cranked 5th}*** 

' Readability/Rea.ding Materials 

Generid** 2. Select teaching techniques that meet the instructional^ ^ ^- 
■ ■ needs of individual sUidents (ranked '3rd) . ' 1 * . ' 



3. Select/obtciin textbooks* for student » use (ranked Ktth) 

' : ■ \ 

5. Determine the reading J.evel *1pr difficulty of reading 
materials (ranked ^Ist) ' ^' - . 

18: Assign students to use self-instructional materials such 
as programmed materials, assignment sheets, lesson sheets, 
study g\jides, etc. {ranked 12th) ' 

t^reparing Materials ' , .^^^ 

9. ' write ^s^HL^ c^^enfe outline, \^"peJvfor^ objectives 
for students to u;|en^: throughout a unit of instruction 
: (ranked ^2StW T^^^^ \^^^ " - 



11. Develop original iiistructional material such as assignment 
.sheets, lesson sheets, Job sheets , study guides , etc. 
(ranked 2l8t) . ' . , ' . > v If?^ 

12. Prepare test itejtis o^;;^^itten;tes't (ranked 14th) /. 



^^tem # refers to the teaching task number used on the questionnaire 

Generic - those reading related teaching tasks ^ that are important " 
to all vocational teachers ' ' * ' • 

> ***fenk or^er \of teaching tasks for iii?)ortance by'^^usiness Educatiba 
^ teachers based on the mean rating;^ 



7^ Table 15 (continued) ^' 

^ Vocabulary . . 

• '/ ■ - " 

GeneT^Q** ^ 19. i4ssi^ students to master speoialized/technical vocabulary 
' ' ' ^ Elated to course of instruction (ranked 20th) 

^ ■ 

20.^ Assign stud^ntjS to master abbreviations and symbols related 
to coxirse of instruction (ranked ISth) / 



21. Assign stui[ents to maste?- voca^DUlary words that have common 
meanings but also have a specialized meaning related to 

the course of instruction (ranked 17th) 

* * \ ■ . 

22. : Assign students 'to master the names of tools, patteims, .plans, 

equipment, materials, etc. (ranked 29th) v 

'^'^ Encou^rage students to use new words in writing (ranked 2Sth) ' 

24. .^ncoxirage studentis to use the dictionary (ranked 2nd) 

.25'. Enc30urage students tp use glossaries found in textbooks aridV* 
other reading materials (ranked 8th) ^ / ' \ 

Generic*^ 26. Enaourag^' students \to use the correct definitions of words 
(ranked 6th) 

t * • * • ■ - 

Comprehension ^ ^ . . . 

/ 281 Re<Juest studentis to read for main idea [(ranked 1.4th) 

■ •. . ' ' [■ f^- ' . ■ 

*29. Request student^£^;tb read for, details (23rd) *^ , 

' ^ \ \ ' » ■ - , * ^ . 

30.^ Assign/encoxirage students to read to make judgements ; ' 
and/or .evaluate, information (ranked 22nd) . • 

(Generic** 31. Assvgn/ encourage sUidents to intilo^r^y information y drau) 

V • ' conclusions y • cmd/or predict outcom^^^ (rank^24th) ' ' 

Generic^* 2^ Assign students to read ^(^r sequence of^events^ methods ' 
• « • or stepsy or to f^llcw^/fgntt^en directions (ranked'7th) • . 

34.^ RequBSt students ^to^isualize what the final product or 
* outcome of following directions- will he^-iranked Ilih) * 

36. -Assign students to organize/strniniarize information read *^ ^ 
■ ^ : (ranked 30th) ' - . • ^ . . , f * ; 

37* Encourage students to relat^v^what they read to prio^ know^ 
''^ — V ' ledge and past experiences (rdnked 28th) ' . . . ^ . ' . 



54 Bl 



T^ble ,15 (continued) 

'^v Study Skills ' , . 

38. EncouTcyje students to use book parts or textbook aids / 
such as table of contents/ index/ chapter headings, / 
introductions, summaries, gflossary, ^appendilt, etc.'. | 

. (ranked 9th) * 

^ ■ £v ^ . ^ 

A9. Request students^ to locate informat?ion in telephone books/ 
/(Jiirectories (ranked 16th) . - \ 

52. Assign stud^lfts to practice filling put actual forms, such 
as repair orders, supply .order* forms, job application forms 
etc. (written .simulations) (ranked 4th) * ^ 

53. Assign/encourage students to determine what materials to . 
read to solve a problem (ranked 27th) 



54. . Request students to- alphabetize- /ranged 13th) 



:56. Request students, to proofread (ranked Ist) L 

57. AssTist ?ti»dents in developing good study techniques 
(ranked 14th) . ' 



Table 16; .^^ 



The 6 Generic and 17 Speci-fic Reading-Reiated -Teaching Tasks- 
Important to Vocational Distributive E'Sucation Teactlers 

Item* . ; ' ^. ' 

V . . * ; Diagnosis 

■ ^ • . . - . ■ ^ .' . ^ 

Generic**.^ 1. Det^vmine ^students ^ stren (^cmked 2?td)***' 

^ . ' . . , ■ '* ' ■' ■ ' ■ ■ ■' . . 

. : ' v ^ Readability/Reading Materials/ V ' ■ i^ V ' 

y Generic:** •■ 2. ^Select teaching techniques 'that meet the ins tvuc tioTia Z needs 
* " .. ' of individual students (:i^ked^ Zvd) . • 

- .' •■ v.. . ■ ■ • •■ . ■ • 

- "^'^ 3. Select/obtain textbooks for student;' use. Yrimfeed 

• • ^ ^- •■ . . ■ . . • . / 

4* Select/obtain reference jDopkS, technical manuals; periodi.- 
. ' -(3^ ' ' cals, peui^hlet^ brochures, newsletters, etc. / for student 

■ ^- use ' (ranked 9th) ^ . . \ \ . ' ■ 

. - 5. Determine* the. reading levi^^or difficulty of reading 

" materials Yronfeed lSt?i/ ' ' . ' 



18. Assign Studen%ii** to use, self-?- instructional, materials such as 
^ programmed;materials, .assigranent sheets,, lesson sheets,' study 
/' guides, ^!tc. W'rcmfeed-St?!^* ' . . ' ' ^ 

X ^> • V ■ ■ ■ - ■ ■ . ■■ » 

Preparing Materials ' * • • : 

^ . S . M 

- * . * ■ ' ■ ■■■ , • f> ' ' 

" "' \ .r ' k ' : - ?■ • * 

V Jg. Write, syllabus , ^content outliney' or performance 9b jecl2i(ves 
' for students to^ usie throughoilt^a' unit of instruction, 

\ ' ^. Jjmiked 20th) ^ • / ' ' . - ^ > 

- . ^ !!• Develop , original instruct^^onal mat:^ial\^ as assignment • ♦ 

. sheets, Ipsson sheets, job shee^ts, study guides,^ etc' • 

' ■ ■ " ('i^anked iSth) . ^ . ^ , 

^ 12* Prepare .test items. or written te^ts (ranked Sth')^ " 

Genem.c**' - 19. . [ Assign students to mast^er specialized/technical vocabulary ' 
i f ' . x^lated to course of instrv^1?iBrt-(ranked 10th) . ' • .' 



4k 



■■^^ *ItW # refers .tp^ the teaching task number ^u^^^on/; the 

^*G^eric "r^ those' sTeading related teachin^^ tasks 
- ' i 'all v^ational ' teache2^s • - ^ * » - ^^B?^' ^ ' ^ 




ghing^ tasks for img<?£rtance'i)y distributive Education 



on cth|'-%ean ratings ^ . ^ 




liable 16 (continued) 



Vocabulary 

Assign students to master the ^n^Si^ of tool's, patterns, 
plans, equipment, njaterials, eti^^yfcmked 18th) 

Encourage students to use the dictionary (ranked 8th) 

Encourage students to use glossciries found in textb9oks 
.^d other reading materials (ranked 11th) \ 

Enpourage atuqents to usf the correct definitions of words 
(ranked 4th) . ^ 

. ■ ■ - - \ • ■ ■ ^-f 's / ■ , 

Comprehend ion 

Assign/encourag^ stU(Jents to redxi. to mak^judgements and/or 
.evaluate inform^u.on (ranked 14^) - " * 

Aaaign/enoourage a-^udents to interpret information^ draiu) 
conalnsionaj and/or predict outcomea when reading '' • 
/ranked IZth) ^ ^ ' - . ^ ^ . - 

Aaaigna^^deni-a to read for ^ sequence ^of events ^ method^ or 
atepa]^l^o follow 'written directions (ranked 12th) 




Request stlSETents ' to recognize propaganda or emotional writing 
in such matetials^]^; advertiseme^ (r^ked 20th) 



Assign students reP^*organize/siainmarize information r^ad 
(i^ed^^^d) ' \ . ^ . 

* ^ ■ ■ . ■ ■ ■■ ^ * ■ • • \ - ■ • " 

Encourage* students to relate what they read to prior know- 
ledge and past- experiences (ranked 12th) ' - 



Stt ^y Skills 




Assxgn to practice filling out actual forms p such as 

repair ord6r(s, TsiSpply o3jder • forms , job application forms, etc ^ 
'(^itten simulations y (ranked 1st)' " ^ ^ 

Assigji/encotlrage students to determine, wh^. mate rials to read / 
{to solve 'a problem , (ranked 20th j " - 

- .' ' ' . u 'i ■ ■ ' ■ ' - * . : ' ■ ■ ■ . ■ . ■ 

Assist students in developing good Study- techniques (ranked 15th) 



^•f Table 17 

fke 6 Generic and. 26 Specific Reading-Related Teaching .Tasks 
Important to Vocational Diversified Occupational Teachers 

. ■ . * ■ • ■ ■ 

. ; ■ Item* - , - . ' . . 

- • • • _J__ . .. ■ . ^ 

Diagnosis ^ 

Generic** 1. ^ Determine students^ strengths: and weaknesses (ranked 1st)*** 

Readability/Reading MateTrials 

Generic** 2. \ Select teaching techniques that meet the. instructional needs 
of individual students (ranked 3rd) 

-3. Select /obtain textbooks for student use (ranked 8th) 

; V .4« Select/obtain reference books, .technical manuals, periodi- 

s; ' > caXs, pamphle^, brochtires, newsletters, etc., for studeint 

' . ^ * ' use (ranked ^^h) . ' ^ 

.rv ' , : ■■ . ■'■ / ■■ '■ V . ■ 

5. Determine the reading leVel or dif f icultV' fef reading materials 
r . (rmke(^ 9th) ... 

' ' ' " ^ ' ■ ■ ■ " ^ . • ■ ■ ' * ' " * >. 

6. ' Provide low .leyel' reading material for poor readers (ranKed 15th) 



. • Provide highelP' level of Reading materials , foy better readers. 
• (lyinked 24thJ- ' ''^^ . . \ ■ 

18. Assign students to use self-instructiondl linaterials slich as.' 
programmed^ materials, assignment "sheets, lesson sheets, study 
V'^g^ldes, etc. (ranked 6th) * 



^ Preparing Material's , . 

XI; Develop ^rigin^l insti;uctional^'Hiaterial such as assi^iiment ' 
sheets, lesson sheets/^ job' sheets, study guides, etc. ^ - 
• (ranked I'Sth) k : . 



*Item 1^ refers 'to.^J±!e' teaching taisk niamber ased on the questionnaire ' , 

. **Generic - those 'reading -rdlated teaching tasks thaft are important to^ 
all vocational te;achers ' ' - ' 

***Rank order of Reaching tasks 'for importance by Diversified Occupational 
teaches abased dii -the mean t'itings . - ; ■ 



Table 17 (continued) \ 
12. Pre^re test items or; written tests' (ranked 6th) . 

Vocabulary \ 

^ < ■» 

19. Assign students to ma^er speciaHzed/teahnical vooabulary 
related to course of instruction (ranked 20th) 

20. Assign, students to master abbreviations and symbols related 
to covirse of instruction (ranked 30th) 

21. V Assign Students to mastea^ voccibulary words that hav^ common 



mecuxings but also have a 



specializjjd meaning related 'to the 



i S 

coxirse of ' instruction (l inked 18th) ' 

■ ■ ' ■ T ■ ■ ■ ' ■ 

23. Ericoxirage students t;o,, useTiew words •'in writing (ranked 20th) 

24. Encourage students to use the dictionary (ranked 4th) 

25. Encourage » students to use glossaries founcj . in textbooks and 
other re^Kiing materials V3wzfee(^ 5t/z) , 

!6. Encourage students to iise the correct 'definitions' of words 
tanked Sth) " - * 

Comptehension ^ * 

8. Request students to read for main idea (ranked 28th) 

9. Request students to read. for detail? (ranked ' 28th) , 

0. Assign/enCoxirage students to read to^ make judgements and/or f 
evaluate information (ranked 24th) ' ^ 

1. Assign/encourage students ta interpret informationj^ draw 

'] conclusions J cmd/or predict outcomes when reading (ranked 20iH) 

3,. Assign ^st^dents to read for sequence of events j 'methods or 
^ steps J or to' foZlob) written direcijions (ranJced 12th) 




I. 



Request student^- to visualize what the final product or put- * 
come of following diirectiohs will be (ranked 19th) 



5. >- Assign studeitts to organize/siimmarize informiation re^d'- 'P' 
. (ranked 24th)' . , ■ ' - 

. '^EnccMirage students to rela4:e^ what they read to prior know- * 
^^__l^ge and .past e^^riences (ranked 24th) \ 



L. ■ 



- ' Table -17 (continued) . - * 

Study Skills , 

38. Encourage studfents tp . use book parts or tex&ook 'aids such as 
table of contents, iiy^x, chapter headings, introductiions, 
summcuries,. glossary, appendix, etc. (ranked 13th) 

40. Assign studeAts to use/read graphictinaterials^^^uch as pictures/-, 
sketches/dllustrationis/figures (ranked 30th) . 

48. Request students to locate infonnatiofi in trade reference 
books/handbpoHs/jo\irnals ''(timked ^^th^^ . 

49. ReSjuest students to locate .infonnatioh, in telephone'^books/ /^^^ 
directories (ranked 12th) \ ^ ^ - *^ 

52. ' Assign students to practice filling out .actual fo^ntis, such, as 

repair orders, supply order forms/ ycto applicatjLon forms, etc. 
(written simulations) (ranked 2nd) ^ ^ ' - ' 

53. A^sign/eijcourage students to. determine what materials to read 
to s61ve ,problem (ranked ^^h) .-^ 

57.^ Assist students in developing 'good' 5 tudy/ techniques (ranked 15th) 



Table 18 ^ 

The 6 Generic and 26 Specific Reading-Related Teaching Tasks . 

Important to Vocational Health Occupational Teachers 

■ * ■# ' " 

: - . - Item* .> - / 

. DiaCTOsis 

*^^^^r^^** - . DeteimrCne stiidents ^ strengths ^ccnd weakne^eea- (ranked 1st)*** 

Readabilit-^/Readlng Materials ' > ' ' ' ^/ 

Generic** -.2. Select teaching teohn^qt^S' tTm needs 
of iridividugl students^: (jtwked 6ti) ' ^ 



3. Select/obtain. textbooks for student use fj^kedi 16th) 

. ■ V ■ . - * '^^ ' . \ ■ , ' 

4. Select/bbtain reference* books, technical manuals, periodi- 
cals, pamphlets, brochures, newsletters, etc., for student 
use (ranked 22nd) ' 

. ' . ' /v . • ' ... 

5. * Determine the reading lev]fel of difficulty or reading^ 

materi2as (i^ked 27th) . ^ 

^ . - ■ ■ ' . '^^Ji ■■■■ ■ - ^ •- - 

18. Assxgn Students to use selx-instructioiml materials « Sfuch as 

programmed materials, assignment 'sheets, lesson sheets, study 
guides, etc. (ranked 20th) : \ ^ ^. 



Preparing . Materials 



r ' 9.. Wri^t^.syI3i,^abu$, 'C9nj:eti.^^o\jfcxine, -^p^^rfotTipmce objectives 
for stu<fe*g; t9^u^e-' throughout a fa 

. jLl. Develop .original inistructiQnal m^ such as :.assignment 

* . ^sheets, iessBri'xisheets, job sheets, study guides, etc. * 
(ranked 19th) • ' * * 




12. Prepare te^t items <>r w;^it;ten tests (ranked, Zrd) • ^ • . 

17* Assign students tp read tex^boi(5:;s anjav^tj^er ifiaterials out- 
side of, class (vankeU 24thj J' ' : i^^t. ~ 



•*Item # refers^ to d^e' teaching 4gg k ^number tl J H BW 

ric - those' reading ceTj|^^»ach^lr task^^^s^ : ;al^e • important 



to all vocational teachers' 



****Rajnk order of teaching^ ; tasks' f of impo#^qr^"^by H^a^th *QG;c5i|>ationa^ 
teachers based on the mean ratings • v «^ ' . t \ . . 



Table 18 (continued) 



Vocabulary ' 

19. Assign students to master speoialized/teohnioal voocd^ulary. 
related to course of instruction (ranked 9th) 

20. Assign students to i|||ster abbreviations and symbols related 
to course of instruction (ranked 7th) . 

.-^i. Assign students to i!i2ister vocabulary words "that have gommoft 
mfeanings but also have a specialized meaning related to 
V the course of instruction (ranked 18th) ^ • . - ^ 

•22^ Assign students to master the names of tools, patterns, pl%ns, 
equipment, materials, etc. (ranked 10th) . ^ 

/ y ■ ' 

23. Encourage students to use new words in writing (ranked ^fit) 

24. Encourage students to use thi dictionary (ranked 12th) 

25. Encourage students to use glossaries found in textbooks and 
p;^ other reading materials (ranked 12th) 

\ \ ' . ' ' ■ ' 

26. > Encourage students to use the correct definitions of words 

(ranked 2nd) \ ^ ' 

• • * ' ti 

Compreh^s ion 

T 



28. Request students to 
30 



read for^ main idea (ranked 26th) 



Assign/encourage students to read to make judgements cUid/or 
evaluate informafion^^^ga:^^^ 14ih) 

31., ^Assign/ encourage ^ ^^^^^^^8^ *^ intei^pret information^ draw 

conclusions J, cAd/or pajpRbt outcomes when reading (ranked 14th) 

32. Assigp ^udents to"~n!aice^coii5)arisofis of 'inforihatioij read 
(ranked^^nd) 

33. Assign^ spdenis ^to-read for sequer&e- of^^^ks^ rfiethods or 
^ steps y or to follow written dir^tioris ^mmkid 4th) ,\ 

"i,!- . Reiquest ^^i^dents to visuairze what the f^gl prodiSeb or out- 

come of following directions .will be (i'aiSSSt'24thX ^ 
^ • ■■ . ^ ^ * ^ . ■ ■ 

36. J Assign^ students tt) orgariize/sumnyforizia information reaci ' , 
,r <^ (ikmked 22nd) ^. ^ ♦ ' « . • • 



.37. ^ Encourage studehts to relate ^hat\ti^y read tp prior know- 
. ledg^ and-'past experiences ' (rdnke^'Sth) > ; * / 



Table 18 (continued) 
Study Skills 

Encourage students to use book parts or textbook aids such 'as 
table o£ contents, index, chapter headings, introductions, 
summaries, glossary, appendix, etc. (ranked ^6th)^ 

Assigri students to use/read graphic material such as ^ 
pictures/sketches/illustrations/figxires (yanked Slat) 

Encourage students to take lecture notes and/or nptes on 
^reading assignments (ranked' 28th) . - ^ 

Assign students to practice filling out actual forms, such as 
repair orders, supply order forms, job application forms, etc. 
(written simulations) (ranked 29th) 

Assign/encourage students to determineg^at materials to read • 
to solve a problem (ranked 29th) ^ ■ 0 

Assist students in dev^eloping good study techniques (ranJced 'llth) 





K 



- "Table 19 - • - 

The 6 Generic and 26 Specific ReadingfRelated Teaching Tasks 
Important to Vocational Home Economics Teachers ^^^^ 

t - Item* ^ ' 

' . , , Diagnosis - 

Generic** ^ 1.^^- Deterndne sUidents/ strenqtha and weaknesses (ranked 3rd) *** 

. ' ' Readability/Reading Materials - 

Generic** 2. Select teaching techniques that meet the instruatidndl :n^ds 
^ of . individual students (ranked 1st) / . * 

.J ■ . ^ ' 

3. , Select/oljtailn textbooks for student use (ranked 14th) 

- m 

4^ Select/obtain^ reference books, technical manuals, periodi- K 
' cals, pamphlets, brochures, newsletters, etc., for student 
/ - use (ranked 11th) * ' , 

/ . 5. Determine the reading level or<r^if ficulty of reading 

materials (ranked 10th) ' ' 

'6. Provide |bw level reading material -for poor readers (V^ked ifthf ' 

Provide tlLgher level re*ading materials for better dreaders 
(ranked 28th) -V / ''i; \ , ^ ^ - \ ' • 

c» 18. Assign students .to use self-instawc^onal materials such as 

programmed materials, assignment sheets, lesson sheets, 
study guides, etc. (ranked 29th)'' 



Preparing'. Materials 



9. |fry.te?^llabu^, content 6utlin6, \ox performance objectives 



for. s1s6dents to v^se throughout a unit of instruction / \ 

(ryiked 27th) " ^" ^ . ^ ' ^ . - • \ 



• ; "* ' V ^ *Item If refer^ fe^^the' teach^x^/lbjask : h the gi^estiprmaire ; ^ ; < 

^ -^^'l **Gel^e^p - those re4ding reiUt^d- teac?feli^ tasks.'^at 4^e .iinjpottan^t ' 
■r to all vocational teachers >.-^--v * * * . r ^ . ^mT ' - * ^ ** 

■ . - • ^ '-. V ^ . . ■ : • . ^ ^r. , • 

y / ***Rank ord6r. of. teaching tasks for ?^inpojrt:ance by ^ffome * Ecpnomics . ^ " / 

V teachera basefl' on the mea^^t^tinqs' ' ' * V" *• 



ERIC 






".Table .19 (confiinued)) J .'' \^ ) 

11. Develop original instructional material such as assignment 
"sheets, lesson shjfets^ job sheets, study guides, etc.-^- 

• : ' (ranked 13th) f . ' . * i. 

12. Prepare test iteis or written tests (ranked 8th) 



3 



3- 



Vocapulary 

Generic** 19. * Assign students to immter speaiaHzed/teahniaal vocabulary 
related to course of tnatruction ' (ranked ISth) . 
. / 

students to master aLbbreviations aiicf^ symbols reflated 
;iurse of instruction (ranked 6th) 

master voccibul^ry words that have Icomroon 
Igs^Jjut ^ifclso have/ a specialized meaning related tto the 
:se of instruction^^ (ranked 7th) 

^gn students/to master the neunes of tools^ patterns, plans, 
*nt, mat9(rials^/'^tc^^ 2nd),^ ^ • 

24. Encourage students to vise the dictionary (ranked 21st) 

25. Encourage students rto use glossaries found iii textbooks and 
other reading materials (ranked 9th) 
. ■ . ^ 

Generic** :,7Si . Endourage students ^to .iise the correct definitions of words 
s (ranked 4th) 

■ . • ,. ' ^ ■ : 

^Comprehension 

28. Request students to read for ma^ idea (ranked 24th) V 

30. As sign/^n courage students to read to make judgements and/or . " 
evaluate information (ranked 20th) ' ^ 

Generic** ^ 31. Assign/enaSstrage students to interpret infoimationy draw 

conclusions^ and/or predict ^ outcomes ^when read^^ 'ra/jked 22nd) 

■ ' ' . C ' ' ' ■ ' 

32. Assign students to make comparisons of .information read y 

I . ^ ' ' * (ranked 31st) ' ' ' • - * - 

V I* . ^ Generic*^ 33 1,' .Assign students to redd for sequence of events ^ methods or 
, . , ^ ■' . stepsj or to^ follow written directions (ranked Sth) *. r 

V * ^ ^ *t^^* ^^fig[^^st students td visualize* what the final* pr^uct or *out- 

V, ' ' . .ycqpie* of fo'llo^ing directions -wii;^ be .^(ranked 'I8th) y 

A' • ' - ' ' ^* ^ • ^ . • i> , :v , * ■ . " ■ \' 



?i ' . ' - /"*'.•'.. ., ■ V,.-, •■ . ■■ ■.-<'" ■ 



^•^r . * .. 35.^ 1teqoest\ students to recognize propaganda dr eiSptional^, wtitiiig ^ 

in-svc^r^terials as advertisefmijmts (ranked 26th)\ \ ' 

. ♦ • •> X " • a ' 

6. A&sign students to orgcuiize/sunaiuurize inforJ[!ation read . 
§^ar^d 30th) ■ ' '1^' 

37. ^^^j:;^eouragi» students to relate what ^they read to prior know- 
ledge and past experiences (rcp^T^jjjjjjfiSth) 

- I —J. 




38. Encourage students to use book parts or textbook aids such 

as t2UDle of- contents, index, chJipter headings, introductions, 
sunmaries, glossary, appendix, etc. (ranked 15th) 



^ 4Q. ' Assign students to use/read graphic material such as pictures/ 
. sk^ches/illustrations/figures '(r&nked 32nd) . . 

41. A^isign studeivts to use/read graphic material sucji ^s diagram^"^ 
sdhematics/blueprints/pattems/plans (ranked 2^Wt) 

52. Assign students to practice filling out actual forms, such as 
rep2Lir orders, supply order forms, job application forms, 
etc. (written simulations) (ranked 11th) ^ 

o7. Assist students m developing good/ study techniques 
(ranked ^2 3rd), 




4> 
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Table ^0-, 



V,iPHe ^ »Gen6ric arid 14/ Spepific Reading-Related Teaching Tasks 

. ' • ' i ' . ■ 

Important, to Vocational Technical Oriented Industrial 

Arts Teachers at the Senior High Level • ' ^ 



Item* 
# 



Diagnosis 



J-<i^StmeTic*^ 1. Determine students* strengths ^ and weaknesses (ranked 8th)*** 

Readability/Reading . Materials 

flfen^2»ie** /2v Select teaching techniques ' that meet the instruatirOnal needs 
' . ' [ \t>f individual' students (ranked 13th) 



Preparing -^tlaterials ' ^ 

XI. Develop original instructional materiar- such as assignment 
sheets/ lesson sheets^ job sheets, study guides, etc. 
(ranked ^8th) . ^ . • . 



12. . Prepare test i^fems or written tests (ranked 17th) 



15. Direct students m instruct 




ther students (ranked 11th) 



Vocabulary 



• ?, 



Generic** 19. 'Assign students^ to mastet" speciaHzed/:teqhnical-vocabuZary , 
related to course of instruction (ranked^ l$th) 

22. Assign students to roaster the names of too 1st patterns ^ 
plans, equipnient/. roateriaJLs, etc*, (ranked 4th) " ' ^ 



23. EnccSTIr^e students to use new words- in writing (ranked '15 th) 



EKLC 



^ *Item # refers to, the teaching task number used on the qi^eStionnaire 

those reading related teaching* tasks that jure importauit to 
nal teachers ^ . , 

***Rajnk ordi^r of teaching tasks for impprtance^by Technical Oriented 
Industrial Arts teachers aW the Senior High Level based on the roeaa 




ratpings 



»7 



' . \ '- Table 2Q "(coxiiiriuedyj. ' • "* ' 

24. Encourage- students to"' use the dictidnary (ranked 2rd) ^ 

25. Jlneburag'e ^tudent^ to , use glossaries found in textbooks 
. ' and other* resuiyig materials (ranked 4thy . ; 

■ . - . . * ' ^ "-'**' ^ " 

Generic** ^26. Encourage etudenta toouae^he correct definitions of wore 
^ • (ranked 7th) ^ ^ . ■ 

' o • ' , / • ■ ' ' ■ 

Comprehens ion ' » ' 

^ (Generic** ' 3l, Assign/encourage students t^ interpret information^ -draif 

apncliisiona^ an^or predict oubcomea when reading (ranked 17th) 

* * 

Gefieric** "^S^. Aaeign gfiudenta to read for sequence of events^ ^methods' or 
atepa^.or to foldpw written directiona (ranked- ind) , 

^ Request s^udenrs to visualize what the final producrt or out- 

/ , ^ coine' Of' fp^llowiac^ directions will be (ranked. lat) 

• ' » . ' ' ■ ' * " <• 

• - S.tudy Skills ^ ^ 

38. Encourage students t6-»use book parts or textbook aids such as. 
t,ahle of contents, index, chapter headings, int!rodi;^^tions , 
. V'C^' summaries, glosseury, appendix* etc. (jKcnked 8th) 

, ^ 4\). Assign students to- uSve/read graphicv material such as ' 
1 " pictures/sketches/illustrations/figures (ranked 12th) 

■fc . • ■ . • 

; ' 41, Assign students to use/read graphic material ^uch as 

diagrams/scheto-tijl^cs/blueprint^ (ranked 4th) 

45. Assign students to fead cheitts/tables/so^edules YroTi^ed ISt/z/ 

52. Assign -students to practice filing out actual forms, sucli 
, ^ as repsdr orders, supply order . forms , job application forms, 

etc. (written simulations) (ranked 19th) 

I ' " ^ -\ . ■ ; 

^^^v^ ' 53. Assign/encourage '^tudents" to determine what* materi>ais to 

read to solve a, problem (ranked ISth) . - 
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Table. 21 



The 6 Generic and 12 Specific Reading-Rela.ted Teaching Tasks 
: Impc^feant to Vocational Public Service Occupational ~Teach^s 




A 



ri. 



Generic** 
Genevio** 



Diagnosl| 
1. Determine ^ students ' strengths 



ufeaknedhes (ranked '2nd f*** 

' .Readability/Read^g Materials , ' . 

2. '^Stlect teaahing techniques that meet the instructionaV 
/needs of individual students ^ (ranked 8th) , . - . ^ 

*3. Select/obtain textbooks for student use (pcmked IZthJ 

' '■ ■ , ^ - ' ' ■ ' 

4. Select/obtain reference ^booJ^s , technical manuals/ periodir. 
| #^ ' calSf ^|unphlets, brochixtes, newsletters, etc*-, for student 
©■P use (ranked 17 th}'. ^ /'^ 

' - /^ Preparing Materials ' ' . ^; ^ — 

9. ^ftritQ .syllabus, content outl'ine/ or performance -objectives 
. for students* to us^ throughout a'xinit of instructioij^ 
^ (ranked 12th) ■ ■ v ^ ^ 

12. Prepare test items or written tests (ranked 1st)' 

■ ■ • - ; - 

17. Assign students to read textljppks tod other materials out- 
side of class (ranked ISth) \ 



Vocabulary v-^-: ' . \ ; 

Crenerio** 19. Assign students to master specialized/technical voocxbuUxj^ 
related tp oovrse ^of instruofniOn\(rgyiked 11th) . * 



*Item # refers^jjjjj^^ teaching tasJc number used- on tha questionnaire^ 

♦ **GeneriCL - those reading related teaching tasks / that are iiti^rtaht 
to 'all vocational ' tear" "■' ^ 



***Rank order of teaching tasks for importance by. Public Seirvice 
» Occupationai teachers based on. the mean ratifigs 



Table 21 Cpontinued) 



21. , Assign students to master voc^ulary words that have connnon' ^ 
meanings but also have a « specialized meaning related to the 
coxirse of instruction (ranked 15th) - ^- 

J 22. Assign students to master the -names 'of- tools ^ patterns, plans, 

» , equipment, materials, -Stc. (ranked 12th) ^ ^ ^ 

24. Encourage students to use 4Jie dictioncury (ranked >i 3th) 

*■ .(Generic** 26. Encourage students to use4the correct definitions of words 

pranked 4th) ^ ' ' I 



1 



Comprehension " 



. 30. Assign/enccj^^ge students to read to make [Judgements and/or 
evaluate iniffinnatdon \ 

Generic** 31. Assign/encoia*age students, to interpret information^ drpjD 

conclusions ^/^gnd/pr predict outcomes^ when reading (z^ked ^6tk) ^ 

Generic** 33. Assign students to read for sequence of events y methods or ' ' . 
steps J or to follow written directions (ranked 6th) 

, 37. Encourage students to relate what they' read to prior know- 
ledge and past ex^riences (ranked 10th) |; 

^ ^ ' . . ^ study Skills ^ / — 

51. Encotirage students to taJce lecture notes and/or notes on' * 
reading' assignments (ranked 3rd) 

' ' 57. Assist students in developing .good study techniques / 
• (ranked 9th) ^- 



— 

Er|c ■ • . " ^7 



Teaching Tasks Ad^ed 
by the- Respondents 



- . ■ ^ - ■ ' . . . - .. "■ 

: , , The respondents were asked to add: ciny teaching, ta^ks that^they felt 
were inrportant, which w^e not included oxi the questionnaire. Appendix 
E provi.deS a listing of, tJie additional - teaching tasks recoinm^ded by the 
..vcurious groups of yocaJ:ion^l education teachers. Since-^t^ie respor^ents 
were asked -tp. rate each added task on the same importar^ce scale of 1 to r 
use<J for the questionnaire, their rajiings are given in parenthesis 

. ' \ . 

preceding, the added/ task. 

A tremendous respohse was received on this open ended section of 

the questionnaire. Twelve additional tasks were recommended by Agri 

teachers, 23 by Business,* 25 by Distributive', 11 by^DCT,, 3 by Work 

Experience,^ 54 by Health, 26 by Home Ec, 6 by industrial Arts, and 

27 by Pul^lic Service . A few samples of th§ recommended additional 

teaching tasks are presented here to give some indication of the 4e2rands 

for reading in vocatioi^al trainin'g programs as perceived by indiviiu al 

respondents : . " r-' * ; 

^^^^ading as 8ig^^tQ>< followed by prdatiae or. 
. , , dem^nsiration. " (Agra) , . . 

, ' * 'Request t}i(xt\8tu(ient cvoss^referenQe needed 
information. " (Agri) • , 

^'Provide oral testing for students with reading 
problems, (Business) . * 

."ri. aign students to differentiate ''between similariy^ 
sz>elled words." (Business) — ■ 

-veat students -to write ideas and concepts j even 
i- '-hey can^t spell or use proper grammar. Then expect 
t ^e necessary _ aids^ to do them -over in - correct form. ^ . 
t% tiiem away ,f^om the\fear of mistakes." (Distribut:Lve) 



m itiidents to bre(;ik down word (terms) components 
:tter understanding. " (Health) 
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'Aaaign atudsnts zs re-wqrd r^zz-ing assigrments. 
, Health) ' ^ 



V ^^qiTOprir frcm Questior- 



'Z:z^^d±x F :a:ovides a ^:lszlz:c of the ririi-ended connnents inade by 
.ie r=5UL,^iidenti on the ques^orrzai^re The-.^c? rommen^s Injiicate seine o 
rnclsa:: and sc__utiohs rel^^ec t,' react : -^ c ^ _ exist as viewed by 

■ ^ \ ' . 
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CXMliJSiaNS AND EETT^ICKDATIQNS 



me . -pt se 3f th^ 5 tudy to ident^ry the reading^ reJrated teaching 

cbmL-j^^ianr. e? -^^t will re or potenti^al use vodational teachers if they 

are CO he ^ ? tuc-iiv de^glop the read^-ng ski> necessary tc benefit ,f;roin 

classrocaxn .r.str^^c'J on and to. succeed on th^ rrb. 'Thia p?:ocedares 'for this 

study ir. J sii^-^eyir- outstanding 'prof ess2.cnal classroom vocational 
teachers ir^Ep^'-tsentea ef%ht areas of vocational educatibn and who. 
geogtaphicai:.^- -..^resfen-red the stare of Florida. The SS-item questionnaire 

• . ^ . r V • ' 

w ' ' - 

used in the ^wx^^- asked the/ responcjents to rate the importance of reading- 

relatec teacaar'' asks, co their siiDject areas\ ' ' 



CONCLUSIONS ^ 

The resxilts' received, from the 417 respondents revealed that there were 

.six generic readii^g^r^ated teaching tasks important to-all yocational 

teachers;* anci^ the mjmber of tasks that were identified as being ianic[i^e to 

each of the program atreas resulted in 18 for Agri teachers\ 25 for Bjisiness 

teachers, 17 fot Distributive, 26 for Diversified Occupatitnal^ teachers, 

26 for Health Occupational teachers, 26 for Home Economics teachers, 14 for 
_■ ■ ■ ^ ■ , 

* ' ■ * 

Technical Oriented Industrial Arts teachers at the senior high level, "and 

12 for Public Service Occupational teachers, ^ *' 

It appears from the teaching tasks identified thafc vocational>^Jteachers 

would benefit from training that would develop teaching compeT:encies in the 

fo^Llowing broad categories of reading instruction: diagnosis, read^ilityV' 

reading mater ieJ,s, preparing materials^^ vocabulary instructicr^, comprehension 



instruction, and study skills instruction. 

RECOMMENDATIONS 




•. ' V ^ • ■ ■ ■ , ■ 

i If v<Mational teachers are going to be held accountable for teaching 



readin^p itt^ the content area, it is recommended that vocational instructc^rs 
m FOiol^idat, i^evelop mastery of the most important reading-related instruct 
tional competencies identified. It is recammended, therefore, that the 

'. . . : ' . ° \ •> • 

generic and specif ic*. reading-related teaching competencies 1» included in^^ 
preservice aihd inservice teacher training components for vocational 
teachers, 'These competencies shquld be spelled out in certification 
requirements as guidelines for te^acher trainiiig institutions amd ^district 
staff development planners, - *■ . \ 



Vocational Reading 
Training System ^ 



mentioned .r. Chapter 1, the purpose the "xr-iiri Tzieadizic and 

project i-2 ro develop ^ competency-z^ased tr le^ ed-3znion deliv- 

tern which help vocatior:al teacher:: expan v '^ir r— r-^'enci-es 

yssrd providing readincr and math instrraction in ronjizncv 



teaching, ^he' trairdng systein wiL- center 
^earning modules that will include assessment rriteri^ 



j ect-matter • 



and _nc ^'.U£j.ici^r self-pacied 



A 



^ _ ;.^:rr.lnc activities 

\' 

for each competency identifies. Other components ^. will i.nclude 

5 ■ 

a teacher handbook, a. tocher trainer guide, and z c- ' vo ^sy -em. 

The training • system will accommodate a wide ra,^.. :>f'^ lities by using 
pretesr and branching technique'^>N,^us allowing the - '^v^. iiut teacher to - 

work only on ^hose modules^ or segments of theltral^, ._:g rofjrrm that are needed. 

/ J 



The programmed, self-instru^^Tonal modules coilld^se 
own time outside a formal teacher training ^rograisi,^ 
further information is heeded, teachers can seek as^- 
trainer or jfespurce person. Components^ of ~^is trc: 

* A 

to supplement or substitute for inseirvice iiraining v 

\ . r, 

school districts to ineet certification requirements ^ 
preservic^ teacher training progranfe alsor designed ^ 




teadbers on their 
'.ar-if ication ^o.r , 
r om the reacher 
reen coUlc be used 
ans ^ jsigned oy^ local 
el. as to si^p^ement 
::ertific^arron^ 

- " / - 



requirements, tt id anticipated that the identi^ie:^ :^troe"cenc,ies anfi a^^ess- 
nent pri<ter^a will guarantee a certain degxee of s*^ : -Tdi.zation to 
inser-vice or pre service training that tiearhe^^^^^v^ 

The Modules . The readingrrelated teaching ccr-pee . -rcies^iden-if ied ii? 
this study for. vocational teachers, an'd^^thie ones identi .ed in^ previous V 
st^dy (Horiivy, 1977) for Trade and Industrial Teachers ill be the basis 
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U2: 



wL^zh the txain: * modules r.^ develdoed. The tra:.niiig inodules 

• - ^ be developed in -z.\e form of pr-ogranmied instructional ur.its encompassing 

>-rr:est::ing, identified ent4iring«.cor.r:e - ^^ncies , br anching, le-=xning options, 
. .^•ss-s/ extended act:::vities ^ anc = rl ^ssary, tenns. dverview sect;^on 

^-Tich module pro'^ided zh^ reader ^.-cr a, r . of the majcfr steps and 
— -^nents availab-.e zhe instruc-Jio: c - : system, alpng wijfh the " 
. *h r: ag goals* or teacr ing compet«n=::i&s tc ie '^el.oped'^ in tJip given giodule, 
d 1^ me rationale or need for masterir.g r omriHtericie^. Entry skills, 

-. # 

l|j sources needed, and tune required a=re t: ?:t:e pretest is used to determiri' 

*. . ' - 

vr^^::her the teacher alr^^ady has- mastiar^^ zhesa competencies; if not, the 
\?4;cirher- learner can proc eed thr^jagh--th£-^ _ns-zr\4c lional training .provided in 

module. Directions, rules, inforr^ 'z:.on e::iamples and activities are 
z :vided to assist the taacher in .inta.- ^lizinr the concepts. Periodic , • 
^ormance ' tests provide for self-cr>^ci^na or-e*s pirodress. Po^t-asisessments 
evaluate mastery of the objective r) include xastery criteria. .Extended^ 
- ct^iivities/resources for furtheif ref ■;3ienient rf competency -masitery .^aStfe ^rovi<^ec: 
-^f ngfided br desired by ^eacher-lear^^s. . ^ 

Based on the readings-related t * ,s,::hing competencies idenrif ied. for T. & 1 

. • ■ • ^<'^^ . . ' ■ " . 

anc the remaining vocational program reas, the following eight categorij^s* 

a. - ■ ^ . * • & 

of reading instruction are recommende- for utilization in, the development ' 

•« ■ ^ ^ ■ ■ ■■ * ' ~ 

of the training modules:. 

' 1. Understanding the reading *prc/cess (and specific skills) 
^ (a) overview of the readinjg i:jc_ LI contintun 

^i]w\i>eading skills in-contenr 2_reas 

. 2. Analyzing printed matef iaJ^g -tr ieterinine readabiiity^ • 
t> (a) reading levels based on fczimilas 

3. .Analuzing printed materials n. determine reading skills 
critical for understcinding . ; ^ 

, (a), auialysis 'of text readings. ^ - • • ^ 

(b) cuialysis of sti^dy questi^ons ' / . ^ 



ilyzing the readijig level, fstrengt: ir.r veaknSss-es) f 
▼oc^tional students 1^ 
•a) , formal assessnier.t 
b ;Lnrt>nnas ass^sment 

5, reparing inster riiicnal niater-iils . . : . - . 

^) factors thar. make printed materia^ i^fficulr to read 

re-writing -3ChrJ-ques " 
z production ^le^ihiLiques 
.d selection teicnniques 

6. Te>.^dng comprenansion skills ^ ' - 

a ^sic comprehension skills (autjic." ~ ii^essagc/ mair. 
deas, details/ md- following dLirec^::^--a3ns - at ]5Lt~r 
«d interpretive Revels) 
'i ( -'^^^noblem-solvz-ng- reading skills rp^adlng sjyclls 
^ (w critical reading skills 



7. T^-xcizing v^cai)iila;;:y--skills 

a. -^rd Concepts for -reading & writing appl-raticn 
-ontext clues ^ # 

/ord strucxu^e clues 

dictionary clues (glossary and pther source^) ' 



8.' aching ^tiady s3cills • ' ^ - ' 

following direct:ion3 (st ep by step procedur.es & ^ 
filling out forms) V^'^^^*^^^^ 
(r reading graphic aids ' ^ " . ■ ' . * 

: using book parts ' 

using referencfes y " 

e) study techniques smd note-taking * 

The first four categories of cGi^petenpl^es are critical SdS: a basic 

- " ". . " ° '^X^ . " % . . 

foiandatior. on which to^ build competencies in teaching basic r^^ing skills*, g^' 
lliese are sequential concept development . and should f3i completed in, the. 
order given ahbv^ with categories two and three being in,tefcchangeable for ^ , 
modules two smd three^ as illustrated in Figure I. The fifth category develops 
competency in writing instructional materials to bemused in the classroom^ ' 
This competency can be develooed at any time after mastering the competencies 
±ti t;he 'four ' critical categories / or not at all -y^epending^'on the ins'tru^tor * s 



.needs. The remaining three categories develop competencies Jai t^achiilg spe- 
cific'read\ng skills which can b^ incorporated into th^e^ class/room instruction-^ 
These . can be completed in any order after the f irst<j^pur categories have been. 



mastered. The flowchart in FiguT' !• -,i_agrams Zhe rsconnmended ordez> for 
topics t6 be presented. -The order whether a s,\_Ll is necessary), may 

■ • ' ' ■ • ' • 

vary and will depend on which reaa.-.-.=' skills tne instructor deems to be 



critical for iinderstcuiding assign- t aadings. 



J 



Steps Thrr-gh rhe System 




X 



ERIC 



The selection of the skills to be taught wi,ll depend on the needs of 
zs.:e students and .requirements of ""the course. Since job performance tasks 

■* 

'zsy from one occupation to the nejct, the math and reading coir5)etency require- 

ments also ^ary. Of coiirse, there are some skills, such as following 

axrecrions (item 33) / that will be generic to ^11 occupations^ Other skills, 

nowever, will have more specific application to certain occupations and should 

have priority in those, but not in others. For example, proof reading is 

crucial to typewriting,, but is not at the top of. the Mst for auto body repair; 

•'map reading would be importcint to truck drivers; learning chemical "te^rms is 

necessary for cosmetology and health related occupations; and learning liquid 

meastires is a high pri^r^^ f or commercial baking. Obviously, th^efor^, it 

is nof necessary for -a Vocational teacher to tfeach all basic math and reading. 

competencies—oniy those required of the occupational area in question, 

» ' ■ --^ . ■ 

T^^ner Guide The :5^eacher Trainer Guide will serve as 4 support system 

to the mdeduleb in providing additional training for teachers through teacher 

■ \ 

trainers oV resource persons. Teacher trainers may be teacher educators at 

^ . ■ \ • - ' • . ■ ~< 

the university level TDit classroom teachers or disti/ict supervisors at the 

* - I.- r - ' . • 

local teve^, ^^e Teacher Trainer Guide' is designed tp provide the teacher 



.traii^er wi}:h a step by step amalysis of how to -conduct a traiiling session or 
workshop utilizing the conpetency-based modules developed for ^is ihstrUctional 

delivery system. Because the modules cure* individualized, seif-paced cind 

• ^ % ^ ^ <. ^ ^ ' 

self-contained, it is .amticipated that the tteache^ , trainers will be utilized 

' ' ' - ' \ 

Taei±nly as resource .persons m c^ses such «as group mse^ice sessions 'or when ' • 

' ' * ^ -a • ' . ' "-^ ^ ' ' . ' 

a teacher, after taking the post-tegt "tyice; need^- additional assistance in 



xinderstcuiding the concepts devQlqpe^ in a inodule. ^ Specif ically 'the guide 
will include media aids, such as ' transpaxency masters and audiotapes, as 
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well as bibiographies of additional resources, ba^ground infol^ftion which 
will be for the trainers Only, and checklists to. fl^cilitate the step by step 
instructional procedures , . • ( 

Teacher Hcuidbook . * The haindbook whicJh is am' epsy reference for vocaatipnal ^ 
teachers, provides a brief synopsis of the skill concepts and teaching techni- 
ques developed in each instructiorfal module. Since ijt is^a synthesis of ^ ^' ' 
concepts on teaching strategies to be presented in training sessions and modules;^ 
it will serve as atn efficient means ^r vocational education teachers to \- . 
review what they have already mastered and to asc?ertain^ which labdules develop ^ 
.the .competencies they need. Bibliographies for extra reading arft also 

I ^ - • " ^ . ■ 

provided /for -anyone desiring additional informatiori on certain cpncepts, ^ . 

Dissemination and Diffusion , The. modules, ^ teacher hdndbool^^ and teacher, 
trainer guide will be designed for easy state-wide dissemination, A-'-mastei 

* t 

set of atll resulting products will be provided to each of the 67 school 
districts, all teacher training 'institutionfe, community colleges, and 

other groups.* invQlved in vocational staff developm^ts. It will-be y^e respon- 
sibility of these insti^tion3 ^o make copies available by duplicating materials 
from the master set, ^Foir the most effective use of the materials, teache^ 
trainers should be availcdDle when^the materials are in use, ^Training work- 
shops conducted by. project staff will provide these resource persons with 

■ ! ' - ■ . - ' 

instrui^tion in utilization of the materials so that thgy will be fxilly pre- 
pared to assist teachers whenever necessary, . . ' — ' 

Magazine articles will appear in the Flbrida' Vocational Journal periodi- 
pally to create an awareness qf stfiflaent reading and math learning needs and 
possible solutions that might be employed by classroom teachers. It is antici- * 
pated that'v^e developiad instructional delivery system could be usd& by 'teachers , 

• ■ -'Y ' ' ' ■ ■• . ' - - ' . ■ 1 

other thcuv vocational instructors , and by su6h special groups as IMTS coordina- - 
tors • • . M ' ' • _ • • * ■ . • 
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STATfi OF Florida 

Department of Education 



TUMLINQTON 

SSIONER TAITLAHASSEE 32304 



Dear Educator: , . 

The State of Florida is committed to competency-based educa^ipn ^and 
competency-based teacher education in its effort to provide the best 
possible learning situation for its students. The Division of 
Vocational Education has for sortie tim^ sponsored and supported efforts 
to this committment. Just recently .the Division- has a,ddressed the 
basic skill problem vocational students are faced with by- sponsoring 
a ne\^ research project, the Vocational Reading and Math Competency- 
Bcfsed Teacher Education Project at Florida State University. 

The purpose of this project is to develop a competency-based teacher 
education instructional delivery system to traia vocational teachers 
to incorporate reading and math instruction into their subject matter 
area. 

Y«our profess J9nal expertise is needed to ensure the success of this 
research prp^^t. The project/will be conducted under the direction 
of Dr. iJonna ^. Redmann, Enclosed is a letter of specific request. - 

Your cooperation in this matter will' be greatly appreciated. 

Sincerely yours, • 

oe D. Mills ^ &<~4- 

State Director for Vocational Education 

drs — • 

Enclosure 
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Competency-Based Teacher Education . - 

Vocational Reading and Math CBTE Project 



Florida State University, 205 WildwcxxJ Drive 
, Tallahassee. Florida 32306 (904)644-1770 • 



A research project at Florida State University , entitled Vocational 
Reading amd Math CBTE , is in the process of developing cin instructional 
delivery system designed to train preservice emd inservice vocational 
. teachers to teach reading and math in conjunction with their subject- 
matter teaching. The system is not designed to make reading and math 
specialists oh the vocational teachers, but to enhance their overall 
teaching strategies which in turn will improve the learning abilities 
of their studmits. 

Reading cuid math teaching competencies needed by vocational teachers 
will be identified fcr each vocational program area. Reading-related v. 
teaching con5>etencies have already been identified for Trade and 
Industrial teachers within the broad areas of: determining the read- 
ability of written materials; diagnosing students' reading weaknessess 
amd strengths; developing written materials; and teaching vocaLbulary, 
^ comprehension, cind study skills; The projec- plcins to product a system 
for tr2d.ning teachers in all of the competencies identified. Components 
of the system will include: assessment criteria; learning activities; 
a mamagement system for the learning activities; modules; a delivery 
system; and a diffusion and dissemination system. 

Because of your expertise and experience^ you are being asked to 
paurticipate in this project by serving as a member on- the panel of 
experts. This will involve advising the project staff ^in your area(s) 
of expertise as it relates to the teaching competencies, to be identified, 
the content of the developed material, and/or the design of the instruc- 
tional training system. 
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For your convenianqe, a form iiji attacted for you to indicate whether 
or not you will be able *to participate, ' " 

Your assistance with .this project wi,ll be greatly needed an^ appreciateU, 
If you have any questions, please^'^do not hesitate iri contacting me, or ,v 
the project's Reading Coor4inator, Dr. Pamela Williams at (904) .644-1770 
or sui^com 284-1770, 



Sincerely yours ^ 




V 



Donna Horlivy RedmannV^h.D. 
Project Director 



/ 



Enclosure 
ks 



Vocational Reading and Math CBTE Project 
205 WildwQod Drive . 
Florida State University 
Tallahassee, FL 32306 V 



^ PANEL OF*EXPERTS' ACCEPTANCE FORM ' 
- . — far . . ' 

THE VOCATIONAL READING AND MATH 'CBTE PROJECT 



Name: . ^ ^ , ♦ Area(s) of Expertise; 



4 

0 



Phone #: 



I 



Please check the appropriate response. " . ' ^ 

^ . * ^ *■ 

I I YES I w411 be able to serve as a meniber on the panel ^\ ^ 

of experts for the project. 

' ^ - .->^- . ^ * ' 

I I NO I .will be unable atjthis time to serve as a memberl^ 

, oS the. panel of exjfetts for the project. 

Signature . ^ ^ Date 



If the above address and telephone ntimber Is incorrect /#r if you would 
like for us to use another msiiling address, please indoLcate. . 



Please mail this form to: 

Dr. Donna Horlivy Redmann 

Vocational Reading and Math CBTE Project 

2CX5 Wildwood Drive 

Florida Statfe University 

Tallahassee FL 32306 
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Cover Letter to' Panel of Experts 
Cover Letter f'o Department of Education Regional Consultants 
Preliminary List of Reading-Related Teach^. . Tastes ^ 



r 
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Cotnpetencyeased Teacher Education 



Vocational Fteadirag anQ Mathf.1 fE Ftoject ^ . 



Ftorida State Jnlversity, 205 wnifc«ootfDrjve 
\. , ^ Tallahassee. FlockJa 32306 ♦ (904)644-1 770 




As a member of the panel of experts for tihe Vocational Reading and Math CBTE 
ProjectT^e would like to call upon you lend us your etoertise by review- 
ing and critiquing^ the attached list of zeaqhing' tasks. This preliminary list 
of readinc-ral^ated teaching tasks will be used as a basis fqr developing a 
questionnaire /to be sent, to classroom vocational education teachers. The ques- 
tionnaire will^, in t\im, validate the teaching competencies 'needed by t;Jie ^ 
different groups of vocational teachers to teach reading in bonjimctioij with 
the subject matter, without becoming reading experts. The philosophy of this 
project is to train tieachers in those areas of reading that are recessary to 
the teacher's specifib subject area. Lfe-^^ anticipated that generic and 
unique competencies will be identified/ e.g., map reading skill is crucial tc - 

ambulance driver or a truck driver, but is not. .a necessary skill for a lab 
techaici.an .or a medical secretciry. 

Attached for your information are copies of the two articles that appecired ir. 
€he January- issue of the Florida Vocational Journal , along with the next artJicle 
v^izh is to appear in June. These articles will provide you with an overall 
description of the project's goals. K. 

If at al- possible, ple^e return your critiqued copy of the competencies list 
by iterch^l2. Your assistance in this matter will "be greatly appreciated. Should 
you have ^any questions, please feel free to contact me'or Dr. . Pamela Williams, 
Reading Coordinator, at 644-1770. , ^ 



Sincerel';', 



Donna Horli^/y Redmanif; Ph.D. 
Projeqt Director 



ks 

Bnclostires 
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VcJcatiorQl Reading and Math CBTE Project 



Ftofida L^te Upiversitv^^ WiWwood Driw 
TaJlah^psae. Florida 32306 (904)644.1 77^ 



MEMORANDUM 



TO: 



FROM: 



DATE: 
SUBJEC: 



DOE Regional Consul'::ants 

Donna ,H. Rec3inann, Project Director 

March 14-15, 1979 \ 



V 



Preliminary List of Reading-Related Teachingv^asks 

, . \ , ■ ,f , , • 

We would like ' to^^call upon you. to lend us your expertise by^review- 
ing and crit-quing the attached list of teaching tasks. This p^:eliminary 
list of read- ng-related teaching tasks- will be uSed^as a basis for develop- 
ing a questionnaire to be sent ' to ^cla'ssroom vocational education teachers. 
'The ques-cionnaire will, in turn, ^alidate ,the -eaching cpmperencies needed 
hy^ the differefit groups of v^caticnal zeachers' ^o teach reading in con- 
, juncticr with the subject matter, vithout beccir^ng. reading experts. The 
philosophy of this pro3ect isT to zrajj^n teachers in those areas of reading 
that are nec-ssary to. the t^eacher s specific suiDject area- It is i 
anticipated zunat generic and unique competencies v ill bfe identified; e!^ 

rivei 

medical secretary. ^ 

Attached for- your infoririation are copies of cne 'two articles that 
appeared in the JcUiuary issue of the Florida Vocarional Jdurnal , along 
^ with une next article which is to appear in Junel These krticles will' 
provic:: you with cui overall description of the ^reject's goals. 

Your assistcuice in this matter will be griear. - appreciated. Should 
you have any questions, please feel f;ree to'coh,t:a:c me or Dr. Pamela 
Williams, Reading Coordinator, at 644-1770. 



map reading -Kill is crucial to an ambulance driver or a truck driver, 
is not a necessary skill for a lab technician o: 



► g. f, 

but 



ks 
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' .prelim: NAP' Lisg; 

" -■' ^ OF , . * 

V .readin.g-relAted tzaching .tasks 



Guidelines: 



1. FVease mark aolumnsY^^ or Nd^* according to lihether yow believe 
-each task (^djj^^j^aching tcCsk in your svb^ect field. 



s2. Feel fre^to revise eahh statement aa'you see the need. 



3. Spac is f^ovided at the end of each sections for any 

add^^ional tasks that^you feel to he imporvant to vocatiortal 
teac.'\,ers in your area. 



I- Teacher-OrjLented Teaching Tasks 

A. uiapzosis \ 
YES W , 

1- Determine "Students ' reading levels and abilities 

2. Analyze students' cuinu-atz.ve records tqt determine individual 

student's strengths anc weaknesses " X 

: 3. Analyze students' test per iormance records fron^the IMTS Center 



Please return to: D.r. Donna H. Rednann 

Vocational Reading & Math CBTE Project 
205 Wildwood Dr. 
Florida State University 
Tallahassee FL -32306 



Signature 



Bate 



B- ReadabiZity /Reading • Materials ' , ^ ' ' J ' ' ^ ' 



.J^S NO 



f 



' Sjelect/obtain textbooks for stiiderit . Use . 

2.' "Select/^tain other^reference iaooks for .student use - < 

, • ^' .V - - . ^- • , 

; 3v. ;Select/obfeain tecKnical maniials ^or student us4 ^ 

r ' • ^ " ' ^ ' . ■ - 

4.^ Select/obtain trade ^journal', magazines, •pamphlets for student us_e 

: 1 5» S^ect/obtain programme^l^nstruction*! materials foi? student jjse 

L 6» Deii^rlhine the reading levjel or difficulty of reading material 

; . . 7.; Provide low level reading material for poor readers 

;: ^ 8- .Rewfite cojnmerically-^repared materials such as text book parts, 

pamphlets, manuals, etc., for stud^t use 

• .: . • ■ ; ■ ^ , 
^ • SI- ■ ' ■• ' 



C* Preparing Materials 



YES NO 



} 



1* Write a content outline for students to use thrq^hout a unit 

of instruction ' ' - 

2, Develop /Original instiiuctional. materials such as transparencies, 

charts, bullentin boards, posters I 

3. Develop original instructional materi^ such as assignment 

. ^ sheets, lesson sheets, job sheets, study guides, etc. 

\ 

4. Write inst^ctidnal objective for student^ to use « 

^ ^ ^. Develop coxirse outline for students to use 

6. Prepare essay test items 

7. Prepeire true-false test items ' >^ . 




8V Prepare cfompletiqn th^t ijifems 

^ 9. Fr^are hiatchin^ test items 

' \ . • I - ' ^ ^ ^ ^ ' ; 

< ^ lb- Prepare multiple-fekbice test items- , 

,2 11.- Prfepa^, performalic^ ta^t(s)', check li^t(s)-, ratih^ fofm(sX/ Vtc/ 



.1 



12- P»ep^re, progr^ess charts (s) , worJc schedule (s), etitV 



13. 



i 



■ D. Other 
YES NO 



^ro\xd 



Provide Remedial work for poor readers ' ' - 

Provide remedial work for slow Ifea^ers with help from a 
i:eading specialist 

Direct students in instructing other students 
S|fc|^» aside time in class for students to read their textbooks 



/ : 
er|c; 
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.A. ^pga of Materials Read^& Their^ Use :, . * • \- ■ 

' A^''^ "JLil 'a**' Requxre. student to Iread .texti;^ks in class 



-2-. .^J^equire student to' rea4 textbooks outsidje^ of ^'*lass ^ .r.*^' ' 

3. ^ Require ^student td read technical inanual's 

4. Require student to tread trade jotirnals; magjfusines, newsletters, 
and/or -bulletins - ^ ' ^. - f' > ' " 

5? Require studeht- to read pampl^lets » ^> 

Require,. student to use programmed i^^structional materials 

7. Require student to use supplementary -books or materials ^ * > 



8- Require st;adent to listen to HHaio tape and follow along* with 

the book' or written narrative ' ' * 

; ^- Require student to listen to audio tape, then read material such 

as wprksheets pr workbooks to apply what was learned' on the tape 

I / ■ 

10. R^^OTiire students to read ^labels 

11- Require Students t^o read advertisements ' 

12. Require student to read and use assignment sl^^et3, lesson 

sheets , Study-guides , etc . 

13. Require students to read units of measurements 

14. . Reqi^xe^students to read math symbols . . ' ; 

15. Require, students to' read numbers expressed in decimals * > . 

Require students to read how-to-do-lt materials 

^17. Require students to read f actual- theorectical .material 

ft , 

18. ' " . 



Vdcabutaru . . " ^ 



1. ReqiiireVstxident;5 to maslzer specialized/technical vocabulary 
related to cours^ of instniction 

2. Require students Remaster edDbreviatiohs and symbols related 
to course of instruction , 

3. Recjuire 'students to -master vocedDUiary woifds that have common 

( meanings but have a specialized meaning related to the course 
of ^instruction 

4. Require sttidents to master the names of tools, patterns, plans, 
> equipment, materials, etc. . , 

o ■ ■ ■ ' 0 -'J . ■ \ 

5. Require Students to orally' use new words * , 

6. Reqiiire fetud^ts to use new words in writing 

7. ^ Require students ' to use the dictionary 



8, Require students to use glossary found in textbook and^ other 
reading materials , 

9. Reqiiire studerits to select the .correct definltjLons of words 
10. . Require students to keep* a record of new 'words 



11 




Comprehension * . 



1. 


^ Reqxaire 


students 
students 


to 


read 


for main ideas 

■ V 


2. 


Reqxiire 


to 


read 


for details - >. • 


3. 


Require students 


to 


read 


r 

with ti>recision and' accuracy ' 

T . • ■ 


4 . 


Require 


students 


tO 


re ad 




5. 


Require 


students 


to 


read 


to evaluate informatioh 


6. 


Require 


students 


to 


read 


to make judgments / 


7. 


Require 


students 


to 


draw 


conclusions 


8. 


" Require 


students 


to 


make 


comparisons ) 


9. 


Require 


students 


to 


read 


for sequence of ^ vents, methods / 



or steps , ' ' 

10- Require students to understand the >uthor's organization. 

11. Require students, to visualize the product or outcome of 
following directions 

12. Require 'Students to recognize emotional writing in such 
materials as advertisements ^ 

13. Require studentis to summar'ize information read - 

14. Require students tip relate what they read to prior knowledge 
and pasV experiences * ^ 

15. Reqxiire students tfo predict outcomes when reading 

16. Require students to apply knowledge read to solve hypothetical 
' projalems • ' 



17, 



4 
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D.' Studt4 Skills 
YES IfO^ ,' s ' 

1. Require students to use book parts or textbook aids such as: 

• a. title and copyright pages 

■ ^ b . epilog , 



■ ' c- preface 

d. taile of contents 
e. index 

a 

f.- chapter headings. 

^ g. introductions 

, h . summaries ' . 

^ ^ i./ glossary 

. appendix 

2; ^ Require students;- to use grapiiic material such 
YES:- NO^ . ' \ 

^ a. pictures/sketches 

; b. diagrams/schematics/blueprints • 

c. illustrations 
maps and globes 

. e. cartoons 

■ ■ f. graphs 

g. tables 

h. schedules - 

i. figures . 

• . j • syiuuols and legends '■ 
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/2o 



k 
1 
m 



patterns 
* plcins 



Require students to locate information in such sources as : 

a. library c^rd catalog " ' - 

b. encyclopedias ^ 

c. atlas 

> d. bibliographies ■ ' i 

e. reader's guide * 

f . indexes ' , ' . v. 

g. dictionary 

h. trade reference books 

i. - , 



7 



Require students to follow oral instructions 

Require students to follow written directions"^' 

Require students to follow a set of directions in a sequence' 
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7. Require students to outline assigned readings 

8. Require students to take lecture notes 

9; Require^ Btudnets to take notes on reading assignments 

* ■ *. . 

10. Require students to practice filling out repair orders, supply 
order forms, job application forms, etc, (written simulations) 

11. Require students to use the SQ3R method of studying (SQ3R = 
Survey, Question, Read, Recite, and Review) 

12. Require students to determine what materials to read to solve 
a problem 

13. Require students to organize information » 

14. Require students to retctin information. 

15. Require students to alphabitize 

• • .-^ " " 

16. Require students to' adjust their reading rate and techniques 
to purpose for reading 

17. Require students to scan for specific information 

. ^ ■ ■■^ ■ ' ^ '. 

18. Require' students to prodf re2[d ' 

' r ■•>' ■■■ 

19. ■ . * ■ ' ■ . ' ■ 



........ 
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APPENDIX C 



' Cover .Letter -from nr. Joe D. Mills 
Coyer Letter from Dr. Donna H. Redmann 
Readin'g Questionnaire to Vocational Teachers 



f 
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O. TUROMGTOM 

MVIi'iSiONt H 



^TATE OP Florida 

Department OF Epucation 

ripLAHASSEE 32304 ^ 



Dear Educator: 



/ 



■> 

The State of Florida is committed to competency-based education and . 
competency-based teacher education in its effort to provide the best possible 
learning situation for its students. The Division of Vocational Education 
has for .some time sponsored and supported efforts to this committment. Just 
recently the Qivision has addressed the basic skill problan vocational stu- 
dents are faced with by sponsoring a new research project, >the Vocational 
Reading an^ Math Competency-Based Teacher Education Projett at Florida State 
University. [ ' 5 

* ' ' ' ) - % \ ' 

The purpose of this project i^ to develtop a competency-based teacher educa- 
tion instructional delivery system to t^ain vocational ^teachers to incorporate 
reading and math' instruction into their stabject matter a^ea. The intent is 
not to make teachers into reading and math specialisfe*-i^t tp assist tRbuL in 
enhancing their'^^^^rall teaching techniques. 

Your professional expertise is needed to ensure the success of this ifesearch 
>^.jgrojeat:. The project will be conducted under. the direction of Dr. Donna 
R^dmann, Vocational Reading and Math CBTE Projec^krf'^partment of Curriculum 
and Instruction, College of Education/ 982 West ferevard, Florida State Univer- 
- sity, Tallahassee, Florida 32306, Phone 904/644-1770. Enclosed is a letter 
|pf' specific request. ,^ 

Sincerely yours, ^ ; C i 




JAe b. Mills, Director 
lyision of Vocational Education 

drs 

Enclosure 
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an equal opportunity emf^yer 




Competerxyflased Teacher Education 

Vocational Reading and Math CBTE Project 



Ftor ida State University. 

TaJlahassee. Flofida 32306 (904)644-1770 



Your help is needed on a research project being conducted* at Florida State 
^iversity, entitled Vocational Reading and Math CBTE Project , This project 
is) attempting^ to identify teaching competencies that need to be covered in 
preservice and inservice training programs for vocational teachers in order 
to meet a recent certification requirement related to teaching reading in 
'the subject areas. Teacher training materials will be developed based on 
the. reading- related activities performed in vocational education programs. 
These materials will Jbe designed to assist vocational ^teachers in .meeting 
the certification requirement without turning them into reading experts. 

■ f ■ ■■, ■ • ' .. ■; -•■ • • . 

Because you have beep recommended as. an outstanding teacher, in your area, 
w^ woul)^ like to request your . assistance in identifying the importance of 
t^ose tasks that-^-aJTe performed in youV classroom related to reading. Your 
opinion will be pooled with that of other master 'teachers like yourself 
from around the Stat^ to arrive at a general consensus of the importcunce 
of these tasks to your occupational training area. 

If you are interested in receiving the results of this survey, please so 
indicate on the space provide§^,At-tke end of the attached questionnaire. 
We WQuld greatly appreciate it if you could return the questionnaire to 
us within two weeks. A stamped pre-addressed envelope is enclosed for 
your convenience. If you have any questions, please feel free to contact 
me or Dr. Pamela Williaims, the reading coordinator, at 904/644-1770 
(Suncom 284-1770) ^ ( . 

Thank you for your assistance in this project effort. 

Yours truly. 

Donna HorliVy Redmann, Ph.D. ' . 

Project Director 103 I SQ Enclosures 




READING RELATED TEACHING TASKS 
FOR VOCATIONAL EDUCATION TEACHERS 



Deccr Educator: 



You wilj.-'^^^id beloQ (and: on th^ folloiHng pages) a list of reading related 
teaahin^^'tasks : that may or may not be performed in your subject area. '"Flease 
read eoijh task carefully arid rate it as to hoiD important it is to your sub- 
ject fields , ' . ^ 



Fleaa^ use the folloirLng rating scale in circling your response:, 



Very In^ortant 
5 . . 



;:4. 



Not Importcint 
1 



There «re no right or wrong responses; you are. not expected to rate 
all tasks aft^Vvery important" or "not important". In the space provided 
at the end this list^ feel free to add any tasks that have not .been^^ ^ 
listed'^ which you feel are important, * . 



4 3 2 1 



0. Exgmple: If you think a task- is very important^ circle #5. 



' Teaching Tasks >^ 

5 4 3 2 J. 1. Determine students' strengths and ; weaknesses 

5 4 3 2 1 ^ 2. Select teaching technique? -Qiat meet the ihstructionaj 
needs of individual students 

5 4 3 2 1 3. Select/obtain textbooks for student use 

5 4 -3 ^2 1 4 ' Select/obtain refezjenp^books; technical manuals ^ period^i-* 
cals, pamphlets^ brochures, newsletters, etc., for student 

• use \- ' ' ■ 

5 4 3 2 1 5. Determine the reading level or difficulty of reading ^ 
materials . - , 

5 4 3 2 1 6. Provide low level reading material for ppor readers 

5^321 7. Provide higher level reading materials for better readers 



ERIC 



Please return to: 



Signature 



Dr^ Donna H. Redmann 

Vocationjil Reading and Math CBT^Project 
Department of Curriculiam & Instruction 
.College of Education 
982 West Brevard Street 
Florida State University 
Tallahassee FL 32306 
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Very Important - . ^- ' Not Important 
5.- 4 2 ...1 



Teaching Tasks 



5 4 3 2 1 



5 4 3 2 1 



5 4 3 2 1 




8. Rewrite commerically-prepared materials such as textbook 
parts, pair^hlets, manuals, etc., for student use 

9. Write syllabus, content outline, or performance objectives 
for students to use throughout a ^it of instruction 

10. Develop written materials for students to read such as 
booklets, fact/information sheets^ ere' 

^ - ^' 

11. / Develop original instructional material such as assignment 
sheets, lesson sheets, jpb sheets, study guides, etc. 



5 4 3 2 1 
5 4 3 2^ 



.1^. Prepare 'test Items or written tests 

3. Provide remedial work in the content area for poor readers. 

«. 

14. Provide remedial work in the content area for poor readers 
with help from a reading specialist 

15. Direct students in instructing otheif^students 

16. Assign students to read textbooks and other materials' in 
• - class - ' V * ^ 

5 4 3 2 1 17. Assign students- to read textbooks and other materials out- 
side ^of class 

18. Assign students to use self-instr^ctional materials such' as 
. programmed' marterials, assignment .sheets, lesson sheets^^jj 

study guides,, etc. . * . ' ^ 

19. Assign stjadentjs to fhaste?' specialized/technical vocabulary 
related ^o course of -instruction " 



5 4 3 2 1 



5 4 3-21 



5 4 3 2 1^ 20. 



Assign students to master abbf'eviations and syi^ois re- 
late4 to course of instruction 



\ 



''5 4 3 2 1 21. Assign students to master vocabulary words that have common 
rteanings but also have a specialized meaning related to " 
the course of i^truction 

5 4 3 2 1 22. Assign students to master the names of tools, patterns, 
^ plans, equipment, materials, etc. 

. 5 4 3 2 1 ' 23. Encourage ^students to- use new words iri writing 

.5 4 3 2 1 24*. Encourage students. ;to use the dictionary 

4 3 2 1 25. Encourage students to use glossaries found in textbooks 
and other reading materials \ : 
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Very In?>ortant 
5 



A 



Not Important 
1 



Teaching Tasks 

5 4 3 2 26. Encourage students to use ^he correct definitions of words 

5 4 3 2 1 27. Assign/enj:ourage ' studi^nts to keep a record of new words 

28. Request students to read for main idea 

29. Request students to read for details 



5 4 3 2 1 
5 4 3 2 1 
5 4 3 2 1 




5 4 3 2 1 

- 5 4 3 2 1 

5 4 3 2 1 

5 4 -3 2 1 

5 4 3 2 1 



Assign/encourage^ st^Wrrts^to read ^to make judgements 
and/or evaluate information 



31. A^^ign/encourage students to interpret information, draw 
conclrttsions, and/or predict outcomes when reading 

32. Assign students to make com^jarisons of information read 

33. Assign students to read for sequence of events, methods - 
or steps, or to follow written directions 

34. Request students to visualiz^ what the final product or 
outcome of following direct^-ons will be 

35. Request students to recognize propaganda or emolSional 
writing in such materials as advertisements' ^\ 



5 4 3 2 1 36.1:- Assign students to organi2^/summarize inf ormaticin "read 



5 4 3 2 1 
5 4 3 2 1 



5 4 3 2 1 

5 4 3 2 1 

5 4 3 2 1 

5 i 3 2 1 



37. Encourage students to relate what they .re'ad to prior know- 
ledge and past experieflces* « . ; * ^ 

. ' . • . ■ . - ' 'I ' " 

38. Encourage students^-fto use book parts or textbook aids such 
as table of contents, index, chapter headings, introductions, 

^ summaries, glossi^ry, appendix, etc. . ' ^ 

39. Assign students to answer review Iquesti on s from textbooks 

40. Assign students^ to use/read graphic material such as ' 
. pictures/sketches/illustfations/figures , . * 



41. Assign students to use/read graphic material such as 
diagrams/schematics/blueprints/patterns/plans 




42. Assign students to uge/read maps, globes ^ atlases 

43. Assign students to read cartoons 

44. Assign atuden^^tp read graphs, such as line or bar jrraphs 

45. ;tesign students to read charts/tables/schedules 

46. " Request students to locate information ip library card 

catalog/bibliographies/reader's guides 



Lq|6 



Very' Jmportant 



Not Jmportant 
.1 



Teaching Tasks 



5 4 3 2/1 

5 4 3 .2 1 

5 4 3 2' 1 

5 4 3 2 1 
5^321 



5 4 3 2 



A- 



5 4 3 2 1 

5 4 3 2 1 
5 4 3 2 1 

5 4 3 2 1 
5 4 3'^Sl 
,5 4 3 2 1 



■J 



47. Request students to locate information in encyclopedias 

48. Request stiildents to locate information in trade reference 
books/handbooks/ journals 

49. Request students to locate information in telephone books/ 
direttori^es - ' 

■ > 

50. Request students to outline assigned readings 

51. Encourage students to take lecture notes and/or notes 
on readiAg assignments - 

52. Assign students to practice filling out actual forms, such 
as repair orders, supply ordet forms, job application forms, 
etc. (written simulations) . 

53. Assign/encoxirage students to deterroine What materials to 
read' to solve a problem^ 

54. Request students to alphabetize 

r 

55. Encourage students to adjust their reading rate and tech'- 
niques to suit the pj^rpose of reading, 'such as scanning for 
specific informatib'n ^ ' 

56. Request- students to proofread 

57. Assist students in developing good study techniques 

58. Assign students to write pdpers in which they have to use 
the school library to obtain information^^' " " 



In the blanks below j please add any teaching tasks which you feel are 
important^ but which are not included in this instrument. 

Please rate -each task accordingly. - * * 



4 3 2 1 

5 4 3 2 1 

5 4 3 2 1 

5 4 3 2 1 



59. 
60. 
61. 
62. 
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> ' ^ , Professional Data 

Please indicate the program area you represent:- 

A — Agribusiness H - Home Economics 

<rv. B-- Business and Office 1^ - Industrial Arts 



B - Distributive R - Public Service 

,C - Diversified Co<5p. Training- - T^- Trade- and Industrial 



0 Health Occupations [ W - Work Experience 



List course (s) within, your field for which you are primarily responsible. 

Number of^years of vocatioitavl tea^ching experience: 

• — 1-2 ^3-5 6^9 10-14 15 or more 

Ntimber of years of full-time 'occupational experiences in the occupa- 
tion^ you naw teach: ^ . • 

: 1-2 \ 3-5 6-9 10-14 ' 15 or more 



Have you received any training in the area pf teaching reading in the 
content area? NO YES 

If yes, what type of training did you receive? 

inservice workshop at district level ^ ' 

^ jcourse at university for recertif ication credit 

' in your pre-service training program 
, other ^ please indicate ^ , • 



Did this training you ^receiyfed adequately meet' your needs: ^ YES / NO 

•Would you like informatitan or tf4i^ing on the following areas: . 

" act of reading J vocabulary ^ ' 

'_ dio^gnosis comprehension * 

readability ^ study skills 

content area reading skills rewriting tecfelaiques 



How frequently do yoipuse the following materials.* Please use, the 
following scale: ' ~ . 

^ 1 2 ' '3 

Not at all Sometimes . Often 

" state adopted t^xts - audio tapes 



texts not on state a<^op1:ed list ^ video tapes 

hand books .& manuals visuals, e.g., transparencies- 
state developed materials individualized prograimmed material 

own prepared materials low reading level materials 



PldHe indicate whether you would like to receive the results of this 
s4:udy. YES ' NO 'V. ^ / 
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APPENDIX D 



Memoranda Sent to 'Regional Consultants Concerning the Mailing 
of the Reading Questionnaires' to Vocational Teachers 
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Conpetencyflased Tocher Educatiorr^ 

Vocational. Reading and Math CBTE Project 




Flofkla Slate University, 205 WikJwood Drive 
Tailaha&see, Florida 32306 (904)644-1 770 



J 



M 0 R A N D U 



TO: Olin Stoutamire 

" Lcirry D. I?eese 
- ^ James. A. Gulligan 

John T. Denmark , 
Rober.t A. Croft ' 

FROM: Dr. Donria H. Redmann, Project Director 

- Vocation'al Reading & Math CBTE Project. 

DATE: April 16, i979 ^ ■ . ■ 

SUBJECT: Mailing of Reading Questidhnaires to Agri. Teachers 

Thaftk you for helping us identify outstanding agri teachers in 
your region to participate in our study to identify, the reading 
related teaching competencies for vocational teachers^ 

A list of the teachers you recommend is attached along with a 
copy of the questionnaire and cover letters. These questionnaires 
will be sent- out in late Tuesday's mail, April 17th* . . 

Any cissistance you coiind provide thaji would encourage your 
agri teachers to respond to the questionnaire would' be, greatly 
apprec?ia±ed. 

Once! again, thank you for your cooperation. 
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Competency-eased Teacher Education 



Vocational Reading and Math CBTEProject 



.F\ohda sQte University, 205h/Vildwood Drive 
Taltehassee, Rorida 32306 (904)644-1 770 



MEMORANDUM 



TO: 



' FROM: 

DATE : 
SUBJECT: 



Linda Slaugh ' ^ ^ * ^ 

Stephen Brinsko * . 

Mignon Tucker 
Peter J. Coppola 
J. A. Fisher 

Dr. Donna H. Redmann, Project Director^^^^^^ * ' 

Vocational Reading & Math CBTE Project- ' 

April 18, 1979 V_ ^ . ' 

Mailing of Reading Questionnaires to Business Education Teachers 



Thank you for helping us identify outs^:anding Business Education 
teachers in your region to participate >n our study to identify the ^ 
reading related teaching competencies for vocational teachers, 

■r ' \ . 

A list of the teachers you recommended is attached along with a 
copi^ of the ^estionnaire and cover letters. Majority of the 
questionnaires were sent out in late Monday's mail, April .16, . 1979. 

Any assistance you could provide that would encourage your Business 
Education teachers to respond to the questionnaire would be greatly 
appreciated. 

^ Once -again, thank you for your codperation. • 



cc: Mr. Cheurles E. Head 



CorTT)eten<yeased Teacher Educati^ 

Vocational Reading and Math CBTE Project 



Florida State University, 205 WiWwood Drive 
TaJlahassee, Florida 32306 (904)644.1 770 



^l 5. 51 £ B. A N £ u 



TO: 



FPbM: 



DATE: 



SUBJECT: 



R. H. Stubing 
Glen W. Moore 
Edgar Fleming ' ^ 

G. J: Payette . . ' 

Emma Bcuiks 

Dr. Donna H. Redraann, Project Director 
Vocational Reading & Math C3TE Project 

April 24, 1979 

Mailing of Reading Questionnaires to Distributive Education 
Teachers 



Thank you for helping us identify outstanding Distributive Education 
teachers in your region to psurticipate in dur study to identify the 
reading related teaching competencies for vocational teachers; 

A'li^t.of the teachers you recommended is attached along with a 
copy of the questionnaire* and cover letters. Majoritpy of the 
questionnaires were sent out in late Monday's mail, April 23, 1979. 

Any assistance you could provide that^would encourage your Distributive 
Education teachers to respond to the questionnaire would be greatly 
appreciated. 

Once agsun, thank you for your cooperation. 



cc: Mr. Joe E. Frazier 
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Competency-BasA Teacher Education ^ 



Vocational Reading and Math CBTE Project 



Florida Slate University. 205 Wlldwood Drive 
Tallahassee. Florida 32306 (904)644.1 770 



MEMORANDUM 



TO: 



FROM: 

DATE: 
SUBJECT: 




Stiner Whitman 
Mil ford Capo 
Willie Davis 
Don Brookhouser 
Ed Shuttleworth 

Dr-. Donna H. Redmann, Project Director 
Vocational Reading & Math CBTE Project 

April 18, 1979 

Mailing of Reading Questionnaires €o DCT and Work Experience 
Teachers 



Thank you for helping us identify outstanding OCT and Work Experience 
teachers/ in your region to participate in our study to identify the 
reading related teaching competencies for vocational teachers. 

; . " \ \ ^ • ■ 

^ A list of the teachers you recommended is attached along with a 
copy of the questionnaire amd cover letters. Majority of the 
questionnaires were sent out in late Monday •'s mail, April 16, 1979. 

Anir)|assistcmce you couM provide that would encourage your DCT and 
Work Expei:ience teachers to respond to the questionnaire would be 
greatly ^appreciated. \ 
. . • ■ . ■ ; 

Once again, thank you for your cooperation. 



cc: Jim Davis 
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Competencyflased Teacher Educatton 

Vocational Reading arid Math CBTE Project 



Florida State University, 205 Wildwood Drive 
TaJlahassee, Florida 32306 (904)644.1 770 



MEMORANDUM 



TO: 



FROM: 

DATE: 
SUBJECT : 



Mary Knight . ' 

Arthur Haseltine ^ 
Etta S.\ McCulloch 
Louise Cv Egan 
Elizabeth Cani^ata 

Dr. Donna H. Redmann, Project Director "^^=*V\ '^-j 
Vocational Reading & Math CBTE Project 

April 18, 1979 

Mailing of Reading Questionnaires to Health and Public 
Service Occupations Teachers 



Thank you for helping us identify outstanding Health and Public 
Service Occupations teachers in your region to participate in our 
study to identify the reading reJ^ted teaching competencies for 
vocational teachers. 

A list of thdl teachers ydu reconnuended is attached along with 
^ copy of the questionnaire and cover letters. Majority of the 
questionnaires were sent out in late Monday's mail, April 16, 1979. 

Any ''assistance you could provide that would encourage your Health 
and Public Service Occupations teachers to respond to the questionnaires 
would be greatly appreciated. 

Once again, thank you for your cooperation. 



cc: Dr.. Richard D. Ray 



114 



41 



Competefxyeased Teacher Education 



Vcx^ational Reading and Math CBTE Project 



Florida State University, 2p5 WlWwood Drive 
Tallahassee. Florida 32306 (904)644.1 770 



MEMORANDUM 



TO: 



FROM: 

DATE: 
SUBJECT: 



Kathleenr Funderburk" 
Valeria Wson 
Nanette Rodgers 
Iri^ Helveston 

W,. T^ingler 

Dr. Donna H. Redmann, Project Director 
Vocational Reading. & Ma,th CBTE Project 



April 19, 1979 

Mailing of Reading Questionnaires to Home Economics Teachers 



Thank you for helping us identify butstanding Home Economic teachers 
in your region to participate in our study to identify the reading 
related teaching competencies for vocational teachers. 

A list of the teachers you recommended is attached along with a 
copy of the questionnaire and cover letters- Majority of the questionnaires 
were sent out in late Monday 's mail, April 16, 1979. 

Any assistance you could provide that would encourage your Home 
Economic teachers to respond to the questionnaire would be greatly 
appreciated. ' 

■ ^ ' ' ' . ■ • 

Once again, thank you ,for your cooperation. 



cc: Ms. Allie Ferguson 
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APPENDIX E 



Additional Teaching Tasks Recommended by the 
Various Groups of Vocational Education Teachers 



APPENDIX 
I 

, Additional Teaching Tasks Recommended by the 
Various Groups of Vocational Education Teachers 



Agri-Business sind Natural Resources ' Education 

1. (S) "Reading material relevant to. student " 

2. (4) "Up-to-date' reading material" ^ 

3. . (4) "Reading ^ as 8ignmq;nt8 followed up by^praotioe or demonstration" 

■ ^ ■ \ 

4. (S) '^The teacher must be innovative! ! Developing materials and aids 

whibh encourage the student to seek Additional information.^" 

5. (S) "Encpurage students \o be prompt. " 

6. (5) "Encourage students to be good listeners. " 

7. (S) "Encourage students to follow instructions to the letter." 

8. (5) ^'EnoouTo^ Students to do the best they possibly can regardless 

of reading\tevel. " 

9. (S) "Encourage student to keep accurate records." 

10. (S) "Request that student cross-reference needed information." 
I 11. (S) '^courage students to improve writing." 
12. (S) '^courage students to improve spelling." . 

f 

Business Education ' . 

1. (S) 'Request students to determine priority items to complete 

first J ^hen a series of tasks are given at one time. " 

2. (S) "Encourage oral expression in students!" 

• 3. ("S) "Oral quizzing by teacher ^as opposed to written tests. " 

^ 4'. (S) '^courage students to r%ad out loud to classmates." . 

■* . ' 

5. (4) '^Encourage extemporaneous talks %ify fjnidents in classroom 

situation to improve their abilil^i'^^. cormrunicate^ with others. " 



I 

6. (S)'^"Li8tening eHlle" " 

7. (S) "Responsibility for 8iq}plie8 J actions, eta, " 

8. (5) "Human Relation items" . 

9. CS) "Attitude" • ' 

10. (4) "Encourage goal : setting 'priorities for getting assignmeni^ completed." ; 

11. \ (4) "Encourage pride in a 30b weVl done. " 

12. (5) "Teaching handicapped iri regular classes." 
13r. ( )* "Encourage students to read for enjoyment.". 

14. (S) "Remedial assistance by specialist in conversational Enalish 

for minorities." . ' , 

15. (5) "Provide oral testing for students with reading problems." 

16. ( )* "if 58 - should include footnote placement and form's'- Listening skills. " 
^T''(S) "Assign students to differentiate between similarly-spelled words." ■ ^ 

18. (5) "Courage students to organize work and/or keep in logical ^ 
seqiumce when working in simulation type exercises." 

19- h) 'Perform a task according to written directions." ■ 

20. (5) "Follow a series of direcHons written and/or oral, and est(ibU8h 
^ ^ ' pr^ox^tves. " 

21. (S) %eam to operate equipment of the trade." 

22. (S) "Listening skills - J never repeat any directions - students ' 

cm leccm to hear what you say on one round. " * 

23. (S) "Encourage students 'to take notes on audio-visual instructional' 

materzals (slide/tape preeentations)" 



Distributive Education ^ 
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1. (S) '"Request students simulate Job skills (requires reading 

comprehension) . " 

2. r ;* "Expect students to write ideas ^and concepts, even if they 

can't spell or use proper grarrmar. Then expect them to use 
necessary aids to do them over in correct form. . I try to 
get them away from the fear of mistakes. " 



ERIC 



( )* Respondent did not rate accordingly ^ 
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"Request students to read competency-based (IDECC) lap materials. " 

"Request students to review related materials (to career obj.)." 

"Encourage students to determine^ what materials to read to^ 
complete group & individual activities in lap (IDECC} -materials." 

12. (5) "Encourage students to use & spell words for maximum effectiveness^." 

13. (S) "Require students to read a passage and then review orally." 

14. (S) "Hands on activities"^ ' 

15. (S) "Mccrketing Research Manidals^." ^ 

16. (5) "Listening - Speakers from business community 

) ' 

17. (4) "Human Relations - Empathy for fellow workers." 

>' . - 

18. (4) "Newspap^^ Jourrtals etc. - Economic trends/wages employment outlook." 

19. (5) "Correlation/between job skills & subject matter in class." 

20. (5)^ "Assign students to^ write papers based in independent research 

in the market and uQe of local libraries and business." 

21. (S) '^Encourage promptness to class. " 

22. (5) '^Encourage respect for others y comrtesy." - ^ 

23. (Sy "Encourage an understanding of the 'Free Enterprise System'." 
* 24. (S) "Encourage a sense of responsibility." • ' ^ ^ 

25. (5) ''Aasign student to write bilsiness letters , by hand." . - 

vx ' r . ■ ■ 

Diversified Occupations - DCT 

. . ■ « 

1. (5) "Assign- students to read newspaper objeativelyj aare fully. " ^ 

' ' ■: ■' " . , - ' 
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2. 



(S) . ''R^qi^. 



, "Req^^t student to spell j^b -related vocabujJxry J' 



3. (S) 'Request students to retrieve information ( folders ^ assignments) 

from file. " ^ 

4. (S) ''Request students to^ select content which relates to. job tasks. " 

5. (4)' "Request students to do research for purpose Qf^ writing, speeches:'' 

6. (S)' "Take and attempt to jzistify opposite viewpoints." 
1. (S) "Giving oral reports from research." 

8. (S) "Correct use of grarlmar in , speaking . " 

9. (5) "Correct use of spelling." 

10. ' (S) "Request students to maintain time schedules for on-^the-'job 

training which involves math skills." 

11. (5) "Encourage students to accept additional responsibilitiebsjoillingly 

and carry these out fully." 



Diversified Occupations - Work Experience 

1. (S) "Recxd want newspaper" . . . "Locate Jobs ..." ? 

2. (4) ^"To develop individual instruction to accommodate both the low 

' reader and higher reader in all areas of program. " 

^ 2. (S) "Work with others on a talk; individually and as a group 
(inside and outside of school)" 



EKLC 



Health Occupations 




1.. 

2. 
3. 
4. 
5. 

6.- 
7. 
8. 



.1 

(S) "Determines faculty ' s learning spyle dnd^ how that affects their 
^ teaching style" j \ '■■ ' 



(J) "Determine dtudents learning style" ? 

JS) "Assist students in evaluation of study/work habit" 

( )* "Assist students in learning to take tests" 

(S) "Assign students to listen to tapes of difficult-to-pronovnce 
words" - • 

(4) ^'Assign students to pronounije these difficult words out loud" 

(5) "Return demonstratiohs bij student" 
(S) . 'demonstration by instructor"^ 



( . Respondent did not ifate accordingly i 
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^9. (S) "Leadership votes by student" ^ 
10. (5) "Group study by students" 

11/ (S) "Encoicrage & give assignments that wilt aid the student in 
teaming how to make changej, figure money earned by Hoiirs 
worked, et<r.'^' ^y-- 

12* (5) "Development of ^ following directions^ fo^ each task" 

13. (S) ^"Assign performanae guides (understand & perjf^orm)" 

14. (5) "Correlate reading assignment to TPO^S" 

15. ^ (5) "Encourage student to learn & develop, self-discipline" 

16. (5) "Assist student to learn to be responsible for self learning" ' 

17. (5) "Lecture with input in written form." 

18. (S) "Test constrtictton based on objectives given above" 

19. (4) "Vary teaching\tyle" ' 

20. (5) "Demonstratejb/chniques whiph students have read about" 

21. (5) "Students to provide t^tum demonstrations" 

22. (ST "Students to maintain l^sts of techniques they have mastered"' 

23. (5). "Bow tp scan material" ' : . • 

24. (5) '^courage cbrrect spelling of related terms" 

25. (5) "Encourage correct pronounciation of' related terms" 

26. (5) ''"Remind students not to read into test questions"^ 

27. (5) "After taking test discuss answers with students to provide 

' ' positive feedback. " 

28. (S) "Make certain students know what is expected of them during course.", 

29. (5) 'iiequest students to read aloud" 

30. (4) '^courage students to review tests ii)ith instructor" 

31. (S) ' "Make students aware of deficiencies in math and redding." 

32. (S) '^ovide direction to remedial programs." * ' 

33. (S) '^Make ^student responsible for obtaining remedial help," 



( )* Respondent did not rate accordingly 
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34. (S) '^Encourage students to pronoimce wovda aorreatly." 

35. (S) "Encoimjge students to spell all words^ correctly." ^ . 

36. (5) ^ "Assign students to break down word (terms) components for better 
\ . understanding" • . . * 

37. (5) "Assi^t^ students in verbalizing terms and interpreting phonetic 
, pronounciation marks. " / • 

f ■ , ■ 4r , 

38. ( )^ "Encourage- Students to learn cormrunication skills" 

39. ( "List examples ,of non-verbal behavior", 

40. ( '%ist importance of feedback in communication." , 

41. ( "Arrange the environmental elements &' setting to}^secure & 

maintain student attention. " ' ^ 

42. ( "Assist each student in goal setting by clarifying ^learner 

objective & tasks fo be performed. " ' • 

43. ( 'Measure student progressy^ imi^iateZy--m^e results .available; 

discuss overall evaluation ^tn^ch student to determine the 
extent po which he has obtained goals." 

44. Y "Arrange^^terial in ^appropriate units . iS sequence." ' 
45 • ( "Provide for appropriate practice^' '"X 

46. (5) "Request .students, to express ideas in written form} using ^ 

cc^ect grammac and spelling." ♦ ^ 

47. (5)* "Request students to write a logically organized paragraph^ 

describing aH^ event/situation/experience. " . 

48. ^ (S) "Assign students to solve written- (story-type) math problems j 

utilizing previous knowledge (memorization) of conversion/ 
equivalency tables." ^ 

"49. (5) "Assign students to plot specific information on graphs/charts 
and then to interpret the results." ^ 

. ■ / 

50. • CS) "Assist students in developing problem saolving techniques." 

51. (S) "Assign students to re-word redding assignments." 

52. (5) "Student motivation" . / / 

53. (5) '^courage students to correspond^ with manufactixrer of equipment * 

used in their field." ' ^. ^ 

' # . ■ — - 

( )* Respondent did not rate accprdingly 
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54. (S) "Students t,in health 0Qctcpaiibi%8 have to have good^basia math ' 
knowledge - remedial work shoihd be done in special classes. " 
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^Eow ,to dd Pry^ary Research (advanced students)" 

(4)^ "Analyze material read for generalizations vs. fact" 

'^courage students to select -their reference materia 

'Require students to give d^onstratipns or oral pr^s 

"Request student ^to follow instructions" 

"Encourage creativeness through rold playing ^ wrii^ 
posters^ bullentin boards & other media" . • 

,3 ■ ■ . i- 



ssign students to write, letters 'complaints 

( "Assign students to write letters 'request'" 

( "Assign students to write^^lei^terQ--^^^ 

eadihg is secondary to doing. " 

' IB. (5) "Assist students in figuring costs ver item^ per serving etc." 

"Assist students in keeping recdrds^ inventories ^ etc." 

"Encourage students to prqnounce words correctly^ to assist - 
them in learning and relating to new ^technical terms, 

"Business letters" 



^ -jf' J ^Respondent . did not rate accordingly • 
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■ ' ' • ... ■) ' 

■ ' 22. (S) '■'Enfor<^ lecaming visually and prally." ' 

23. (5) '^Encourage student to follpw written- directions exactly." 

24. (4) "Be able to watch A^V filmstrips materials & understand with 

help from a guide." , . . 

^25. (5) "Increase speed of reading" . ^ -.-^ 

' * 26. "Direct students in actual learning activities." • 

27. f'Sj "Develop or revise .r0;erials for slow learners." 

28. Y ^'Development of speech such as oral' presentation^ sales" 

29. (S) "Read & understand abbretH^tions . " ' ' 

30^ (5) "R^xdy interpret units of meqsurement. " ' 

Industrial Arts Education . \ 

— . ■ ^ ' * 

, ,1. (5) "Filling in Progress Reports" . 
■ 2. (5) "Ev^uating textbooks" . , • 

.3'. (5) "Tool rtomehclature (names of^toqisf"^:^ " . • * 

K s ■ ■ ■ . ■ ' r -V J " 

.V;^A4<j^ r|J ''Special vocabulary in the^ '^^^ . " 



5. ( "Require students to demofistraie'use'^qfliands^d^^ 
■ 6. ( J^^'Reqidre students to demonstrate sdfe^work hdljits.!' ' . 

Public Service Occupations / , " 1^ 

1- "Develop, courses ^ teac/z vo-tec teachers how to teach."" • - 

^ 2^. JS) "Encourage students to find personal weaknesses" 1 

3. (5) "Hep to take notes from watting a film" ^ \ ' 

i - -fit- ■ ^ ' 

4. f5j "We find even most B.A. or S^. stiidents need a refresher in . 

Sth grade grammar" , . . " ' 

'V • S. (S) ''J^elliTtg vocabulary testing & drill" ' ^ ' ' . 

6. (s) ''Composition, of written repQTts imdir ' the 'keep it 

7. (s) "Research & Reading :of Sta±ute Law for needed elements" 



*f Respondent did' hot rate accord j 
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8. (s) "Request student^ to. djamonstvate - Handa^On training" 
9- (5; '^Erujourage students to use individualized development." 

10. (5) "Ability to simulate aatual problems as they occur in Law 

Enforcement." 

11. (4) "Ability td^ read a problem & simulate it physically." " ' 

4. ■ ' ■ ^ ■' • • ' ^ 

12. ( )* "Request studenlis to ^leam nomenclature of technical pieces 

• * of equipment." *. ' 

^* 'Request stijdents to perform manipulative skills namiiig each stepl" 

14. C6) "Coimseling students into appropriate level careers & course 

content^ compatible with ability & interest. Since course must 
X ' maintain a certain level feel it is better to work with students 
individually J aounseV into remedial classes or change area of 
conc^tration. Assistance rmist be offered,^ certainly don 't let 
the' student slip by. " . . ' 

< . ' ' . • ' 

15. f's; "Do performance packets (Prearranged number) at own speed" 

, 16. (S) '^epare career information in book, form." 

17. (S) '^ster HandS'On per^formance skills Cman^Z/. 

18. (S) ''VeJ.ineate th^ parameters used in^article J etc." 

^ ■ ■ ■ / ■ 

19. (S) "Use great ca^ge in determining (what) is t^ing measured vn a 

statistical study." - . 

20. (S) "Always Iq^k up a word unknown to reader" 

21. (S) 'Evaluate source of reading^ E.G. is it slanted because it was 

written by an employs^ of a supplier^ etc.?" - ' ^ 

- " V: - I ■ ^ " y 

22. (^s) 'JIs the themexCconoclastic or completely new or is it a- rehash 

of other writings on the same subject?" . ' 

■ • • • ■ • ^ 

23. (S) "Visual Aids'" . 

24. (S) "Roll Plaz/ing" . \ . * 

25. , (S) "Leadership" ' ' « 

26;^ (S) "Setting up and following guidelines in specific training situations'^ 
27. ( )* "Request stud^ts to do crossword puzzles." 



7 — 

( )^ R(^spondents did not rate accordingly, 
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Comments from; Questionnaire Respondents 




COMMENTS FROM QUESTIONNAIRE RESPONDENTS 



;1. "Numbers 6j 7, 13j 14 - These questions are very important^ but I do not 
have any low level reading material on the subjects that I am^ teaching. 
My soluHon to these questions are firsts tell the student to re-read 
the material very carefully and try toi understand to the best of their 
ability. ' If th^ they don't understand I simply explain it to them'. 
The answer is alMiys simple to them once you^ explain it. 'Very interest^ 
ing survey 

2. "Our students^ are tested prior to admission to our Office Occupations 
Program; their reading level for success in the^program^ should be at 
the 10th grade: level. If they are below this levels thek are enrolled in 
our IMTS Reading Lab. " \ ^ 

3. "Vnfdrtuantely^ I as a busy classroom teacher am not able to rewrite 
materials, since I. teach so many subjects. My main job is to prepare 
students to attain gainful employment in the clerical field." " ' 



4. 



"If I had time J I'd like to rewrite for ^specific students but time^does^ 
not" permit. There is sufficient material j if we could only use all at 
our disposal. " - , . ' 

^ 5. "I find a need ^ to teach research skills (i.e ^irCdexeSj dictionaries j 

^ cross-references J etc.). I feel weak in teadhing reading and this is r ^ 
needed if a student plans to go on to take a post-secondary course." 

"-^ think the students feel that we should reduce _ the workload instead of ' 
imprdving their ability. Therefore^ they should be made' mutually responsible. 

7. - "Entrance requirements to the Medical ^Laboratory Technician course greatty 

reduce tJxe need to give low level readCng material. In most cases read-- ' 
ing material with a low reading level/ is[ neither available 'or desirable. 
Entrance requirements (minimum) IQ-^9Sj reading <§ comprefiensiron^l2.7j 
high school diploma." . 

8. "Respiratory Therapy -La a highly teahniaal pro feasi^S law 'reader's will 
not do well in aourae or field. " . , 

9. "^believe that the above taaka are vital onea but I fail to aee ^how one 
tecusher could even attempt to do them all - ^ome are not germane to canT 
preaent teaching. " * . 

\ ' ■ ■ ■ 

10. "No queationa on Math - la thia coming later - Peraonally I feel that 
atudenta ahould be able to read c^acreened into an IMTS lab before 
entering our-programa - We do not^ape the hour a , in the day to teach 
akzlla and have to teach baaic ma^h^dnd reading too." 

11. "In my program'^ I have worked very hard trying to individualize the ' 
entiipe progicam - therefore I actually use all itenva." 
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12. students ages are 16 tQ 70 therefore it is hard for me to teach reading 
when most -of my students haoe been to high school and don't need it. If I 
have some one who really needs the reading I suggest to them they take a 
reading class, l^st of the class in 'hands on\ Therefore a lot of reading 
is not required. ^ Order taking is a must; also reading trade papers. " ^ ^ 

13. "In providing law reading level materials - -with teahniaal areas it is 
sometimes hard to interpret the actual levels of difficulty." 
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